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l The-Area Directors deserve 2 lot of the credit for the.local .
plans. They were the ones who followed up and made it happen after

we met with the Local Directors. One of them, Carl Whitehurst; was - et
the author of a comment early in the ‘program that we quoted scores .

of times: "This sex ‘bias business is fascingting. It's like you . ) i
could-pass a man in the strget a hundred. times and never notice him, = -

and them after you get introduced, ydu run into him'a}l.over town."
> .

“The Summer Trainees were the folks on the cutting edge. They
came to our Summer Institutes, in many cases not knowing what they
were getting in for, and they went back to their home school system"
vand did a terrific job. Their own enthusiasm and that'of the peopl® .
who took their courses was'ghe'reél~fIOWer of the New Pioneers . ’ ,

" Project. . , . o .. - . :
) . ‘. e — ) . ’

. Finally, three people who were on the stdff: Linda Mull Powell, ,
secretary to ghe project through its Ffirst yegr, Gail Vanderbeck
Smith, who took over when Linda went back to colleges dnd Bettie, .
Branch, who typed' this manuseript. Linda and Gail were the ones °

. who coped with the bureaucratic system, and provided reliable -
backup for everything I did. They helped produce the filmstrip, . -
organized our conferences, went to meetings in my place when'It - , _1

\ couldn't, and were the ambassadors of ‘the project when I was -out of e

. the office, which was most of the time. Several breakthroughs in
the field happened only because Linda and Gail were .articulate and .
convincing on the telephone; making friends and .darning réspect from

pedple whose faces they never saw.

‘s '/‘ t o “ . RN . '

N L Jo‘you all:™ ‘ o
"y Thank' yoy for the past apd future! ,
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. ’, ]é222k14241 L
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. Amanda J. Smith ] ‘
o . Director of New Pioneers Project
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. ‘L. INTRODUCTION

‘In 1972, the Occupatlonal Research,Un1t of the North Carol1na
. Bepartment of Public Instruction wrote a project proposal t1t1ed
"Women in the World of Work", to be funded uﬂder’§§5t C; Section’ 131
(b) of P.L. 90-576. The proposal was inspired by the increasing
-~ number of women enterlng the work force, by W1despreaq research ¢ ° g . |
shOW1ng that women tended to work in‘low paying jobs, and by the
passagé-of ‘the 1972 Education Amendments, of .which Title IX )
proh1b1ted discrimination on the grounds of sex.
P B 0 c s
In 1972 enrollment sbatlstlcs showed that North&Carollna
folldwed the same pattern’ seeén throughout* the country: 61 OCCupationaﬂ
s Educatxonal courses had over 90 pércent male enrollment, .
19 had over 90 percent female enrollment, and only 68 were mixed: D e
+ Furthermore, the single-sex classes contained 90 percént of the
students By July, 1974, when the project actually began, :he
figures were substantlally unchanged-

-

4

P : " A. ORIGINAL OBJEGTIVES REDEFINED A "
The original bbjeetives were (a) to develop a model for eliminating .
barriers to occupational training for women, and (b) to assess employers'
. attltudes and identify other employment barriers that would limit .
.. women's opportunities. {In 1974 these objectives were'changed in

several ways. . R : '.‘ ’ d

_ "First, because the progect as finally 1mp1emented had_a smaller, .
' . staff than orhglnally projected, it was necessary to. reduce the scope
of the project. 'We decided. to drop the obJectlves relating to employ-
‘ment barriers, largely‘because Local—Dlrectors of Occupation Education ~ . o
seemed to feel.these were a less 1mmedxate problem than the attitudes. .
B of, teachers and‘students. ” - s,

<y,
. \

° -

- » . ' We. therefore decided to focus entlrely on ‘the 0ccupat10na1 o

" Education prqgrams themselves. . ~ . .
. ~

- . -t

. + - Second, a change which broadened the project to Include occupat10na1
restrictions placed on-bqys and men. 4We founp widespread reJectlon of

a project aimed only at g\rLs “"You' re doing-exactly what you're

. telling ys not to do". Fu , it seemed impossible to eliminate
stereotypes about women w1tho also undepstanding and éliminating
stereotypes about men. . —F S

. T L T . . -
_ If we were goingsto include men, we had to rename. the project:
"New Pioneers' was thosen in recognition that students who venture into

; an occupational course previously limited to members of the opposite 2%
sex are indeed pioneering. - o 4 — o e
-, — » .
I
e ) y '
b v
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Third, an area which, after some debate, we &id not change
BecauseYof our reduced staff, it mlght have made semse to ébandon.
the statewide, effort and aim for a restricted “Pilot project Ve
.decided toe, stick to tHezoriginal plan. 'Qu;.ratlonale~ e
a. Every LEA will have a few-people ready-‘for change An

across~-the-board, effort should*alloﬁ-al} pf them to .~

take advantage of azchanglng system.

/b. Ihose'who were not yet ready to change mlght 11kedy need
more. yeats than “the project had t§ give: DBetter to set
megpanlsms in train that would continue, rather than
pour all our energy into a place that mlght absorb only 2
Jlittle. at this ‘time, « RN
"The agency itself, though or1ented more toward service
than regulation or supervision (North Carolina is
dlffereng from some other states in this way) does have
a great deal of leverage. W1th the support of the state's
, top édm;nlstratlon, a small staff and a.small budget
shoul& be able to have an impacst. Therefore, one of ‘the -
central‘guestlons of this project became: How can wé.use the'
system to reform the’system? Kol

B. EXPECIED AND ACTUAL'PRODUCTS ° %
) RSN ) .
The three or1g1na1 expected products wete a position papger on the
status of women in occupat1ona1 education and in the labor force in .
North Carolina, a _strategic model for change in the educational systemn,
an inservice prograﬂ(to&implement this model. ‘Here too, changes were

in order. y ’a

»

14

By great good guck &wa'publications* appeared in North Cdrolina
during the! early months of the project, which presented most forcefully.
the status of women in the labor and education worlds of Yorth Carolina.
We therefore decided to concentrate on the strategic model for change-

and the inglervice program. 4. — ¢§§

Acfual;products'were ' .

a. After ome ‘year's effort, enrollments were encourag1ng
nearly 1000. more girls in Agrlculture, 1300 more ‘boys in
Home Economics; 700 more g1rls in Trade and Industrial®
Education, and substantial 1ncreases In Industrial Arts .
and Occupational Awareness. In the second year, Agr1Cul-
ture rose to over 1700 and Home Economics to over 2100.
There were no significant changes in Hedlth Occupationm,
Business and Office Education or Distributive Education.

SELIMINATING SEX DISCRIMINATION IN SCHOOLS: A SOURCE BOOK. Raleigh,
North Carolina: Department of, Public Instruction, 1975.

. - ' .
THE STATUS OF UOMEN IN NORTH CAROLINA, 197%. Raleigh, North Carolina:
North, Carolina Commissidn on the Education and Employment of Women.

St




P
&

« !

- ERIC

Aruitoxt provided by Eic:

.

‘ - .
- INTRODUCTION, .  °* S " 3. 4{ Ce

R

,b. The strategig-modelband training materials for a "ripple* .

13

ot various aspects of seéx bias in the worklng world.

effect' in-service program, with.representatives from 74

‘(out of 148)LEAs trained. As of March 1977, courses had
been taught ih 51 LEAs,directly reéaching over 1700 teachers.

‘ The elght point New PlaneeréAphllosophlcal approach, usable
,with ariy model. s . . -

d. ‘A varlepzfoiiprlnt and media products .

-"I'm Glad I'm A She! I'm Glad I'm A He!' 25-minute
. f11nstr1p, designéd to show teachers-what sex blag 1s,
how it Hurts ch11dren, anq what to do about '1t.. <.
(200 copies).
-""The Effects Of Sex Bias On G1rls And Women Ulth .
R Speczal Needs' 15-m1nute slide presentatlon on needs .
of disadvantaged ‘girls (one’ gépy). o ~ . .
“-Advisory list of imstructional medja for fion-sexist
materlals, 21.pages. Annotated bLblzography\ malled >
to all, school librarians. - r
> +-A variety of handouts !most taken from other sources.
. -Several articles publlshed locarly or- nationally om —_—

»

d -

~Séven. program aréa’ plans for reducing sex bias. -
"-b26 local plans for feduc1ng‘sex bias prepared by Lecal - -
. . Directors of Occqpétlonal Educatlon . & ¥
v ~The ten lesson, tra1n1ng course . . ' .
. , , \.,

®

: . .C. ,.MOR FINDI\‘GS . SN ' :

‘e

-

.A STATEWIDE SYSTEMIC ‘EFFORT CAN WORK.
It is dindeed pOSSLble for two people, with a modest budget, *

‘{approximately $40,000 per year) and with strong administrative

bdcking, to use the leverage of the state educationragency to - \
effect institutional change. .. con

» ~ -

Some of the access points we found most useful:, ' R

~the legal requirements of:Title IX, which are the main ,
reason many people, especially administrdtors, are .

1nterested in sex biast * - !
“access t¢ State staff (Curr1cu1um Sgec1a1;sts, F1e1d Supp0rt .

. *Spetialists on Féderal Requlfements,_Area Birectors of” s
. Vécational Educatlon) who have widé 1mpact on locaf
admlnlstrators and teachers. -
-access to Local D1rectors of Vocational Educatlon, who ’ - -
.direct the local programs and prepare an. annual plan 7 .
‘to meet federal- requ1rements -
.' . =access to many ,regular meetings and conferences,* such’ as

ﬂ*‘ regional FHA* conferences, the Occupational Education o,
.. Teachers' Summer Conference, meetings of North Carollna
ASsociation of Educators, the “School Boards ASSOCIatlon “etc.
~state certification regulations.that teachers must acqulrc a ',
certain number of inservice educatlopal exper‘vyces in order
to renew thezr teachlng licensesl. - L.
3 . p

SRRV . |

N
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. codstal plaans and mountains, while other count1es with highly

o o : oy
N . -4, T

- -advisory lists on instructional ‘materials which are
: mailed annually by the. Materials Review and Evaluation .'
Center to all school libraries. . : S
-agency print and media resources for develop1ng
7 tassette filmstrips, handouts, training- o

materials, etc.

R -financial résources and Department of Public

Instruction's reputat1on to attract workshop
part1c1pants. - *
.. =the visibility of be1ng a proJe;tJd1rector on the state
" ' staff, which gave many opportunities for publicizing
the project and its’ goals,-most notably a large number -
of speaking invitations and opportunities to pub‘lsh
"articles. Though these opportunities do mot fit neatly
into an implementationmodel, they should nét be

neglected, as they'create a network of informed individuals

, ' and institutional good will wh1ch complements more
organized efforts. :

P4

¢ = - ‘
With each activity of the New Pioneers Program, we made no .,

effort to be selective, but rather took a blanket approach, asking

for program plans. from evpry program avea, local plans from eyery

LEA, and so forth. We néever got everything we asked for, but in

-many cases, we got more than we expected,, Lo

s Further, we discovered:that theye were no dEmographlc £actors
‘that ‘'would help,us‘pred1ct whtre an effort -forreducg’sex stereo-
typing in Occupational Educateqn would succeed.” In(fact, the
project exploded geograph1c, raeial and ethnic stereotypes. We
had blacks and whites and men and womén among bot}l our enthusiasts
and aur detractors. Many small rural LEAs did more than the b1g
cities, and!some of our best programs ‘were in the "conseérvative!

N

"11beraf"'reputat1ons did little. .

, N . .

TRATNING TRAINERS CAN WORk

’ a g

‘A successful program is not, as some feared, dependent on rare '

1eadersh1p qualities. ' Our trainees were great people, and it was
clear that the logal systems had often sent their best Neverthe-
less, most of them were trarght from the class room, and totally
unfam1li with sex bia But thost who-had good: support from
theif central offices ran, terr1f1c programs. They and their ° .

°

-

teachets glowed with enthus1asm, and the numbers of people involved

were clearly way beyond what our staff could ever do d1rect1y

» P . .}
NEARLY ANY 8YSTEH<QKQ WORK, WITH THE RIGIUT APPROACH.
 As we began'to implement the program, we discbvered something"
unforeseen by the project proposal. our organ1zat1on, strateg1es
and activities were far less ,important than the’ subStantive and
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+ INTRODUCTION,

philosophical approach we used. In fact, some ,apparently
reasonable approaches practically guararceed us.a hostile
reception, while others rewarded us with a warm welcome. ,
Thus wé reached our major conclusion: we suspect thatany-
well-though-out system will work, with a few dediicated,
people to work it, if the right approath-is used. ‘

v

A

OQur eight touchstones were: 2 .o
a. Distinguish between sex discrimination ‘and sex bias
b. Keep a balanced program: includz men .

c. Start at the beginning = put issues before answers
4 )

e

A\

Suft the presentation to the apdiencer )
Be ‘open and direct with sfudents abgut sex bias
£, Stay away from quotas =~ -

g. > Never laugh at anyone - - .

h. Lau§2~as much as possible with others, at yourself.

&

. .

May they bring you.the good. luck they brought us!
~ 3 . * “ *

.
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II. THE STORY OF NEW PIONEERS
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\. * . A. OUR PLACE IN THE SYSTEM X
N In ‘Horth Carollna, 0ccupat1ona1 Educatlon is oné division in

(74

P
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-

. Studies, Early Childhood, etc.

the Program Services, areacpf the Department of Public Instruction,
organizationally €qual with the Division of Langyages, Social-
This organlzatlon reflects the
fact that all our Migh schoois are comprehen51ve ‘with no separate

*

vocational schools. . . . s
l . v + . .
Figure I is a. chart of. the Division of Occupational Educatlon

New PIOnéers functioned as a rough eQulvalent to a program area,
with the director work1ng most closely with the Chief Consultants,
and, through the Areéa Directérs with the Local Directors in each
Local Educating Agency (LEA). | _ ' .
. . " —
Though we were funded by the Occupational Research Ugit, and

therefore accountable to them, our\project officer d¥d not exercise

a daily supervisory role, but rather one of consultation, advice
and consent.

v . ~

]
. (R{g?re .., R -
° ., s State Superintendent o
. VA l.;, ) Ce T .0
' Instructional Seryices. . . . .
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o _ B, WORKING WITH THE STATE STAFF
"¢ 1, . DEVELOPING OUR APPROACH, PLANS AND ACTIVITIES .o
N\ The summer ‘of 1974 was spent setting up the office, staffing,
v+ .. redefining the goals -of ghe projcct and rendming it, and .trying
fe. : to learn the system and get to know everone. ) .e:
; . /
v . *a . . ' Yoo
B By August we weré ready to.begin, One piqu pfiadvice yas
~ 7. offered on all sides{ 'Keep it simplé. No one wants to be
. , preached at. .Give people simple,, practical strgtegies they can 4!
v take home and use comorrow." ' That sounded good, so in August
» we broke the”ice by issuing two memos to all the staff, one én ,

.« o v

' . ‘'strategies for openiﬁgfup all programs to all students, and one

& 7 i~ . ..
) . » on non-sex}sp“language‘ These memos were $hort, positive, = . .
, practical, and to-the-point ==-but the w;te£§.of the division
“closed over“them without a ripple. - e

‘
> . . s

: * Something more was needed.

Lo . T LT . c o 4
ST v As we met Withigach program area staff, it became clear that
* ;ﬁggeir situatiops were very different. In most Trade and Indugtgial
v e “Fducation and Agriculture programs, the problem was to increasé
’ . their fbmale enrollment. For Health Occupatigns, Home Ecénomics,
‘- "Business and Office Education and Trade and Iﬁﬁus ¥ial's Cosmeto-
o - "logy, .Ehe ptoblem was to attract boys.  ,These ¢as.also needed
T ‘ to think about how to help girls stréngthen their self-image, and
CN .. take themselves -seriously as wage ‘eatners. Although all areas
' ‘ did- have some-programs that were mixed already, such as Trade £nd
% - _Industrial's fﬁdustrial Cooperative Ftaining and Agriculture's
Hort¥culture Programs, Distributive Education was the only division
with'a - generally mixed enrollment. This could enable it to ‘
concentrate on building self-image for girls, and helping both boys
: . and girls york:out the problems of séx stereotyping in the. working
7 “. world. Clearly, the same strategies. were not going to work for
. - everyone. —— . o e T ’;° .

o Therefore, 'in ap:-effort to get everyone more involved, and,
, " recognizing that ahthiﬂies must be tailored to edch program

area, during the fall of 1974 we asked each program staff tq_ .
develop ity own plan to eliminate’ sex bias., We provided guidelines
and suggestions, and offered -to.work closely\ﬁith each group.’

> . .. . . . .
= . This request, which représented a good deal.of work, was met
with varying degrees of .passive ang¢ nbt so passive resistance. *
.. S Some people felt they had no problem, some people liked things . ° )
+ < the way they were, but the principal resistance was to a commitment |
: of time and effort for something they were not sire was important.
. This resistance was ‘most “frequently exprgssed .as, "Understand, -
“" I'm all.for it.. But you're plling prierities on top of privrities,,
We can't do everything.” . T T e

L]

. , .
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L . We began to get a stronger and stronger picture that Qeogle o
. did not underhxand the problem, did not share the goal, and wanted

no parf of anything that looked like an artificial quotas game.
-
So, despite strong backlng from the Division 1eadersh1p, the

L Al
’

plaps were not gettlng written. . -
" : . . )

¢

Then, ip February of 1975; we were given two hours at a’full .
- division meeting of all 65 consultants. The prospect of, two hours
on Title .IX made faces fall, ,§0 we hdstened'to explain that we not
« talking abeut legal c0mp11ance but rather about the sociology of
séx bias: What is sex.bias? How do you know it when you see it?
What does it do to children, psychologlcally and profe551ona11y7
And only theh what do you do’ about it?
. 8 - . f -
This session wds a major ‘turning point. It gave us our first . .
. glimpse of the ‘intensity, often followed by excitement or relief,
v on people's faces as they realize that eilmlnatlng sex bias is
not merely compliance with an apparently capricious law, but provzdes
real answers to real problems wh1ch they may have never beforé¢’®
connected W1th sex stéreotypes. . . -

-
-~ ]

“ *During the coffee break aftérwards, one bright, pretty and
. previously very resistant woman said, "Now ‘I understand what you're
' "all-about!" She must have spoken for others, becauSe now the plans
began to get written. - - N N
During the spring, we continued informal contact with individugl
staff members. The next formal contact ‘was in April, part of the i\\
field testing of our filmstrip (described in detail -later on). The
) filmstrip waé seen and evaluated by the entire staff and there was
n only ene strongly negative response. Clearly, attitudes had changed
over the wif}‘ter * .- .

-~

A - . I3

‘o In the Summer, the 0ccupat10na1 Educatién D1v151on s principal
activity is an annual statevide conferencé for teacheres. MNew Pioneers
_ . was part of the programs for Home Economics, Health Occupations,
. Business and Office Education, and Occupational Exploratlon (It's
interesting to note which areas took the lead). " Teachers pay their

<

ovn way to summer conference\ which. means that* not all attend. However;-- '

there were probably\l3000 teachers from all parts of North, Carollna
., in our‘sess1ons . . .

The North Larolina State Fair, held in October,.1975, always g4
features a variety of exhibits by vocational programs frOm all 'over
.the state. 1975 the theme was "Equal Education Opportunifies for °

* Men, and Women!' Though some of the exhibils showed no particular
awareness of’ the themg, mpne.vas offensively stereotyped, .and some
did an excellent jdb of making a balanced presentation ‘or. showing
photographs ,0f boys and'girls in nontraditional occupations. ~

3 ' ' . .

v

- +

.
- '
. - .

.
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Dnrinz the ‘first year, we.also spoke to Future Homemakers of °
rica rallies, wrote articles for neucletterc, met with the

' Business and Office Educition Advisory Council, spoke to Delta

Kappa Gawha Chapters, and did whatever ehe we could to cooperate
vith each program area.- . - .

! Dur'i\‘x the winter of 75-76, each program area was asked to
update its sex bias plan. In addition, many had put brief components
on gex bias into their components of the federally requ:.red State
Plan for Vocational Education . . CoLt,

-~

At the Janudry 1976 Staff Development Conference, there was the -
first clear evidence that New Pioneers had finally Jelled for the .
division. In a one-hbur ‘segment of the program, the project director -
reported briefly on somé of the statewide activitias, and a répresen-
tative from each program area shared the approach that they had taken,
and. some of their succegses. -The entire division ‘was awarded a medal

. of honor, in the form of an International Women's Year lapel pin,

presented to Charles Law, the Director.of the Djvision. The atmosphere
vas warm and happy, and it was clear that nearly everyone there felt -
‘.very good .about their own participation in the program. The: evaluation
showed almost unanimous approval (our one negative holdout was stjll
there), and we got a h:.gher ratmg than many ,other parta of ‘the three-

day conference..- : . . S .

A »

Perhapc one incident will show the coheuvenen thet had taken a
year-and ‘s half to develop. At the banquet we were shown a draft of
a television progran to be aired during Vocational Education Week.
Though the pr ucer had been made aware of the New Pioneers Program,

" - the film vas Tull of strong sex stereotypes gnd cexut lanzuege

Durmg the chmn.ng of the film, at least eight people caught the
project director’s eye to shake their heads dinpprovxngly or make a
thumbs down gesture. During the  discussion session, it was not lhe,
but a male consultant who raised the question of, séx stereot

When the producer said defensively that these pictures reflected ‘
reality, that he couldn't take any other kind ia the achgbls, thers

was universal rejection of that theory. We tried briefly to -explain
!;o him why it mttered; and that it-gds not hard to find good
-examples, But we ‘didn't press the point. After the session broke up, -
one consultant went out of his way to say, "Amanda, I'vé disagreed with'
8 lot of things you've-said in the last year, but you yere sutely right
“tonight!™ At long last, we had achieved the point where New Piomeers
vas no lonzer "fmanda's program," but was. truly the di'vision LD

!’ield work. occupied most of our attention through the’c/pr?.;\g of
1976, aud the next big formal participation we had with the division
was at the Summer Conference in the programs for Trade and Indprtrial,
Agriculture, and Distributive Education, and Occupational Exploration.
In addition, the section on Disadvantaged, and Handicappedhad prepared
a filmstrip on'the special problems of duadvantaged girls, which -
was ‘a féature of their conference program. Thus over the two years,
New Pioneers was part of every program are's summer conference at least
ouce. and’ twice for Occupatxonal Fxplorat:.on. 4 | x -

13 .
-
— . ‘x
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2. THE PROGRAM AREA PLANS ’ i
Most of the plans had some elements i
discu§§%d first, followed by the specific
full list of items to.be covered in a‘pr
. bias, see Recommendations, section C. '

e

<ommon. ‘These will be
rogram area. For a

ram plan to reduce sex -
TN

s ° Y

a. Collecting Enrollment Statistics:
- This 'seemed like the logical placey
staff focus its efforts or measure it
numbers? Yet this proved to be touch
tants, administrators and teachers wgre leary of anything that
smacked of arb1trar11y placing studepnts’ 1n occupat1onal classes
~ in order to meet quotas. 'This fear seemed to be based on two
" historical facts: f J T .
-Teachers knew that |they d1d ig the past coerce students
by sex. "I m sorry- Su51 ‘may not taKe Industrial ‘
Arts. It's for ‘boys.' 1 ,
-Racial 1ntegrat1on had n mapy cases$ 1nvolved m1x1ng classe§
la 1n'order to achieve a rac1a1
balance Therefore rtepchers env151oned that school
- adm1n15trators would b

H

) . 2 i ”
o begin.” How could each

territory,” because consul-

!

——— a11 students that all classps-w
dlSCuSS ‘changing roles of men ard women, and to find. out the’
‘advantages of being.a plum
a secretary, that then Sus
inforrmed choice. She shou
in order to be differenty
secretary because of tradi

b. Staff In-Service

. *ﬁﬁw plans deult direc
leavifig that to the initi

' subject must not be overl

tunity to learn the requi

of sex.stereotyping and bfi
program area, before the

»

ion.

+ l ( Ll Fd

of ‘the New Pionee?s staff- This,
as cqnsultants.do need an oppor-
s of the law and the implibations

kg 5 .
c. Check Lists And Other Mahagemént Toble T n .
N ‘{everal subject areiﬁ use a che’ck list for consuftanﬁs in 'field
é%_work and these subject farea added Mew Pioneers to the list, thereby
assuring that the question oF sex stereotyping would be brought:ﬂ"j‘“W
m‘ﬁﬁenever state consultants werked with teach This
simple diterat1on of the ey.ﬂem was one of’)zr most effect1vee

sinto the1r da11y work), 1n dd1t1on to hav1ng spec1al presentat1ons

{ﬁ

on the subject of sey ster otynlng

/sucgess without knowing the * -

.

S

e
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Brochutes )

Several program ayeas planned to redesign their own brochures
with anfege to elipinating sex stereotyping. Unfo¥tunately, ¢
printigy budgefs were Swch that few brochures wére rewritten during
the fifst two years of th¥New Pioneers Project, but this strategy
will likely be implementdd Ower-the years.. It is important that
such brochiures state openly thad™\all programs. are oper to both
sexes, and .have pictures oY men. and~yomen working side by, side, if
possible. Simply removing_singTe sex Ymplications dpes eliminate
overt bias, but.,does not, regssure a student uncer;éin of their
welcome. N ;_” -
. . .
Facilities , -~

This is one area where Title IX is very specific, ind many
‘consultants were apprehensive \of’real problems here, which would
cost money to fix. K However[ with the exceptiofl of inadequate
toilet Facilities in some shop buildings, facilitifs were not a
_ major problem. The principal -usefyijness of this-topic.seemed to
be that sPate consultants were no longer willing to accept inade-
quate facilities Y- being an adequate excuseggbr excluding girls *© - |
from votational programs. . ' g

]

Instructional Materials - '\ . : )

Thig was the first idea that occurred | to most people, but they
were frustrated to discover that eliminatﬂng all biased materials
would’ likely mean eliminating most magérials. Some consultants
ended up feeling that this strategy was a waste of time, as no
unbiased materials seemed to be available. “However, examining the
materials wasva useful way for them.to become avare of how lopsided -~
their offerifnigs were, and they will probably now recognize and .
welcome unbiased materials when these finally do bécome available. ’
Already, Occupational Exploratlod is using an extremely pngressive
_set og introductory materials, a point which ‘they are proud of and

point ‘out frequently. ZT '

. Several consultantd did indicate that* they had discussed with
venders and publishers their concern over the lack of unstereotyped
materials. One man said he found it an excellent way to get rid

of sélefpeople!, . . ' )

A mgne)creative appr&ZCh to the problem of biased books is to
develop upbeat suggestions for teaching gpt them, such as adding
. pictures of pioneering workers, or pointing out and discussingthe
changing employment ¢pportunities, so that gfudents‘are not "subcon-
sciously undermined. This can be done lighbtly. There is no need
to .condemn the book -- just bring it up to date,

Course Titles And Descriptions . ,

While it was a useful exercise for all staffS\to'gxamine their
course titles, changes were really necessary only #ith Bachelor »—
Home Econemjcs.. Traditional coucrses had not customarily had sex
bound titles, but were simply called Carpentry I. or Typing 1. . =
Course descriptions, however; had sometimes specified, sex, or used a
sex specific promnoun, and these needed changing. . " :

.
>
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h. Rdle Models : : ;oo
T One of the m#jor.dif 1‘Plt1es of reduc1ng occupat1onal /
‘stereotypes is the absente of older people of one's own sex
to identify with, Thi lack leads both students and adults to
fear loss of fem1n1n1 Jor masculinity. It is therefore
» crucial to prov1de st dents with models that they can relate -
to. The more variety the bettery they don't all have to be good
looking (which slmg}y promotes ghe "Superwoman/man' steréotype).

TN

As they traveled, some/ comjultants, began to collect a/file of
clippings; names job descrlptlons as examples and possible
speakers, ahd onZ ropped in the New Pioneers office to report

ovéry‘ ; - - g

the1r latest dis

i. Awareness Of Teaohery » : .

-fotused heavily on teacher attitudes, as was

Hbs planned to make available information on,the
contents of Tiyle/IX, and to discuss why their programs mlght be
. attractive fo.menbers of the opposite sex, giving teachers

. suggestlons 3s to how they could overcome the stereotyping present
in their sphools~ However, many of the more formal obJectlves .
and actlvitras for pteparing materials for teachers on Sex bias .

¢ in a~spec1f1c program area are still to be 1mplemented

Most plan
\_ . appropriate.

.

j. Yogth'Clubs Be : . . ’ )
. _Though all sub;[ﬁts mentioned inyglving yofith clubs in the
New Pioneers Program, little came of this strdtegy. ¢ Some efforts
were made to insure that the youth clubs did: not dlscrlmlnate,
and the Home Economigcs staff did. arrange to have a slide presen—

¥ tation on sex stereotyping shown to all the FHA rallies, but,most -

clubs did not actually get involved with the subject of sex.
stereotyping and its relevance to their'work. This still seems
an important area to~pursue in the futuFe, as peer pressure is ome
of the most important, influences that prevent students from
nontradltlonal enrollment E ‘ :

v —
'

k. Teacher Edgggtlon

a

. on programs to elimisate sex stereotyplng, but to ay knowledge,
. most activity was ad hoc Tt is an 1mpq§tant focus for.the future.

[}
-
. - .
’

“Adylsogy Councils
Efforts were made by all subJect areas to increase representation
of both sexes .on the;r statewide adylsory councils. Only one subject
‘ drea, Dls;rlbutlvstEducatlon, was able to 1nvolve their advisory
-+ council meanlngrullygln their New Pioneers efforts. This advisory
council was helpf@l in commenting on the types of materlal they
felt the state staff should produce, and in producing good role

. models asfgtszles, such as women store ‘managers.
' N - . s - ~ -

Y

- . Ve T e [N — }
. . L N '
.. 4 -
) . & .
- . . . . )

‘Most plans 1nd1cated they planned to work w1th teacher educators
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m. Newsletters And Trade Magazines
Publishing items about New Pioneers in state—published
thewsletters was a popular strategy, and dne of the most ‘
» successful. State Consultants also ofgen had acc¢es$ to national
trade journals, and through their efforts .articles about New
‘Pioneers ‘were published in Agricultural Education, Journal of
Home Economics, Ameri¢an Vocational Journal unity College -
Review, High School Jou;nal Federal Educatgon Project
Newsletter, and Education of the States Newfletter.
. L
n. Possible Problems And Gbjections .
« There was a good deal of “informal discussion of problems
that might arise in mixing enrollments. Probably, the state ;
‘staff should give more organized attentiem to this area, so that
‘they could "either dispel concerns or provide solutions when . "
slocal teachers are apprehensive For example, many teachers
feared enrolling girls in boys' classes would cause discipline
problems. In fact, the presence of girls tended to improve .
behavior and motivate boys” to work harder - an outcome the .
state staff could and did advertise.
3. DIFFERENT APPROACHES FOR THE PROGRAM AREAS ” *
"Each program area focused on a) identifying its own situation o
with regards to sex stereotypes b) developing solutions. Some
. of the most 1nterest1ng ‘solutions dealt with thinking through
why the "opposite" sex might be interested in their program. 1In
many cases this| was a highly satisfying process, because it led
somé consultants to feel better equipped to explain why nzbodz

might be interested:: . . '
a.  Occupational Ex 1oration o . s h
A < The pre-voca 1ona1 programs are the most important in® - ‘s
. influenc1ng‘stqd nts' career choiges and they seemed to -embrace. 3
. mixed progrdms ea ily. Our best middle-grades programs move .

nearly all students in the seventh and eighth grades through a . -
1S-c1uster, hands-on expgrience. Girls and boys' take everything,. <
in mixed groups. Ihe Occupational Exploration staff eagerly used f
statistics on working women, and emphasized the theme on lifetime
planning'f?r everyone. They used our filmstrip, and adopted a new
series of highly'unstereotyped materials. As most programs were .(
already mixed, there ‘were no significant enrollment changes

b. Indusbrial Arts 'j\ ' N ) . - .
Rl ) Used 4 -similar approach. Iliowever, as Industrial Arts : N
«+ . enrollment had been heavily male, we were pleased that their -
enrollment of girls increased by 313 the first year. — N . -
i - -
: y T . . ’ . “
' , . .
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c.. Home Economics : B .
Although some Home Economists are relwg ant to accept boys in f

their programs, and are deeply &oncerned at\the prospect of lost .
traditions, it is our exper1enc that mostiare more aware and more R
supportive of chang1ng sex roleg in Americ 2\soc1ety than ‘aay other

. element of the school population. It is ip| Home Economics- classes
§§§;_, such as Family Life that the changing family and work roles are

) alveady an accepted part of the curriculum, §and "Dual Career' is

a standard phrase which recognizes that a working wife often faces

double duty. ~ It is only a short step to recggnizing that more

and more working husbands also have dual cargérs The transition

to mixed programs was eased for both teachexsﬁénd students by the

"Bachelors' Home Economics' classes, which areépow illegal, Many f

people have been reluctant to give them up,-bu ; they are now being

opened to, girls, under such t1t1e\ as‘Independent L¥ving, or be1ng.

. " absorbped into ‘an integrated 'Thtroductory Home Econom1c5a

. In many cases,. therefore, Home Economlc teachﬁrs d1d not per-

“ céive” New Pioneers as a _threaf but rather as.a welcome reinforcement

for what they were already tr§1ng to do. The statqsstaff was most .
. ,supportive, publishing articles in their néwsletter, commissioning
* our: first attempt at a filmstrip for their Future. Homemakers of ,

America ra111es, and even arranging for the Ne% P1oneers Director
to speak on "How Sex Bias, Can Ruin Your Warr1age at their nat16na1

™ convention. R : ' A
¥ .
e

the changing fam11y and work roles in Amerlcangﬁoclety,aq)
.encourage girls to recognlze the importance of developlng*a
vocational }dent1ty in additional to their domestic 1deﬁ:1;yr'and
d) to recruit boys into child development -and—child care cla ses. .
This last is important not only to,1ncrease job options gor boys,

»

and to prepare them better to be parents, but als§ because"} .
these boys provide vital ‘role models for young ch11dren SO
It is clear that teena%ed boys cannot ea311y relate to an occupat1on
L/ they view as "women's work." However; it is both honest and ', '
. effective to appeal to their interest in people while reinforcing
. their male identity by 1nv1t1ng them to demonstrate 'How many f
i “different ways, there are~to be a man. /

)

= -
The success of the approach seems indicatéd by dn incregsed male
enrollment of~3§§ut 1,246 the first year and ‘800"more the second.
s

d. - Distributive Edu atlon ” ¢ . ) ' .

Diatributive JEducation has more m1xed classes ‘than any other
subject area. Therefore, recruitment is not of primary concern
to Dlstr1but1ve Education, with the possible exception of Fashion
Merchandising, which does tend to be heavily fenale,and the Petro~

¥ leum Marketing (service station) programs, which are-male.

El{lC R . 28 o = '

s : - N
. .
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~Skilled trades lend themselves to partime or self-employirent,
+ ~crucial for a woman who has to ,carry the entire respon- © .

' sibility ‘for children and hom A woman may find she can’

. . .+ amake more money working part’ E&me as an electrician than t o
- . . full time as a sales clerk, ‘and thus meet her traditional .

’ family\duﬁies better‘by taking an untraditional job. . '

J , T&I had a female increase of ‘about 700 the first vear,

wz.th an additional 300 the second year. _ —<— . {

3
. .
\ - . I 3

\ T ' —

~ N . i . N

£, Agr1culture . - * BN TN
’ Klthough the stereotyg1cal Agr1tultur3J§Aacher\may be the most s
traditional of all, Agriculture teachers ceméd to find the in-
clusien of girls in' their programs much easier to accept than the
. T&I teachers. This 'may hdve been because igirls had already been
. °  coming. into the Ofnamental Horticulture and Outdoor Regreation and
T Appl1ed Ecof ogy cgurses in some numbers, which made it relatiwely ~
easy for Agriculture teachers to imagine opefiing all—of their -
programs .to them. Or it'may be because«women have in fact alwdys.
done farm work: In any tase, the Agr1culture plan was the only
one that gave itself a nusenical goal! in the first year, .they .
) - plammed to enrall 1000 more girls. We protested that they might
> """ be setting themselves for failuré, but in fact ‘they ‘had 936. more ¢
o 7 girls the, first year, ¥nd another 800 the second' g

»

-
¢
’ - . * . ——

|
|
g. Health 0ctupat1ons S J
N This area i perhaps the least problematlc of all. Our Health
Occupation: Programs are relatively new, and they havé made ' ., 1
. considerable.efforts to enroll boys from the beg1nn1ng. The only |
‘:@3$places where this seemed difficult was where administrators had . .
. " begun the program specifically because "we need something for the ) |
|
|
|
|
\
|
|
|

o .8>rls . ’ ) _ n. R

» M L4
A -

Health 0ccupat1on put several art1c1es 1n théir newsletter,
"Vital Signs'", and the Health 0ccupat1on chijef consultant oo

definitely gets the upofficial prize for tife best’ use of nonsexist -

language! ' o : \

. - ‘. . -

T However, enrollment is st1ll about 83% female, which makes *
. it appropriate for Health Occupation efforts *to focus also on -

" strengthening girls' self~image and their ability to take. )

themselves, ser1ously professionally. There® was no significant : EEO

enrd’)ment change. ] ) v . . o
s - |

. / S s AN . i . o f :r:‘
~ 4. h. 'Businesg &nd 0ff1ce Education ' . ' . |
BOE eoncentrated pn recrultlng more boys 1nto its programs, : oy
but 1t.is the unscientific,opimion of the New Pioneers Director . .
- that itsis harder to .tedch a oy shorthand -than to teagh a girl, Cov -
T, . to lay ‘block. Except for P rsonal typing* and count1ng, the _ , -

. ) RN
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rigidities of the secretarial profesbtion make it continue to,
* "be undesiraBl® to.boys, and incteasiagly so for girls. Redl
changc—1n tfis area will not come about-until industry takes,
‘thes 1id off,‘e110w1ng secretaries 'to move up intogmanagement
gpd Qeglns recognlzlng theﬁpresent executive skll?gkof secre-
’ ’ taries wilth appropnaate §aTlaries. Paradoxically, thesek:
changes will be easier as more meg _come into the profe551on . - 3
/. we neell to change the direction of Xhe spiral. - e ![ o
. - . - . < v ,
Efforts in BOE focused on: . - \' ’ :
to . —Understandlng the structure of the profession, and, .ol
' ¢ . o the systémic changes required to improve it : ¢ {\ :
! T -Helpingsgirls to take themselves seriously a
) profe551onally to’ develop as independent individuals,
N ’ . and to overcome some of the ways feminine soclallzatlon

s . .

o -
- . mlght hold then;back .- -
. $ ., —The 'development of a business and management course, il ,
> ’ , wﬁlcn it was considered would appeal more to boys °
. than the previous offerings, and would gpen new doors- ‘h -
@ - . to glrls . ] . \ _'\
R 1o . 4 oo ‘ . 2 Do . ® .
: . Articles on the f1rst two areas ('Only A Secfeta;y’" -and © R

' "Prepare To Be A Liberated Secretary") were publlshed in the ° .
. F.B.L.A. Business Leader and the NCBEA Bulletin statevide Do '

oo " newsletters, apg these articles became the b351s for BOE ;
., . -~ Teacher workshops: : /- K ' -7
\g;;"“ N ¢ . . ! ‘.‘,M . - -
: An important spin-off from the BOE articles™Has a series of .. * , .
' workshops for ‘the Department of Public Instructlon secretarles ',\
‘ Jhich turned out’to be of real value. - P -
2 ¢ U oot ‘
.é? ; ¢ -, First, many secretarles had been suspicious of the’yew . ' .
i ) » Pioneers program. When they felt included, even championed, . ;
- their,attitudes changed. °It's no secret fhat secretdries have .
) . considerable influence on those they'work with, and their improved %
T attltude helped us with their consultants. (Not alwwys though. .

'Oné outcome of ‘the workshops wds some redistribution of office
s ' house keeping, which was not-always popular Y, N

-

? - .
P

. Vﬁ% M more” formal result was the formation of the Prgfe951onal
&

Office, Personnel Committee, which has a varlety of goals aimed °

e T . at improving the status of"the clerical ‘staff. The committee hds i o
Y 25 or 30 members and is working on a procedure manual, and' £ _.'
investigating the creation of mld-managemeﬁt JObS - ¥
Q ’ [N ~
. ’ ks . o .
1. Disadvantaged And Handicapped >,

. ‘ Th# .consultant for D&H did not prepare a fornal plah Hovever3
o - the spec131 needs of disadvaritaged girls weﬂé ohe of the main, N
themes of the New Pioneer project, and were the %ub;ect of a
slide presentatlon and teaching'module. Her® the need was not so )

‘o  much to recruit students as to establlsh a need in the minds of
. teachers: ; . v . ' c “. -
. . 5 \
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A woman from a culturally or economieally ﬁlsaQVantaged .

round is in a double bind when she looks~for\a‘job:

untrained in the skilled trades because they are unladylike,
unable ‘to.get a ladylike job because she is unladylike.

) . .’

Most specially fqﬁded.D§H programs are predominantly fale.’

Most disadvantaged girls are takiﬁ% general academic subjects
Consumer Hopemaking, faithfully preparing 86 be middle v ~
- class housewives.- If they are getfring any~speq§§1 attention,

~

main effort may be to.mpreve their grammar nd” manners

te fif them for a ladylike job which may,-pay very poorly. .

,

How much better if they, we
would let them'make enough
their- families. together, a

re learnipg a skilled’ craft, whizh : .
to keep bread og’ the table, - keep ﬂ'_ .
né-satdy off welfare.” .If they choose,, .

.- ' they cam get to be middle dlass on their own time. .

4. SUMMARY OF ‘STATE LEVEL "EFFORTS ‘ R , RN
The strategy within the state agency .was to combine individual® N
wriEEFn plans by each program area, with' a steady but not heavy
dief of presentations .at staff meetings .and conferences. After N
two.'yedrs, most state consulténﬁ§ seem to feel that the biggest v

awarenless, ‘rather,than actual changes in procedures. It is our
y .feeling that they*may have changed their procedures and their
*ipproach more thgn-they realize, In any case, th ‘
. to recoggﬁze the §;ereoty§es, aAd have g?ached the point hhqge they
are outraged when they see.gtereotxpic'materials‘produced by other
- divisions in the agency. Y '
is a genuine and interesting problem, and when the occasion arises,
_ they do something about it. 6 * S

.. impact” of the New Pioneers Program For them has been -oune of o
they are’ now gaick “y.

They have accepted that sex stereotyping -

Y
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€., VORKING WITH THE “LOCAL DIRECTORS &&
° / 5. ‘

-

The second major access paint of- the Occupational Education
stracture yas the fact that every LEA in the state has “an
Occupatlonal Education Director oriPlanner.. This provides a

other part.of the agency\ Further, a major part of the Local

+ + bpilt-in network of loca<;contact whlch-has no counterpart in any

Directors' job'i 0 prepare an annual plan to be submitted to -
the federal goveihment as ﬁart of the state plan for vocatignal
kducatlon This means that they are -experienced planners, -and

that they are in the hablt of looking to Raléigh for guidance.
Although Ae cannot te11 then what to do (except in cases of legal
requ&_ements) they. are responsive. The Local Divectors meet monthly
in regiodal meetings, soO that they are:ea511y acces$ible. e
exlstencg of this network is the reason why New Piopeers had a -
wide impact. - . - . PR ,

. . - -—
€

-

GETTIVG ACQUAINTED AND ESTABLISHING WEEDS . -
~In the fa11 of 1974, we made a.round of all eight of the

reglonal Local’ D1rectors' Meetg ngg, explaining the goals of the
‘New Pioneers Program, and passf:qg out the same two memos that had -
been d¥stributed among the State Consultants. These meetlngs also
dbmonbtrated'that the 'simple strategies approach” wasn't going

to Over ard over, came the questions, courteotis but definite.
They feared that girls might be enrolled in vocational programs
'when they weren t really interested, Just to meet quotas. They *
protested that the presence of girls would cause—dlsc1p11ne .
.problems, that teachers wouldn't have time to give them the extra
helpithey would surely need, that they would be taking places from
deserv1ng boys who would roally .use the tgalnlng, or that there was
o p01n to all of this because glrls werén't inferested anYWay N
.Most of‘“their remarks focused on pioneering girls - they were likely
to dismiss the idea of pioneering boys as,unthreatening but implau-
sibi ’You.may get a few. glrls in Auto Mechanics or Carpentry, -
but :Lu '11 never get.a boy in Home Economics:'™ Many people saw

" probiems of sex stereot’ypes as be1ng societywide, and didn' t see -

why vocational eﬂugators should carry the whole load. On the other
hand, there were others who were proud that vocational educatlou
was taking ‘the lead in a progressive area, and there were always a
few who were delighted with ing\whole program, and‘said that’ :
somethlng like this should have\been done long ago, ‘Eventually,
in every group, the deeper issues yere raised: What will this do
to family structuge?, Does this mean.we're all going to be. alike?
Clear}y,, our snappy practlcal strategies were tq;ningtout to be
a 11tty5 like shootlng a lion W1th a cap pistol.
' - [ 4

It was in this first r0und of meetings, that the three thenes
that seemed to strike a positive response with vocational educators ’
began to surface: e -

. a. The importance of - llfetlmgAplannlny .

b. Options for everyoner =~

The special neede of dlsadvantaged -girls

»
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During the\firsﬁ week of the prbject a local paper ran an
article about, a young woman on welfare,?her inability to ¥ind -a
decent paying job, and her comment that though she had grawn up
on welfare, she had never expected this to happen:to her. She had
always thought everything would bg all right after she. got :
married. This story illustrated fhe need for lifotime.planning .
. for both boys and girls and that the disadvantaged sufgér especially *
under stegeotypes. It rang a bell with the Local birectors as
humanists, as educators, apnd as taxpayers,-and zot them thigking
in a new way about women'¢ vocational needs. Why boys would enjoy
girls' programs, ar Gty ‘girls would enjoy boys' programs, were . .
also fruitful topics and served to re-émphasize that we were
_aiming to gpen new horizons, not coerce studgnts to meet a quota.,
[ (For an elaboration of the "Three Themes," see Appendix A). .-

N -

-~

- Based on these meetifigs, we concluded that three things were
needed before the local Directors could be effective:’ . .
-A method by which the Local Directors, independent of
the New Pioneers Staff, could explain what sex bias is,’
where it comes from, how yowknow it when you see it,
.and how it hurts children. Whatever developed had
to be suitable for all teacpers, not just, vocgtional
teachers, because the Local Directors'insisted that
they’ woulde never succeed in attracting nontraditional
.$tudepts into their classes unless they had the support _ -
. of the whole school. . I k o .
-Specific suggestions for local activities to reduce bias. -
-A small group of LEAs that would work with us to help
develop these things before we took.them back to the

entire group. . .- .

} . . -

THE PILOT UNITS # - ot

In December there was a statewide meeting of Local Dirgctors.
At this meetipg we asked for volunteers to act as pilots for the
_New Pioneers Project.. We explained that they would be establisfiing
a model for the rest of the state, ,and promised that -each one would ¢
have at least two days of consultant service -from the New Pioneers
director. ~ e .

-

We hagped for !J volunteers —to sud delight, there were seventeen!

¢ We discovered later that the pilots volunteered for qu¥te a collgction

.

-

of reasons. Some genuinely thought it sounded intergsting, omne
knew his superintendent loved being experimental, somg wanted the
extra staff help for something they suspected they'd eventually have
to do anyway, and one conservatively reckoned' that if models were
being established, he'd rather establish the model to be imposed

on others, than have others' imposed ‘on him. - _ .

. b)
The involvement of the pilot Local Directors included individual
planning 'sessions, ficld testimg the filmstwip, implementing their
plags and sharing their progress with fellow Local Directors, amd
sending a representative-to the Sunmer Training Institution. -

- R » S
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We visited each_at least twice for p1ann1ng dnd at least
oné other activity, such as 'making a presentation to the high
school faculty, meeting with thes central office staff or the-
principals’ neetlng, meeting with the guldance counselors, or’
speaking to the Student Career Day.

'}Evaluatlng The Pllot Process ' .

Working with thé pilot ‘units was valdable simply because it
gave us a p1ace to start.. Ten un1ts, representing, all geographlc
areas, ‘large apd small, urban and rural were willing tog - p
glve it a try., Amd a real wote of thanks goes to them a11, even
though~they did” not all in the°end do 4 great deal with it Of
_the ten involved, .two Ln effect dropped out, three did relatively
little beyond\our visits, three did undertake some’ furthér
activities, and ‘two reaglly got involved. By the second year of the
program, several other LEAs working on their own had ‘done¥more
than some of the pllots < fo o * e

~ * - .

The main di ffexence between our "Pilot PrOJect and others
that we read about #s that our pilots were only a little ahead of
the other LEAs. We did pot try to completé g full cycle and
evaluate results before moving to the™ regt of the state, -but

-
y

-

simply ysed the pllgts as forerunners . . Y .

The Local D1rectors successes or fa11ures and thelr practical
reactions to our suggestions gave us the credibility of being

' able to quote "real people. '"In Shelby City they‘re doing so-

and-so" was a tuch stronger statemtnt .than YWhy"don't you do so-,
and-so.' " In other words the pilYots gave us experience. >

PREPARING AND FIELD TBSTING THEWFILWSTRIP "I'M GLAD I'M A -SHE,
I'M GLAD I'M A HE™ ‘ ’

In response to the Local D1rectors need for an independent
way. of explaifiing sex bias, we commissioned a slide show in
December 1974,. to be ‘prepared by two ‘womefrwho had worked with
Lollipop Power, the femifist press in. Chapel HiM. (See”
Appendix'B for “the narratxon)Y . ‘ ! .

) The s11de show was £1e1d tested pr1mar;1y at the Local ° {
Directors' meetings, at faculty meetings in the pilot units, and
other-events like NCAE and School Boards Assoclatlon meetings.
At each we used an evaluatlon .whlc asked the viewer to expreéss v
their ﬁeerlgg" about the words and pictures in the presentation.
We showed it and changed it, showed "it and anged it -- this

-

\\\_grocess was gne,of the most fa;clnatlng par s of the entire New

1onéers Project. EEDS ; »
- , - g - .
The preSentatidn fad one grave-fault, and no other audience
in the.world could have pointed it &ut so conv1nc1ng1y Theq}ocaLJ
Directors, almost,ll of whom are male, let us know in &0 uncertaln
terms that they coﬁsldered it biased against men. At first this

L ? <

\\\ > . - & R . 2
. [y .e T
* N ~ » . L -
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reaction puzzled us, as we knew there was no hostile statement in

the presentation. But many felt it implied that sex bias was

. fault, that men were consciously trying to put women down,
%Jthat ~men's life was all roses. True, there was nothing- that

ﬁattacked men, but’neither was there anything which recognized’ -

that men have suffered ‘reat %psges as a d1rect ‘result of

stereptypes. .

Other'oéjections included many requests for topics to be
. added, or corments 4bout certain ‘phrases that were disconcerting.
We had riade a concerted effort ‘to make sure that the pictures” we
used were racially balanced, but one Black pers } pointed out
théc there were no Black authorlty figures. We ‘moticed ourselves
.. that we had no pictures of Indians. .The week before the Indian
- slifies were developed, we showed the presentation in Hoke County.
4 In the audience was a member of the-State Board of Educationm,. ”

Earl Oxendine, a Lumbee Inéian Afterwards he, came up to say,’ —
N "I wish that once, just once, there wbuld be Just one p1cture of
: one little Indian child in ,a’ State Department presentation.
. . Sigh. At least we could tell him that they were on their way.
< - .
After each show1ng, we changed both script and slides to -

meet the criticisms. Slowly, there were fewerpand ‘fewer comments

that’;?\waQKblased hgainst men, until the day
astonishment, "I'm amazed to see’there's s :
It's tefrific!" (It is still nog. 50 =~ maybe 60y40.) Meeting all -
the® objections made. the presentat1on longer than we ‘pxpected, and in
its final form it runs 24 minutes. But we did get to the point that
audiences began to leave with comments such as, "I never thought

of it that way" rather than "I m sure you believe in what you re ‘doing,
but I ‘can't go afong with 1it,"

We-had wanted to produce one slide show for each of the e1ght
\ ‘ areas, and keep two for our own use. We discovered that this ;
would cost.a little over $400, It was suggested to us that we check
into making filmstrips instead. A filmstrip sounds expehsive, because
the first copy costs about $450. After that, however, individual - *
" filmstrips are. only about.$2. We decided to spend the extra and go
for quantity, amd ran into ‘a major snag: copyright problems. The
original slide show was full of pictures taken from maga21ne§ and
o~ . textbooks --permissable for a single presentat1on, but not for
reproducing in quantity. Linda Mull Powell spent hours on the phone
with publlshergb represeﬁsgglves, but we had to leave out many of
the most‘effective textbo shots, and reshoot’ the magazine pictures
with 11ve-models. s

3

I . . - ‘ + .
* * We spent approxlmately‘?fﬂ%for 100° f11mstr1ps plus their -
.cassette tapes. A year later, ordered another 100, which meant ~

gthat all told.we had 200 filmstrips. for "less than $1000. Since .
then, we have dlstrlbuted it all.over North Carolina, and lent it -
. ‘to many places out§1de the state. Several places.have copied it for
+ [~ their owp use, some- chaqglng the narration so fhat, it w111 have
less of a North Capollna slant.

v L
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LGCAL DIRECTORS T S S : .

. ¢ .
Evaluat1on,of filmstrip:
Preparing this filmstrip turned out-to be a lot®more work and -

. took a lot,lbnger (about ‘ten months), than .expected, but it was
.o worth it. We rejected other filmstr1pé we preViewed because of

1) all male-narration- 2) harsh female rarration 3) ot enough,
\ focus on schools 4) not. stant1ng at the beginning" with ag-
ezplanat1on of bias .5) not enough attention td how bjias hurgs

- > men. Although ours is not ‘a slick production, we belYeve it -

does solve, these problems. Lo .

. . . N -
b -

i »

4

\ -
. o

e As’ a-strategy, someth1ng oﬁ_th1s sort is essential. The o s
. 'problems of sex bias are so~c0mp1ex that it is unrealistic to .
IR expect others to.be qhge to expla1n it without some help. We
- packaged the str1p with suggestrons on how to present it and how
. to field questions dur1ng the discussion period, so that it would
. be usable independent of the project sta{é_“pﬁppend1x B).

' \ Althougb we designed the filmstrip fLr use with a genera/ s
: faculty meeting, our summer trainees reported it was widely used
with studenks, and some of them found themselves in considetrableg,

demand to show it at church and community groups. .

¢ " 4. THE LOCAL SEX BIAS PLANS -

At the Second round of Local Directors' Meetings, we announced
who the ten pilot units were, and ox lained we would bé he1p1ng

¢ each one work out a plan for reducding sex bias in their unit. We
\\\» ,then said ‘that we hoped that every Locul Director would prepare

such a plan, and that they codld cdll on either us., or the pilot

Local Director in their area, for help and advice. We then passed.
out a rather cryfde outline of what_a plan might coentain,. and
went, over each of thé mmjor.areas in it. «
L ’ - L
. Over the sprlng and summer 83 local plans were turned in, out
.e ’ of the 148 units. As they had not been compulsory, we' considered
- this a very satisfactory return. We evaluated each one,»and wrote
‘a short comment on it, which-was returned to~the Local Director i o
by way of the1r Area Director. '

‘ <
. The next year, not quite understanding the magnitude of what
v we were proposing, we said that we would prefer to have individual
. meetings with each Local Difector. By this time, we had some units
"that had done a great deal, while others had done nothing at all.
' < A group presentation seemed unlikely to be appropriate to more
) than a few. ' “ .
LA = [ . . [N .
These meetings occupied most -of the-spring of 1976, but they ‘
‘ were probably the best investment of time that we made. We did

" “ngt have to travel to 143 indiyidual LEAs, but in most cases were -t
; able to plggyback on the conferences held by the field-support RN
R . staff to review the federally requ1red local plans for v&yatlonal
TN education. This meant .that the Local Directors came to a central
place; and the project’ "director met with them for an hour or more
. each, reaching four to six a day. .- ~ .
" . Lt - ' ' .
,Mg 4 rd . . A -
* Q) T )
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We learned something important about human nature in these .

meetings. Despite the probing questions asked *in the group -
_teetings, the Local Directors had received the New Pioneers

Prbgram considerably better than expected. We wondered whether

"they might be inhibited from telling their true feelings in a

group situation, and thought perhaps when we met individualiy

that then we would get all the bad news they had been holding

back. It turned out that the opposite was the case. They had

L laid out most of their negative feelings in the group meetings,®

because these represented real concerns to which they needed

ansvers. But their positive feelings usually came in.the form

of little, apparently trivial, anecdotes, and they weren't

|
*

. willing to take ‘their colleagues' time for t. >
In one-on-one meetings, they took the changce to swap stories.
- All over the state, Local Ditectors told aboutighop teachers who
had vehemently protested at having to accept ls in their

programs, and who new wouldn't go back to the old way far anything.
They told about Home Economics teachers who were amazed at boys'
enthusiasm over making their own clothes. The teachers who had
beeri afraid of discipline problems were the ones who said everybody .
behaved better now. The ones who said girls could never do the
. . work, were ‘the omes_who went overboard and said they were better ot
than the *boys. Although there were a few stories of $tudents who
enrolled in courses for frivolous reasonms, or who couldn't take
the.pioneering role, most did just fine. Getting a little R
suspicious of all this sweetness and light, we probed to see, -
if there wasn't a darker -side to the coin. But it turned out
that for, the most part,Pthe LocalAQirectors were really pleased
with their effosts to reduce sex stereotyping in their units.
In fact, they were-having a lot of fun with it.

Many|seemed fascinated with the idga'of stereotyping, and _
the constidus and.unconsciois ways that ‘we all perpetuate it. -~
They "delighted in their new awarenegs.  One Carpéntry teacher told
of the day ‘that he had greeted his cliss, which included tvo
girls, "All right now, you girls fix up the bulletin boarés and
you guys get outside and unload the truck." The girls protested,

The teacher said, "But who will fix my bulletin board?" Two boys
volunteered, and the' gifls Helped unload ‘the truck. A1\ the work

got .done, everybody was.happy, and the teacher learned a lesSon.

But the thing that wis most striking about this story was the way he
told it. He wasn't heaping ashes on his head with guilt, he was A
deligﬁted to have gained a new insjght. And he told the story ’
. as tﬁgpgh he were giving a present. ‘Which he§gas. Lo

Cw

%/' * (u. .
Not everyone was enthusiastic. But those who had{done lots

the past year were full of plams of what they'd like to do next.
Those who had done a little were beginning to get into the_
" possibilities. Those who had done nothing were, for the most
. - part, ready to start. Some gave an hour's worth of "uh huh's,'" and '~
ther handed in a xerox of someone else's plan, or refused to turn
in a plan at all. But .they were in the minority. °

s
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Evaluating the local planning process: - T~

The technique of.meeting with Local Directors first in groups:*
and then individually worked well, though a larger staff would
have made the..individual meetings easiek. ) T \
Agszith the various program areas on-the state staff, what a__
1 Director .actually did with their plan after they had written
it ranged Irom a detailed organized effort to "file 13."
Neveltheless, as with the staté level plams, it was clear that
the process itself of thinking through and writing the plan had
had a considerable impact on,the people involved. Even those who .
had .not written plans had,é&équently had some success in opening
their programs., Nearly all had attended’ to suchk basics as making
publf‘ announcements thagﬁall classrooms were open, changing

course tifles or rewriting their course. defcriptions. T e

L]
. -

The_success.of the local planning'efforts'was°due in part to
the'willingness of the Argqa Directors to yrge the Local Directors

to get involved, and to follow up. The. guestion was raised assto i
whether the plan should have been compulsory. Possibly somp states - °
would want to do if“this way in order to make sure that everyone .
had the same responsibilities. Yet therg was wide variancé in the .
Local Directors' readiness to accept the programj One certainly

could make the argument that not pushing too hard at first saved

us a lot of hostility. The second yea We try to get a rlan from.

those who had-not done one, and an hpdite from _those who had. We

did nof meet that goal, but did raise the number ‘to 126 (87% of the totaly:

We kept the sex bias'plan{separate from the regular local plan .
this second year as it was impossible to meet personally with ‘every .
Local Director in time to meet the deadlines for their - regular plans.
However, many Local Directors found it distracting to have it ~ 5.

separate, or resented the fact th}t~i§ was not required of\everypne. .-

. This year (1976-77) sex bias will be addressed’directly 1n the %
regular plan, in two ways: the Locaﬁ Director must assure that . T
there is an affirmative action plan dealing with sex, race, handi--

caps, etc._on file in their superintendeiit's office, and must answer ,

a question, "How does the local educatippal agency ensure that .
enrollment in occupational educati'on programs eliminates '
disériminations (sex, ethnic origin, handicapping con- o .o
ditions, etc.)?'' The responsibility is fiow.shifted to regular & ,”
“Occupational staff, which uld assure that eliminating.-sex bias/-

is seen as‘'a basic part of the work of Occupaéional Education, and °*
no-longer a special project that might gd away if we just wait long

enough.. - e . s . .
« ‘ !

FORMAT AND CONTENTS OF THE PLANS' . 4 R -
* There was no specific required format. We told each Local <

Director that we were perfectly willing to work.with whatever was

comfortable for them. However, we did suggest six céﬁegories‘

& .
- .
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of things to think about for each objective.g The'six were: .
assessment of problem or opportunity, goal, Mrategies, by whom,
‘target date, and evaluation. Most Local Directors redyced these
categor1es to three colu . “MTheir first column wasg "goal", or
obJectlve”, which usuaT¥;51nc1uded a target 'date. The second
column was "strategy'" or-'"activity) and usually indicated who °
~would be responsible. The third column was the evaluation.
This simplified.format is the one we‘'now recommend.
. - EnrolPment Data vé y - A
We urged each Local D1rector to collect their data béfore they
started, in order to find out where they stood.; Some found that
. their'programs were alr¢a Hy mor,e mixed than they had suspected
.Other were shocked to find out how segregated. they were. We urged
that Local Directore not.set numerical goals,-unless they happened -
;o rgally like numbers. We suggested that if they did want to set
a numerical goal that they tally the number of classes which were
. 100% or 90% one séx, and try to reduce this number. It was our
feeling that one or twe students venturing into., a program that had
rbeen. &xclusively for the opposite sex were more significant as
pioneers than five or six added to a class tRat was already Lome-
what mixed.- Therafore, absolute numbers Seemed meaningless. This
approach turned out to be a good one, not only for the arguments
Just suggested, but alsa because of the Local D1rectors extreme
sensitivity to what, they called a '"quotas game' 5 enrolling students
"just to make the numbers look good. Many were VQSlbly relieved to
.be told from the outset that they were not, expected to do that. ~

B -

Fﬁc111t1e; . :
This is one of the areas directly addressed by Title IX. In our

first year w1th New Pioneers we heard a great deal about fac111tles
‘problems, but these d1d not turn out to be major in very many
‘places. Basically, atterntion to facilities simply meant that a:
"sehoql could no longer use the absence of facilities as an excuge
.fqr not opening its class. /In some cases, the building of a new
high school or a new vocational building eliminated the problem, ,’
Schoold that suffered from having only onec rest room solved the
problem either by letting the students take turns, s®and guard for
‘each other, or by.letting the girls "go back to the maln'bulldlng
»In one cdse it developed that the problem had not been unequal
facilities, but that the shop building had no toilet facilities
.at all. It had been customary to-simply let the boys go behihd
+ a bush, Jbut the teacher was uncomfortable about letting tfie girls
“.do this. (A new building’ solved his problem.) In two cfses we
found a reluctance to allow girls to use the vocational ogram,
,becausé these were housed in-a Separate building in a rodgh part
of town. -However, in both cases, the Local Director simply decided
that the precautions he had already taken for the safety of his male

v

,

sgtudents would be adeguate for his females. The one case we heard of where
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facilities dispriminated against boys was a Home Economcs class
" in which there were" some boys who could not get their knees under
the sewing/ mchines. . ' .
.y . . .

J . B ‘
N

c.. Teacher Attitudeg . .- o .
I The two most important-‘areas of effort were teacher &nd student
[ ' »#  attitudes. Most Local Directors felt-that they should begin by L9
informing their teachers about the’cdontents of Title IX. We urged
that, they spend no longer than necessary on this, as dwelling on
' the Yaw frequently produced a defensive reaction. Most teachers .
did not need to be bludgeoned by a hardline approach. However,
, most did need to know their respomsibilities andrrights, and most
. Local Directors’felt they did have ome.or two recalcitrant folk, .
. for whom the most effective strategy might ‘be to drop by the shop |
. _ orthe classroom ‘one’ day and say, "I know how you feeli\and maybe
I even agree with you, but it's against the law." .

-

. Attitude Assessment: Many Local Directors who wrote plans the
first year thought that they would begin their program by assessing

« their teachers' attitudes. Many planned to administer questionnaires.
In the event,'very few carried’ out this particular ssrategy. Though

. - it sounded good on paper, when time came to do'it, most pulled LI
back, either because they felt that their teachers would resent a .
oL . formal attitude assessment, or because they weren't sure what they

strument usually ended up with a stack of papers the corner of ¢
their desks that they were going to tabylate sGmefiay. We don't .
have a lot of faith in someddy, and we now only recommend a formal
Y’attitude\assessment inbconnection with a formal course. "
> v
~ Informal attitudé assessmenc\v§s important, and could be
. hapdled easily in any staff meetinf. The Local Director simply
. ’"informed their teachers generally about the goals of the New
¢« - Pioneers Program, and asked them how they felt gbout it. In most
«cases, the Local Directors knew th ir people well enough that they
“could idgntify prefty quickly who tyas enthusiastic, and who was -
sitting silent with jaw set: i . ‘ -

would' do with the results.. Those few who did ad:;;ister an in-

Inservice Training: Giving tepchers opportunity to learn about~
and discuss the implications of sek stereotypes is\the'single most

™™ important activity of all. C o e
N . . - - Yy Y *

y
* The sigplest method was o use| the filmstrip, "I'm Glad I'm-a
A she' I'm Glad I'm A He!" either|with a meeting of occupational

- ‘teachers, or with an entire fﬁculty. Many of the LEAs that sent g
% . representative to the summer trainging institutes arranged to have it

J AN shown at the 'faculty meeting of every school in the unit. . | ’
‘o More depth and discussion was [possible.in a two-or~three hour °

workshop. Such a session was oftgn the first step for am LEA
beginning to take.sex bias seriougly. Hany LEAs held such workshops,
conducted by the New Pioneers director, the Title IX techmical

. ‘ ’ -
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assistance staff from the state agency or the General Assistance

Center from East Carolina University, &r sometimes by a local .
.« . '

teacher. A, 2-hour session is long enough to let teachers understand

the problem arouse in;g§5i5 - it makes a goodibegiﬁning.
g 4

The best way for teachers to get involved with the New Pioneers.
Program was to give them an opportunity to spend enough time with
the subject to get certificate renewal credit. Making use of the "
training offered in our Summer JInstitutes,- some units gave as much
as thirt¢ contact hours, worth three credits”to teachers. This
program will be described .in more detail later.

Whether the inservicé experience be two or twenty hours, it
should ‘contajin two elements. First, teachers should be given
information on the nature and impact of sex stereotyping and sex
bias. * Second, they should be ,given some opportunity to discuss
and shareé their reactions to the information they have received.

. The order of things is important! information first, discussion
second. Giving in to a democratic impulse and beginning by asking
for opinions leaves you open to (a) diatribes agaiﬁst'The Federal
Government or women or men or (b) a series of personal anecdotes
which ténq to reinfdrce previously held stereotypes.

On the other hand, making a presentation or showing the filmstrip
without allowing time foxggiscussion is likely to leave frustration -
hanging in the air. The filmstrip does raise questions, and people
meed a chance to react. It is not necessary, for the pexson con:- :
ducting the session to be an-etpert, but simply to .modefate the
discussion. We found that any question raised by ome person would
be regponded to by another, satisfyingly or provocatively. If time
limitations forced us to cut out the discussion, we always urged

* follow—-up sessio at lepast faculty lounge and lunch room conver-—
sation. - ‘ s

d. Instructional Magerials — Published and Unpublished’

. Local Directors were frustrated by their efforts to review their
published teaching materials for sex bigs, finding them predictably
stereotyped, with very little new material’ available. However, they:
did plan to be conscious of sex bias when they purchased new,material.
Examining texts did serveftwo useful .purposes, however. In ?%ﬁﬁécts
where teachers thought they had '"no problem," an analysis shdwed,
for example, that while employees might be equally male and female,
bosses were gverwhelmingly male. More important, dnalyzing books

.gave an opportunity for all teachers to discuss, not how to get new
books, but how to teach creatively out of the ones they had. We
encouraged teachers to talk openly about thé stereotypeg with their
students, saying something like, "This book has no pictures of women
(or men) in it, but don't lat that worry you. Wogen (or men) are
coming inté this.field, and this just .isn't an accurate picture anymore.

4 Otherwise, it's a fine book." One teacher planned to xerox pictures

°§:5 wogan. mechanic,, for the kids to paste into the flyleaf of their

‘Books. This approach seemed preferable to simply hoping they wowNdn't

notice. . . .

[
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With unpublished materials, the Local Directors) simply examined e
materials that were actually produced in the schogls for sex biased
\ language, pictures, or implicatiéns, and planned redo them for
. next year. - ) . -

e. .Curriculum Development ‘
Very few curricular changes were madé in the first year. The
. general feeling was that if a student wanted to take the course,
o they had to do the work, and no adaptations would be made. In most
- ' cases ve agreed that this was-appropriate, at thls early stage.

1 However, as teacher awareness increase$ apd as it becomes clearer
that dirett intervention is needed with students, development of
teaching modules will likely get more attention, not only it the ; )
exploratory programs and Home¢ Economics, but as part of career

. preparation in all fields. In fact, it would make a lot of sense
to have someone at the state Ievel working on curr1culum from_the

eginning, developing a variety of units that could f¥ into many .
programs.
] ) v
£. Students Attitudes , ’
In the first year, many units focused almost entirely on

»’ ) teacher attitude expecting attention to student attitudes to be a

teachers' new awareness. By thé second year there 4
ing sense that a planned program would be

-necessary. ’ foa .

>

. First, many students seehed more comservative in théir-thinking +

‘ than their teachers. This came as a great surprise to the teachers,
who tended to assume that the students were the liberated ones,

“‘and if the teachers just didn't fight them top hard, the kids would .
take care of it. Long hair on boys and new attitudes about sexual
activity tended to obscure the fact that student’s had spent a
lifetime absorbing the messages ‘of TV ads awd school textbooks,
and they had no reason not to belleve the stereotypes. Teachers,
on the other hand, had had enough years in the real world to know
better. ‘ 2 , : ,

. °  Second, teachers were becoming increasingly aware that many

) students were receiving very conflicting messages about sex roles,
and- badly needed some time to talk about it. If nothing more,

. they needed to know that they weren't the only ones who were_
confused. If TV ads insist that women are people obsessed with ¢
"ring around the collar", and then here’comes” Bionic Woman, what's .

“a person to think? : - ' o

~‘—r—‘ A . L.

- . Wany VOcatlonal directors were frustrated by the fact that

A , they felt s;udent attitudes were formed before they ever got to .

dny vocational classes. They began seriously looking for some
sort of organized cooperat1on from the elementary teachers,_the

N

. . academic teachers, and the guidance counselors. There was a
growing feeling that every child, not just vocatiohal students, -
N . , . 0 3 . !
- /\ . ]
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" help or kindet a wife
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A

needed some time to talk about how:sex roles are’ changing in
America yoday, and to learn to recognize sex bias. "There was
also the feeling that it wis-mogwnécessary tq, tell .children
what they sheuld think., but siﬁﬁly give them.the tools to make
up their own minds. - ' )

Further, there was increasing realizatign that there was
no one single age at which these discussions should be held,
because students’ concerns varied so widely, depending on other
types of development. ’ -
4 . °

e

. . i v [l

L4

For instance, the middle grades exploratSEQ“pqograms wetre
sometimes seew as the answer. 'Middle Grades will tdke care of
it." In those séhooTs that had a full exploratory program in . o
which nearly ‘all students in seventh and eighth grade moved in
.mixed groups through all fifteen occupatieftl clusters, there

“was general consensus that students did feel freer o “pioneer"
in high school. ' '

¢

Lo v

.
—_ d

‘However, not even this was enough.’ A seventh grader could
be the most liberated creature i the world, but let them
develop physically, and they need some quick answers about what
it means to be male or female. Stereotypes seem to provide the
answers, ' )

.
.

There was no consensus as to the best place for prvgraﬁs on
" sex bias to be located, but some of the suggestions were:
_Homeroom classes, if the school had homerooms that were long’
enough to be substantive., Group guidénce classes, if there
Are_any. Language Arts classes and Social STudies eclasseg were
also seen as good areas, but, of course, these required
cooperation from-academic tqabhers, which not every vocational
~ director could command.” There was also increasing support for
giving students already enrolled in vocational classes opportunity

to discuss changing work and family roles. .

Sy
N e - .

One Local Director put it this way:” "I have a senior class
of Carpentry students, all boys. There will never be a girl in
this group, because they are about to graduate. —But I still

_think they should talk’ about women in Carpentry."

"‘W?" s

"Because whether I like it or not, women are coming: into the
trade. What happens to one of my boys when he-goes on a job,
works alongside a woman, and she gets made foremah? I'm not sure
they could handle it." - * :

a &

’

B

_ & .

Thinking about it-further, he also decide¥ that hisgboys might
girlfriend from pursu a well paid job
#nd would almost surely feel threatened if their working wives

expected them to do their share at home.

3 |
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- . This man opened up our thinking, as we.had previously been

focusing more on encouraging. pioneering studénts® to enroll in ,

new gourses. He pointed out that even in a traditionally—en?blled,

- single-sex class, there were still some sound reasons for discussieg - &

sex bias. . - . -4

.

v e

. ) "All I'm trying to do is save these guys as#little grief in the
/_’ future,"'he said. - . ) i/
- b4 - )
) \( . Assessing student attitudes: :
: Although Local Directors felt more comfortable with the idea
\ . of giwing students formal attitude assessment questionnaires than
they did giving such questionnaires to teachers,; this strategy was
still ‘génerally rejected as involving too riu¢h paper, The best .
approach seemed to be to use a very shqrt: simple, ingtrument, which -
would then be used as the basis®of discussion, rathér than lleifed‘

b 4

and pabulated. N TN

. ° For example, give‘students a, list of jobs, apd ask them to G
check whether these jobs should be done by men or women of anyone.
That would only take five minutes, but¥ the ensuing discussion’
might last the whole class. Another popular thdugh less directly
vocational instrument was to ask boys and girls™to write a list
of items b€ginning, '"Because 1 am a boy'l must.,.", or-'Because
I an a boy, I would not....", or 'Because I'am a girl, I must....',
and "Because I am a girl, I wouldynot....". This,instrument gets

intor more generally cultural itemg as well as”vqeational cfoices. o

\ .
One Local Director did administer longer ‘questionnaires both |

to students and teachers, and he said he was glad he had done it, . ;

because it convinced his teachers how conservative his students . .

were. A student-conducted poll of the attitudes of classmates, ' )

) faculty and parents might make a good club ‘project. . : . . P
w - c o
~-g. Youth Clubs - : oL "
_ Very little work was done at the 1qcal level during the first v

year to involve youth clubs in positive action to reduce sex
stereotyping and bias. Yet thig was the area that seemed to’ be
getting.most attention for the future. Possible youth club L
activities which had either been carried out’ 'in isolated insgfnces v
or which were being discussed for the future centerad around
0 o involving youth clubs in the process of infofming younger students
. about the school's vocational offerings. One upit turned the whole”
inférmation aspect\pf4breregistrafion over to-the students _(book-
keeping remained a faculty responsibility). Another' school sent as.
team of a boy and girl arpund to homerooms to %plain each vocatipnal
area. In another school, which had no girls enrolled in Carpentry, ,
thq“boy§ made a poing.of sayiﬁfzto'ihe younger classes, "Ye don't
R have any girls'in Carpentry here, but they do over in ‘Burke County,
and if they can do it, so can we! So come on, girlsy sign upt”

- - Al -
-
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One Home Economics teacher expressed’interest in having her
FHA club undertake an examinationm of thé entire school for evidence
; of sex bias, and then publish the results. Another-was debating
hav1ng her students do a research project on men's w0rk and
women's york in different countries. ’ . -

&F . ! ’ a
. Involvement of studeﬁts is probably the” Q;Iy way to overcome,
peer pressure, one of the strongest preSSureﬁ against breaking sex
stereotypes in vocational education., If a g1r1 fears her boy
'friend will regard her as unfeminine Eor- gk;ng Masonry, she s
. likely to check into Home Economics. And" Qane g;rl who wanted to
take Carpentry rgportqﬁﬁthat it was gkay wxﬁﬁ all the adults in
- her school and home, it was Qkay ﬁltﬁfhet boy*fn&end but her
girl friends talked héx out of 1it.” -

.

‘ Con51derab1e attent\hp was given to making sure that youth .,
clubs did not themselves discriminate. When the youth club was '
identical with the enrollmeut of class, of courge this was not a
problem. But in youth clubs\ that function outside the class”
structure, it sometimes. was. \One FFA Chapter was ‘extremely o~
reluctant to admit girls to their contests, because they feared

J that girls would not do well in competltlon with other schools.
When they discovered that some girls did ‘well and others did not, " .
just like boys,gthey decided that \the ability to judge land ;;},« i

livestock was not a sex—linked charagcterigtic, Although ther

was some reluctance to ¢give up the skag party or paJama part

atmdsphere that had reigned:in the single sex clubs, this did not - .
really seem to be a big problem,. It w interesting: in light

of the recent brouhaha about nother-daug ter, father -son banquets,

had already.deéided to make these "parent-gtudent' banquets.
These had been the students' decisions, based on the feeling that
some parents were getting left out. :
h. Preregistration, Procedures * ' . L
_Local Diredtors investiggted whether there were any institutional
or personal barriers keeping students from en Olllng in a2 nontraditional
course, often feeling rather cloak-and-daggerish as they did so.
An example of, an ipstitutional bdttleneck was; the school that gave
vocational 1nformatlon out in single sex gym classes. If the barrier
was a person, the problem was sometimes solved simply by-having
‘the Local Director pay a call on the pr1nc1pa1” the ‘teacher or
/7 .guidance couﬂ%elor involved. . S

. . -

(i) Interest Iaventories. Bias in interest inventories is an
important problem which has beén discussed a gdod deal in the lit-

‘ erature. Certalnly an 1nstrument that lists—half as many jobs for
girls ds for boys is pernicious. However, this item did not get d
great deal of attention. Mosty Local Directors were content to pass
an article on sex bihas in interest inventories on to th guldance
; department. * .
: . ] - S ¥ R
» I ) h ~ '
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(ii) Course Descriptions and Brochures. Most Local Directors did get
their course descriptions rewritten or at least examined during the'
first yéar. SOme s1mp1y rewrote them to be reutral CTh1s course is
for students who....'"), but we urged them to include the direct state-
ment, '"This course is for boys and girls:', or "This occupation is for
women and men'', in order to reassure a studert who-was uncertain
whether or not they would be welcome’. They also worked to eliminate
the 1mpersona1 'he", e1ther by writing everything in the.plural, or -
by leaving out pronouns ent1re1y Again, we urged that they use the
construction she and he" at least once, as an affirmative action.

A few schools which had Graphics Departments included drayings or
photographs of men and women working together at the same job.

4 - v

(iii)+~ "Recru1tment" Efforts .

2

_ Directors felt that recruiting equaled coerc1ng and they would have
preferred some term Such as 'information', or s1mp1y 'preregistration.’

Howeyer; once we, got past the word problems, this was one of the
areas where effortsgpundertaken for the: New Pioneérs Program Seemed
- to have, a happy splngf for the whole vocat}oegl program. -In effect,
Local Directorswere saying that when they ipférmed girls about
.Carpentry, they did a better job of informing boys about Carpentry.
And the same for boys being ‘informed about the girls' programs. In
other words, in many LEAs there had not been any organ1zed program for
1nform1ng students about vocational offerlngs Students signed up for
"the omly course they knew~anything about because their older brether
or sister had taken it. Many made dec1slons based on many types of
stereotypes —-=-that vocational courses were only for '"dumb guys," for
instance. Even those whd did not sign up for any, vocational courses
began to respect ‘the program more when they knew mere about it.
Several Local Directors said that the mew efforts at dnformation had
actually led to a better qua11ty of student. "They re all the same

students, but now they're in the tourses that they -are really 1n— .

terested in. We don't have so many who lose interest 1n October

(iv) Posters turned -out to be a popular and €asy strategy Some

» schools had posters printed, or made by senior high vocational -

classes, to post in the halls of .the Junlor high schools. More ‘
creative were the schools who held postér contests in the junior .

highs. ThlS meant that the students who were making the dec1slons' é

were also maklng the posters. They used themes such as: "Women's ,,
Work? Men's Work’" Some of the results were truly delightful.

(v) Films and other guidance mater\als are becoping 1ncreas1ng1y
available on the subject of sex stereotyping. Many Local
Directors were prepared to make considerable financial 1nvestment

in such mater1a1s . )
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(vi) Career Davs provide a wondefgyl opportuﬂltv for encouragznz
students to consider all programs and to show off”your pioneering
studénts. One program held in a downtown mall -included-.a
brlcklaylng exhibition by two girls, and they were the hit of the—"
show, <
(vii) Speakers préved ‘to be the"best sfrategy of all. Some of the
speakers were authorities on the subject of sex bias, either from
the New Pioneers staff or from a local college or university. More
. comnidnly Local Directors asked pioneering workers, both men and
. women, to visit the schools, talk about their jobs, how they got
them, how they 11ked them, dhat it was like getting along in a ~
'l man's, or a Woman's, World. ,This strategy ﬁddresses the whole”

*

question of role models, and is of crucial importance. Students
of both sexes reed to look at a woman who is & mechanic and see .
she's still female, or look at a man who is a nurse and-see he is
still male. If live bodies are not locally available, pictures
® and newspaper clippings are a lot better than nothlng However,
it turped out-that nontraditional workers were a lot easier to
find t&hz anyone expected.' It appears that there have alWdys been
people werking Sutside the stereotypes, but in times pagt, they
did not adveptise themselves. These people are for the most part
o quite pleased to discover that they are now regarded as valuabl
resources. ] s Q\H
i. ,Advisory Councils ) . //’
Efforts here focused on maklng sung that advisory’ councils on .
the local level contained both male and femzle members, and trying
o to galr help from advisory councils in promoting e ua11ty of the
sexes- in the business' world. Although séveral pldns included
such “strategies, apparently there was not much activity 1n this

) + area. . N .
j. Job Placement i L ’ \
e Few pioneering students: have yet graduated from vocational

programs. JVocatiomal Directors recognlzed that they will Have<san
obligation to*their students to give them strong backing,when they
.do go Jdb hunting, but qufte honestly, tew expect this to be a
big problem. . ‘ . . \

\,\ A > Y N
‘ Indeed, their confldence in thlS area was a maJor factor in '
. encouraging us to drop the emgyoyment barriers" portien of the
original proposal. Their reasoning was: a)° Large industry must,
respond to federal affirmative actidn requirements. Somfe reported
. actual requests for trained minorities and women. b) §mall local
employegs respect our endorsement of a student's-capibilities; and

1 ¢) Attitudes are changing fast, anyway. 8

3

.
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- students. _One Local Director 'said he had been promised a series,

LOCAZ DIRECTORS . © .37.% \

Parental Objections ‘ : ) N
This question was raised often by Local Directors at the\\
beginning of~the program, but to our knowlelge did, not Jreavly
materialize. No Local Director did anything organlzed Sbout ”\ .
it, such as sending home letq\:s explaining the program. Any I

objections .that did come in were handled individually and

casually . - ¢ AN
at are you doing teaching my son-to cook?" = ¥
"So he can get along when his wife is in the hospltal . \
having a baby." , - T\~
"Oh. Well, OK." .- . '

Commun1§y Public Relations 'x .- ot

This area turned out to be one of the'most pleasant. Locale -
Pirectors discovered that one phone qall toga local Features )
Editor would bring a reporter and a photographer eager to take -
pictures of boys and glrls working together in Home EconOmlcs ‘
labs or on live projects in Horticulture and Automotive Mechanics. .

This S;FmEd an especially p051ts approach to the legally

requirdd announgements of non imination. "Many Local Directors
showed off fine articles thd¥ covered a half-a page and sometizes -
evéd a whole page in the local paper: They were delighted,

because they saw thése’ features as belng excellent pub11c1ty

for their whole vocational program, not simply for the ploneerang

with_a.weekly article on each of hls prq\ram areas,
f -

Civic ¢lubs and church groups also prqved eager audlences, T o

especially larer in the program when our trainees were beginning
to develop local reputatlons. Y

-
_———— - -
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INSERVICE TRAINING

1..;TRAINING TRAINERS,
a. “Planning the Summer Institute
In tht course of the first year, it became clear that ‘ur ome
or two hour sessions weye useful to inferm teachers of what we
meant by sex;bias, -and to arouse interest. They were not ‘enough
. to-motivate a sustained effort., We needed more time, preferfibly
'spread over several weeks. Because an understanding of sex bias .

.

/

may” réquire profoupd changes in attitudes and* assumptions

people

«need percolation time.

They need to hear a little bit, go home

and

dlisterr to their, three-year-old differently, and come back

© and swap stories., Then hear a littde more, go to the classroom
and listen to their sixth %taders diffe%ently, and come back
together again., °

» : ov

Thisineed led us to another majbr point of access in the
system, North Carolina' s requirement that teachers must, have a
certain number of contihuing education,credits in order to get

their Jcerti A ten or twenty hour renewal credit

<

. tes renewed,
.~ coutse could g%meegeachers the time.they needed to absotb these

<, gave up,. not,hawing sufficient funds in the New Pioneers bg.get to

Q

-

.neW’ ideas, andfa dohort of golleagues who had been through the
same experience, and could help them sustaim their efforts for
change. However, with a hundred and forty-eight school systems
apds only one consultant on the project, it’was clear that we could
“not conduct very many such courses,ourselves. Perhaps we could
bring the teachers to us. )

i - . i . o, :

Two women, ni:::E/SIifkin’and Kim Westsmith, hag conducted
such a course in Chapel Hill school system. They were anxious
to make their course available statewide, and so we worked with

. themsto develop a proposal to be sﬁbmitted to foundations. When ,

it became’ c1ear that thi§ effort was not going to succeed, we

v

hold a 1arge central workshep.- At thig point a good genie,

the shape'of Jesse Clemmons, our ProJect Direcdtor in.the !
Occupatioqal Research Unit, suggesteds+that funds might be .
available out 6f the Occupational Staff Development monies. This
proVed to be the cases.and with Kim and Miriam acting as consultantsﬁ
we hegan to plan a"training institute. -

’\\, In order to have the widest possible impact, we

<gzcided not

-

to admit individuals, but would accept nominations from any LEs
which wanted to give a course on sex bias in education to other

teachers.

This meant that by training one person, another twenty

or thirty could get Leredit.

It also meant that each LEA would'

3

4

.

N

have its own resource penson, which would give the LEA" control
over how the program was conducted.
‘e /.

’ . .
-

239,
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v We sent a memo to all LEAs, explaining the program, outlining
the contents of the course, and inviting them, to nominate any
- wocationally fuiided person to represent their unit. (See
AppendiX'C-)We also asked them to sign a statement confirming
‘ that they did plan to offer the course. '

\ 3The previous October, when we had held a day and a half ,
N . N . . °

workshop for guidance counselors, we had trouble getting: eighty-
five units represented, though thére were no requirements for
follow-up at-all. We therefore expected that filling the course
would- be ou? greatest problem. Although we arranged funding for
forty, twenty was Qur actual goal. Imagine our astonishment when
some sixty-five applications came.in! We ended up with forty

. vocationally funded teachers, and six additional individuals

. whose: expenses were paid by their local units. ‘

.
1

Three weeks before the course began, we sent individual
teachers notification of their acceptance at the institute, with
a description of,the progfam and several preliminary materials,
‘ . - including statistics on women workers and the Bem article,
"Training the Woman to Know Her Place."* -

.

b. Structure Of The Institute . . \ 4
When we asked local units to .sign the statement that they
would offer a course, we did nat specify what we meant by Ma «
course”. This Mas partly because we did not want to scare them
. off, and partly because we truly did not know what patterns of
organization would be most effective. However, we designed our .
_ trainipg institute on a2 twenty hour, ten meeting model. >

~

“

v . The Surmmer Institute lasted five days, so we decidgd'that
. each morning and afternodn would represent ome of the ten units
. - of the course. We divided each. half day into a-basic .two-hour
| - session, corresponding directly to the two-hou ssion our people
would teach at home, plus an additional oneghour s plementary . N
v . session to be used reviewing materials, discussing techniques for
. handling tough/questions, etc. Co
N A ‘ IAm .
The evenings were full too. Recognizing that many of our ‘ F—
trainees might be put into the difficult position of having to
N cope with resistance or hostility-alone in their home units, we
spent the first evening with a special program on assertiveness - .
. training, which was supplemented by optional practice sessions . .
between five and six each subsequent afternoon. Other‘qxgﬁing
sessions included a speech on the relationship petween race and

. sex discrimination by Dr. Elizabeth Duncan Koontz, one night in -
=t which people were asked to watch television or go to the movies '
- and reporfeon sex stereotyping, and one film festival.
- - -
#*Bem, Sandra L. and Bem, Daryl J. TRAINING THE WOMAN TO™KNOW HER PLACE.
Repartment of Psychology, Stanford, California, 1970.
. . ¢ . . . v _ . »
. ‘ . iy
o o . . i . .,
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4 c. Training Materials - The Black Book \

Assumlng that our teachers were probably-unfamiliar with sex
b1as, we wanted them to have the security of having each presentatlon
.entirely down on paper, though: we hoped they,4%mﬂd not simply read
a lecture te their classes. Therefore, for eachrof the ten sessions.
(See Appendix C),we had all of the material written out in prose,
plus an_.outline to be used as speech notes, discussion questions,
exercises, or other suggestions for presentations. This freed
our conference participants from having to take notes, and allowed
them simply to take part in the discussion as their own students
would. ~ ° : '

-

d. Conductlrg The Institute :

Substantively the se551ons went beautifully. The participants

were lively and responded eagerly. .However, despite the information
' packet that we sent out ahead of, t1me, several had not bgen aware
before comlng to Raleigh that they were commltted to teach a course
when they got back to their home units. Some did not even know
what our workshop was, about, but had Been simply been told by the1r
Superlntendent fo- show up.
_— .
‘ .

By Wednesday, the emotional climate of the conference was

highly charged Exhllaratlon, apprehens1on, and exhaust1on all -
. seemed to be in the air. We needed some 1nformat1on on how our
forty-six were really feeling, and whether their needs were be1ng
met. Therefore, Thursday morning at the beginning of the first
session, we asked them to write a letter, and tell how they were
.-feeling, putting down whatever they might say if we could sit

dqwn together®on a sofa in the lobby and. talk over, "How is it
going for you?" We asked them to sign it.

Encouraging this highly subjective and personal communication
turned oyt to be the best possible strategy. We had been evaluating

n 1"

each 1esson, w1th a standard form in which teachers checked "one

.

through "'five" valuable or "'mot valuable" but this form is .
R impersonal. The ‘letters let the teachers express themselves as
. people. We needed to know how t ___z were feeling, as we11 as- how
’ they evaluated us. . -

-
’

The letters included three kinds of comments. (See Appendix D.J

. About the subject matter, .they were wonderfully enthusiastic. Their
personal excitement over the insights they were receiving into
everyday problems and frustrations was evident. They did complain
that we were working them too hard, but some also said.they liked
that better than conferences where there was too 11ttf€’?3\do and
their time was wasted. No one suggested their time was being -
wasted. Finally, they were deeply aEB;ghgﬂgive over what was
expected of them. .

-
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- .

. They knew they were supposed to turn in-a planlof activitiesito . '
be carried out at home, but they did not know exactly what we
wanted, or what sort of backlng they would get from ¢ : .
their” administrators. In response to this anxiety, we altered
the schedule. Originally, we had planned to devote Friday -
afternoon to planning. We nioved it forward to Thursday = : :
afternoon -instead. This shift, turned out to be a good idea:
it reassured the teachers as to what was expected of them, and
it gave them more time to work Sn their plaQ§._

. . .
-
+ s .

e. The Trainees' Plans _ - B . 2
. « -~
We.found we had to dispel some mlsc0hcept10ns
e ’ First, we did not expect a lesson plan. The Black Book suppliad

one, if they chose to use it. If they wanted to make’changes, it
would take-a summer's reading to decide what they wanted tp use
instead. '

.

s
)

. Second p we understood that they could not make solid commitments
' as to exactly what was going to happen-at home. What they needed

to do before they left the Summer Institute was draw a road map

of activitieg that would take them from that d4y to the first day -«

of their course. * .

To help out we gave them a planning gulde (See Appendlx E)
which gave a few hints of planning techmiques, but which was principally
a~list of questions designed to help them thlnk through their cwn
. ‘situationm. .

.

-

o

A typical plan would start out with the trainee making appointments
with all relevant central office personngl to thank them fbr sending
him or her to the institute, and to inform them what it was all about.
A series of meetings might be required to decide how the course
wduld be. offered, to whom, for how long,-and where, and whether
mcney would be provided- for materials or the trainee's salary
Other activities included further readlng, ordering materigls, -
gontacting the newspaper, finding resource people, and'of ering
programs to civic and thurch clubs. .
_ Thinking through and writing down the steps' they would have.to |

take when they got home took a lot of the terror out of the sityation
and helped avoid the pitfall of thelr simply arriving in school in
September and waiting to be called on. - ' .

[y -~

4

£. Trainees Final Evaluation Of The Training Institute ~
At the end of the week we asked participants to wdite. another
:letter. ~ These letters were shorter and less emotional than those
" written at the halfway point, but still extraordinarily positive.
Several said that it was the best experience in their teaching
careers. They were ‘also nearly unanimoug in ‘their feeling that

l Aruitoxt provided by Eic:
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they had never been worked so hard, but it had been worth it.

And- they did, feel that they were prepared for the task ahead. )
A typical comment was, *"'I'm tired, bdt I'm ready." One of our
favorites: ''This workshop will make me a better teacher, a

better wife, a better mother, arnd a better grandmother."

(See Appendix E). ,ggN‘i) ) :
THE LOCAL COURSES - WHAT HAPPENED BACK HOME . -
The Follow-Up Conference. In March of 1976, we;invited all-

the trainees back for a two-day Follow-up -Conference. Twenty-eight
attended of which some had already taught their courses and some’

had not. We had sessions on What's Happening, Setting Up And 4
Managing A Resource Center, Course Content, Teacher Attitudes,
Student Attitudes, Reaching Out,, all conducted by Institute members.’
We sat back and listened, on the premise that at the Bummer Institute
we had beeﬂ'teéching them, -this_timé they were supposed to teach us.
They did. . : .

t ~ R e . .

Support From The Central Office
Most®trainees started by reporting back to their Local Director

and other administrators, to describe the workshop and make plans.

There was sometimes ambiguity as who was responsible for the pro-

gram, as the training was vocationally funded, but the local course

was for all. Sponsorship —= organizational even more then financial -=

. was essential, whether from the Local Director, the Director of

Staff Development or some other official. Without it, the trainees

" were hamstrung.

Promoting the Program .
Most of the LEAs who did not teach the course in the first

year otted that there was insufficient teacher interest tow
merit/the offering. This is the problem in trying to eliminate

sex Bias in education. Teachers don't know what sex bias means,
don't Yhink it has anything to do with them. They are likely to¥
think you mean discrimination, and say sincerely "I have equal
numbers of kids in my class. This has nothing to do with me."
They/may think they will be-yelled at by angry women, or that
they'll be labeled as women's libbers themselves. .Giving teachers"
enough information to understand what the coursg is all about’, *
before they are asked to sign up, is crucial to the success of the

program. ’ .

-

The "lack of interest' LEAs had all handled it the same as

. any other course: mimeographed memos, 'or including it in a general

list. 1In some LEAs this was efiough to’'get a good genrollment, but
we believe it can be .relied opn. only in small or rural LEAs where
there may be few in-service ggportunities, or where everyone
knows and likes the instructor.

-
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Most successful LEAs did more: s .
- Supportive principals helped by announcing the program and .
. : //hrging ‘teachers to take it, though they could seldom explain the -
’) . . prograh in much depth. In some units where all teachers gather .
‘for a single large.meeting at the beginning .of school, it was
possible to make a presentation to everyone at once. For .
instance, the New Pioneers Director.was invited to Montgomery
County and given two hours to show the filmstrip, explain
_ the program, and take questions. Of the two hundred teachers -
present, sixty-five e§pfessed interest in taking the course.

’

. - . .
. In fact, a couple of the smaller units took advantage of
their size to preseht the entire coursk to the entire faculty in

¢ these pre-school meetings.

.

In units oo large for a single staff meeting, showing the .

filmstrip in individual facylty meetings seemed the best approach.
In Iredell County and in'Mpore County, we lent them enough , ’
copies so that they could Send feams out to several schools at
once, covering 20 school$ in a month,

d. Course Organizatjion .

(i) When: classes were held during teacher work days, (either’ ) .
all at_once in August or scdttered through the year,) or weekly,
after school or in the evening. Using work days has the advantage

i of.easy scheduling. Weekly meetings have the advantage of gdod
percolation time - a chance for new ideas to sink in.

.

o o ." ¢ b
(ii) How loéng: ranged from ten to thirty. Systems which offered

N

10 did so in the belief that teachers .would not sign up for more.
+Perhaps they were right, but the trainers felt they were just M
" getting started, and the group just beginning to open up, when ,they
had to stop. o one who offered 20 hours had trouble holding
interest. Indeed, nearly all reported they could seldom finish
a lesson, the ‘discussion was so lively. One LEA gave 20 course
hou¥s with 10 more/ of independent study, for a total of -30.
(iii) Class size ranged from 20 to 80. There . seemed to be no N
need to limit the size, unless'the trainer insisted. Large groups
were managed easily by combining lectures with small discussion.

groups.

§

(iv)’ Class membership fanged from all vocational to a total . .
mix., Some progzgms were voluntary, other classes were made up ' B
off those who.were asked to represent their schools. - School
- . representatives were supposed to share their new knowledge with .
fellow teachers. As on the LEA level, they could only be .
‘. effective with strong administrative backing. In the 2nd year,
. s Catawba County required the program of all teachers (10 hours).
#® This worked out well in the 'end, though there was initial resentment,

. v 2 ;-\',,
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The question of voluntdry vs required is a ticklish one. ]
Clearly, the ptromotional sessions must haye a captive audience.
A voluntary program assures a happy.class. In a small unit
where word of mouth is an effective communication system, this .
will likely lead to requests for the course to be ‘repeated until —
a good proportion of teachers have been reached. The disadwantages

e danger that those who most need thg proéram

are slowness and th

will never take it. . . )
A reguired(program may cause resentment, unless handled properly.

In small units where teachers expected some. type of pre-=school : ‘

program, there was no problem. In Catawba County where our trainee .

traitned trainers who presented the program to everyone’ in tenm ’

required after-school sessions, there was strong resentment until

the inherent interest of the class won people over.- The result:

in one year, every school had a trained teacher, every teacher had

been exposed to new ideas about sex kias, and the local trainer glowed

with accounts of classroom' changes.
1]

Our conclusion: mandatory programs are probably the Most effective,
but even here, good promotion is the key. ' N .

-

Course Substance : ,

The Black Book received high marks. Some trainers used it °
verbatim, most supplgmented or altered it with their own ideas, and
one redid it completely, but all seemed grateful for having been
given so much material, and the security of knowing they did not have
to make up anything on their own if they didn't want to.

One major recommendation fbr change: there was a unanimouss
desite for a lesson specifically on how sex bias hurts men. It had
been our aim to include the masculine viewpoint in every lesson, but
apparently that was not enough. Some had already put together their
own séssion on sex bias against men, often using the Schloat Masculinity,
Series*, and had scheduled it for eatly in the course, in order to
make a clear statement to.men that they were not only welcome, but an
important part of what was going on. | ‘ .

A}

- . >

To our considerablp surprise, well over half of the participants
had used the lesson Sex. =— the real 'thing ggnot stereotypes. It
deals with all of the implications of the do®ble standard, including
the relationships between conventional sex and violence and ‘conventional

e

>

sex and prostitution.

By any standards, it's a heavy session, and
y y Yy )

North Carolina has many c

ommunities that will not tolerate any sort of

sex education. In preparing the course, we understood this, but we

oy

*Prentice~Hall Media,
*10591.

Q

RIC -.

'Inq,, 150 White ?lainé Road, Tarrytown, New York

) .

~
¢




' INSERVICE TRAINING - 46, . L

_ERIC

Aruitoxt provided by Eic:

o : .
also felt that these issues are in fact central to the problems
-of sex bias, and that in all honesty we had to level with our .
participants even if they felt they could ‘mot use the material
at home. ‘However, those who used it felt thaf it had been one
of théii best sessions. We were glad excessive caution—had- not
made us pull our punch. . .
- . “
THE SECOND TIME AROUND / "
Extending the Invitation—- ' *

In the individual conversations with the Local Directors
throughout the spring, we h;g talked at some length with them about
the ‘Summer Institute program, and the success of the New Pioneer
courses. They seemed very intérested, appreciating the opportunity
for a locally controlled, in-depth program. The extent of their
interest satisfied us tha% we would have no trouble filling the >
program again. . .

L

)

. . :
The first year our invitation had been worded cautiously. This

- meant that the burden of promoting the program to a sceptical or

indifferent central office fell on the trainee: Now, with &~
successful program and strong endorsements from local superinten-
dents behind us, we decided to be more direct. We sent an
invitation to the Superintendent, Director of In-service Educationm,
and Local Director ,of Occupational Education in each LEA which had
not taken part the first year. This packet included a strong
recommendation from the State Superintendent, Craig Ph1111ps, .
comments from last year's participants, a descr1pt1on of the various
ways the courses had been organized,. a tentative content outline,

and a nomination form. We emphasized that we were not accepting
.individual participants, but the LEA's nomination. The form included
a statement to be signed by the Jlocal Superintendent, :the Staff
Development Coordinator, and—the Tocal Director of Occupational
Education, declaring their intention to support the course. We also
asked for a° paragraph g1V1ng whatever present plans the LEA might-
‘}ave for organ121ng the program next fall. (See Appendlx C)

By descr1b1ng the program in deta11 and by ask1ng for a strong
statement of intention from the LEA, we were trying to prevent the
situation in which we trained a person who went home all fired up,
and ran dnto_apathy or opposition in their’central office. We knew
we were paying a price, because this strategy did scare some people
off. We have no way of knowing how many administrators may have
decided against the program because,of it, but we do know that some
LEAs which wanted to take part were not able to find a teacher who
was willing to take that much responsibility. °Neverthe1ess, twenty-
nine units were represented in the '76 training sessior, and those
who arrived all knew what they were in for. Perhaps coincidentally,
twenty-nine is almost exactly the same percentage of eligible units
Ms uve had had the year before with forty-=ix. %hen we take into -

“account the fact that the first year -had—skimmed off those units
"that always want to get into new things, we felt- that twenty-nine
was a good number. | ° ..
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b. Multiple Copies Of The Black ‘Book - : )

‘In 1975, we gave each participant one complete copy of the
course_piaterial, the 'Black Book.'' Our Wayne County trainer,
who initiated the pattern of training trainers locally,
persuaded her local unit to pay for photocopying forty copies”of
the whole book. It cost approximately seven hyndred dollars.
Overwhelmed, we had all the\material retyped s@ggle spaced,
ran everythlng on both 51des, and were ablé™tq_produce a thousand
cop1es for a little over five hundred dollars.—1It made for
quite a collating ‘'session on the 'Thursday night, as each person
counted out their thirty copies of each sheet! Even though some

,units knew that thirty would be not nearly enough, this was a
" step in the right direction, and was met with glad cries when we
announced it. . N -

’, $

-

c. Revising The Training Institute
, The schedule was fundamentally the same, with each mornlng or
afternoon representing one day of the course. However we did
make two changes, to take into account that last year's trainees
had felt overworked, and also thdt they did not have enough time
for planning. . - .

In 1975, we' devoted one evening to assertiveness- tralnlng, amd
filled .our one piece of, "free time," the slot between 5:00 p.m.
and 6:00 p.m., with opt10na1 practice sessions on :assertiveness.
Only a few people attended the afternoon sessions, the others

. 3 . fq . ~

going back to their rooms to collapse before dinner. Valuable
though this training was, we decided to use these time slots
to meet the needs of recreation and planning. . .

s R .
i. Plahned Relaxation: We could not reduce the work load,
but-we could use our time more positively. We needed more
relaxing, informal interaetion, so werheld a wine and cheese party
from 5:00 to 6:00 (refreshments paid for by the part1c1pants) o~
Everybody came. It gave us a time to be togethen@ share feelings,
and swap stories. We made it seem as much like a party as possible,
and held it in a permanent hospitality suite, an-attractive room _ '
.with comfortable sofas around the falls and tables and chairs set.
This strategy i%-highly recommended, It made
folks feel pampered and proved more\relaxing than retiring in small
groups or alone. Further, swapping tories is essential in
understanding and c0m1ng to terms withh sex bias - a necess1ty,
not a luxury. - . T —

S . o
ii. More Plannin g‘iime/fﬁhavino also saved an evening by

eliminating asser;gvenEEE’tralnlng, we were able—to give the =

partieipants Thurdday night for planning. Many. of them worked
late on- their plans, sitting in the hospitality room and working
together.- The free time and the chance to work together asking
advice of each other or the project staff did a great deal to
alleviate the anxiety that the first year's traipees had felt. '

e
~ =
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1ii. WVoices Nf Experience: The second year we used no outside
- consultants for planning-the actual program, but #4instead- called .
on participants from 1975. Im each case they either gave a basic
" presentatign or led a supplemental session. In additions® ve
featured 4 "Voice of .Experience' at each of our wine_and cheese
parties in'which the person spoke for seven or eight minutes .
about the quality of their experience, and talked informall3¥ with
anyone who had questions. These people gave excellent tips on how X 3
tEﬁX organized their course, got administrative backing, collected
materials, etc. Most of all, they conveyed theif own enthusiasm.
As one woman wrote, "I have been pleased to find“that thpse who
gave the workshop last’year feared that their..units were conservative,
but were happily pleased to find that they and-the sex bias

attitudes went over well and were accepted positively." . <0 .
& , @ .
};ﬁﬁﬂ Evaluations And Personal Letters: Once again, we used two
. tyges of feedback, the evaluation of each sessiof, agd”the personal
letters. Once again, letters proved most valuable. No changes
* in schedule were necessary this year. There were two particibants
! with serioy} personal reservations about the prdgraﬁ. Because the
letters let them express their concérns it was possible for the ¢
.- Director to address their needs bot irf-the general sessions, and )
in individual conversations.» In.got\ cases, their final letters
stated their'satisfgcﬁigﬁfthét theig‘concern ¢hqg %éen taken .
teriously, and that gheir needs had béen met# ‘At the"risk of . =
repetition, we would like to emphasize thegimpOrfﬁnce of letting
participants say how they are feeling. We might have 108t/ tyo
very good people if it had'not Been for this exchange.- &> "
4., GENERAL EVALUATION OF Tl\iEeIRAINING-PROCEQS° T .o »
"Is it possible to train people in ome week to beeffective
local leaders-on a subjecf which is both totally new to them and
one which will produce a great deal of emotion and sopte hostility?"
B Before we started the training program, many people exprgssed
exactly this fear. Without meaning te overestimate the impact of
the local New Pioneer course§, we still believe the answer is an
emphatic "yes'. Nearly.every trainee who completed their local . .
course was, enthusiastic. Their apptehensiong aid inexperience ' - -
. dissolved as they realized that their subject matter yas- % : .
° inherently interesting, and that' it was in fac§T901?ing $fme real -,
problems 'in real people“s lives. ' * . -

.- . BN . Y] s PRV

As of this writing (spring 1977) 50-plus courses have béen .o ®
taught, directly reaching over 1700 teachers., Many morehave oo
had short sessions, seen the filmstrip, arranged . a program for ‘
their ¢lub, “or been involved in some way. gAnd the pfg€é§s goes

_on, often producing results that, few even thinketo comnect with |

L Y3 . N

" New Pioneers. - / "
o, R < .
0f all our activities, if we had to pick ome, this would be ‘
it.— - ' N N

. .
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‘ , E. OTHER ACTIVITIES

. - - . sy,
1. PUBLIC |INFORMATION . ) ’ oy,
An ‘organized program of community relations directed at

potential employers and at parents of students would be a valuable
adjunct to a program such as New P1oneers, 1f there were sufficient
staff. We did not have the resources for such a ‘program. However,
-the importance of public support for any effort in the: schools
cannot be overstated, and we took every possible opportunity to
inform the public about the New Pioneers PrOJect. . -

. a. Sgeaklng

As word of the New_P1oneers Project spread a wide variety of
invitations td speak came in. We accepted every one we could fit"
into the schedule. These appearances fell into several”categories: ’

. -

School-Related Gnéups. Organizations such as North' Carolina ,Q‘ N

Association of Educators, the School Boards Assoclatlon, and ° %
the Assistant Principals' Association gave an excellent o portunlty
to reach influential school people, and often led d1re tly oo

.

invitations to work with a school unit. .

éollégé Classes: Several teacher education institutions invited ,
- us to speak to psychology or education classes, thus reaching
_future teachers. .

- S ) -
Civic Organizations: Men's lunch clubs and women's church groups
proved to be eager audiences at the local level. Many of our
trainees found themselves,in considerable demand. .S .

. o

Community Forums : Perhaps it was, the bicentennial year, but meny
,// communities in North Carolina had a series of community forums on . -
. a variety of subjects, open to the public. These forums gave an
' audience of two or threé hundredl and it was a real break for the
project-when the Director's name was put on the North Carolina
,Division of Human Relations' recomtmended speakers list. . ‘.,
R X :
b. Newspapers, Radio And Television .
We issued several press-releases in the course of the two
. years, announcing the project, announcing results of statistical
, studies of class’ enrollment, and descrlblng the training institutes.
The press releases on the trai ing institutes went out with the
names of the locdl part1paﬂf§fyand were picked”up in-local papers.
In addition, we had several opportunities to appear on radio * .
or television programs, to describe New Pioneers. Such presentations
—-  "rangéd from ten minutes on the radio Farm Hour with a g1r1 pfficer
’ of FHA, to a serhes -of four full programs qn the Bette Ell%ot.
Show, a women's morning televxslog program. .

o 49, : . \\ L
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OTHER ACTIVITIES . .50. .
) . c¢. ' Publications .

Because reducing sex stereotypes in OCCUpationai Education ;
is a new subject there were many opportunities to write articles
aboum, some facet of it. This seemed like a valid use of staff

. time, partly for public relations'and partly because the resulting
reprints made useful workshop materials. For example, two
articlespublished in The Business Legder}and The Bulletinlnot only

.

- . were a way of communicating with North-Carolina's business .
teachers and students, bst also were used as handouts at Summer
' . Conference, and developed further into a series of workshops

k,—j for secretaries in the state agency. '6ombating the Cinderella
Syndrome', published in Community College Review,2gave an
‘opportunity to present the substantive approach of the program,”
and discuss the importance of Occupational Education for women.
"Stamping Out Sex Stereotypes in North Carolina", published in
.. *  the American Vocational Journal,”gave an overview of the entire
project, focusing on how we went about it and what the results
, vere. -Requests for further information have come from 26 states
and as far dway as‘Australia. Other publications include:

- 3

" ; "Roadﬁ’Zﬁgy From Power', The High School Journmal,,
. Fall.1975. RN ;
. .  "Nothing New Under The Sun", Agricultural e

Education, July 1976.

"How Sex Bias Can Ruin A Marriage", Journy!“of
, =~ Home Economics, Spring, 1977. -
2. WORKING DIRECTLY WITH STUDENTS ’ .
v " The New Pioneers Project tried to develop strategies.for
' working with state and local admingi;rators, establish ways for
o them to reach teachers, who would in turn reach students. The

staff very seldom worked .direotly with students. However, sifi‘\\v/)
We

.such invitations did come in, and we always jumped at them.
considered these occasions primarily as research, though of

: _course we hoped the students would profit. Therefore, we started
nearly each such session with some sort of questionnaire or .
.exercise designed to give_the project more informatlon about
students' attitudes. These efforts did not constitut a’ rigorous .
research project, but neverthelegs did give valuable feedback.

- We used “short attitude questionnaires about work roles, asked them

\' té write paragraphs replicating latina Horner's study on the flar
of success, Yor asked them to write om the advantages or disadvan-
tages of being their own or the oppdh@te sex.

t. North Carolina Department &f Public Instruction, Spring 1975.

2. June 1§75:,Volume III,.Number 13 pp. 6-13. .

3. April, 1976 * T _

47 Horner, Matina S. SUCCESS AVOIDANT MCTIVATION AND BEHAVIOR. Harvard
University, Cambridge, Magsachusetts: 150 p. . o

‘s
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In these brief encounters, the principal result was to
demonstrate that students' interests are very different from
adults'. Much more work needs to be done on the best waf to
catch the attention of students of different ages, and on what

“their anxieties related to sex role stereotyping may be. For

example ,_adult audiences; nearly always ask a question about
fects on children if mothets go to work. No high school
audience ever asked this question. Levels of hos ilNty were
equently higher with students than they were with ajlults.
t was clear that students were receiving very conflifcting
essages from each other and their society, and they had 2
rrific need to talk directly about these confusions. Our
simmer institute people said the same thing at the follow-up
nfgrence. Many were astonjished, even hurt, at their students’
eactions. When they discovered/how stereotyped the kids really
were, they were universal in their conviction that an indirect
approach would never work., .
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- and sense that the world caq:change for othe bettet.

F. CONCLUSION

At the end of the firyteyear of the New Pioneers Project,
statistics showed us that we had nearly a thousand more girls
) in® Agriculture, nearly seven hundred more girls in Trade and
Industrial programs, and thirteen hundred more boys in Home
Economics. In_ the second year, Agrisplture rose again, to
~ leave us with a total rise of 1739. "Hgme Economics went up to
' a total increase of 2123. And though T&I dropped the s cond
‘year the totdl was still an increase, and we were intéristed
that some of the second year classes, which show theiqosﬁg
* gerjous commitment, showed gains. Brick Masonry II .rose from
5 to 13, Carpentry II from 7 &o 29, 4\ 3

v -

1. WHAT DO THE NIWBERS MEAN? - : ~ ’
Seventeen hundred more girls in Agriculture! That's a big
“’%qmber. Yet, divided among a hundred "and forty-three local
‘education agencies, it's only about a g¢ozen in each one. For
the Trade and Industrial programs only five or six. That doesn't
sound like much at all. One or two girls in Carpentry, one or
two in Masonry; three or-four in Outdoor Recreation and Applied
“Ecology. The numbets are tiny. Yets it is in the tiny numbers,
not the large ones, that the true accomplisﬁ%ent'of the New
Pioneers program 'lies. Ten more girls~in a Horticulture program
(- that had 15 already means much legs than two in an Agriculture
mechanics class that has never had a girl. before. A single girl
in Brick Masonry is truly a pioneer. She has the job not only
o of learning the "trade, but of reassuring-her teacher that she 1s
competent, her boy friend that she is still female, and her
« parents that she's not going to get in trouble in a class full
“ of bo§s: Comparably, a boy in Cosmetology or' Child Developmemt

-

. 'may need much more strength than the ome who joins his friends in
“Independent Living." *. )
2. WHO ARE THE NEW PIONEERS? - . .

They are all kinds of people, tﬁking these courses for all .
kinds of reasons. -But they have 'some things in common: They "~ -

are likely to share a spirit, of .adventure, 2 posltivg self-image,

-

In the course of all ‘those meetings with the Local Directorss
we began to recognize_;ﬁevtype of administrator that made New
Pioneers work. The pigoneering students are just> the same, only «
a little younger: They make it clear that they really do »intend*
%o do something, and they make it clear that they intend to have
a good time as they go.about it. we would like to think that

their joyous laughfer of  accomplishment is the signature of the .
- New Pioneers. € .. . ﬁ' '
. A R ) .
- ’ 4 : .53. s . M»H;Q
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i IIT. RECOMMENDATIONS

P
-

. . . -
The New Pioneers Project to Eliminate Sex Bias imrOccupational
Education demonstrates that small resources (a staff of two

. and 'a budget of approximately forty thousand dollars per year),

it is. possible to have a wide impgct by making use of the resources
of the state education agency, t only/does this approach produce i
prompt results in & great many different places, but by actually s
altering the service delivery system,‘rt assures that the impact
will continue. The following recommendations are a distillation
of the tio years' worth of experlences described in the pteceeding

narration. o
A. General philosoﬁhfﬁal approach for Project Staff,
R State £nd Local Leddership
B. Strategies and,Activities for the *Préject. Staff
'C. State,Program Area Plan to e11m1nate sex bias ;
Occupgtlonal Education - . "
D. Local plan to e11m1nate sex blas in Occupatlonal !
"Education
~ E. .Settimg up the Local Insérvice Course -l
’ - F. The sp1r1t of the New Pioneers &
NOTE Sectlons‘C D and E would 1deally be’ 1mp1émented under state

’leadershlp, as' dedcribdd in Section B-

However, these

segments can be used 1ndependent1y,

following the approach
degcribed in Sectlons A and F. ‘ T
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s “ ' :
. ' A. GENERAL PHILOSOPHICAL APPROACH .
? . FOR PROJECT STAFF, STATE)\AND LOCAL LEADERSHIP
T e
i, Distinguish Between Sex Discrimination And Sex Bias . .
L Discrimination we define as that which 1s against the law. B
Anything illegal myst, be obvious, because you have to be able
to prove it happéned. Discussion of,the law should be limited
to a few preliminary minutes; sufficient to make clear people's

. legal responsibilities and rights. ~
v Cad - *
e TF Bias is the,unconseious underlying network of assumptions that
_ , 1\ ying p )
" says men and women are and shoyld be different, not dnlygphys1ca11ya,
. . « . eq s P .
but also in their. personalities, ghilities, and occupat10ns.°,We Lo
o are all biased -- only\Elfew-of us intentionally discriminate. {’
- ” . N . . '
Understanding bias leads to understanding, of how we §§c9nsciously
shape our students. and oursel¥es. We can analyze how'we bend others
out of shape to me our'ppeconégptiogs; and also learn how we °
/e develop positive #Tgits: indspe dence in' boys, nur'?;ance %n girls,
Y so that the extended 50 everyone. v ’ N
1 at “ P S . ) t? ve » -
. Attacking Discrimination » nderstanding Bias .
. =4 .
. ¢ - - .
- attacks)orly the symptqms ° . addresses causes . -«
. , . . . ) - ’ v ~‘ 4 * L . . ’
y addresses' only those who addresses everyone - .
activély discripminate . ' RN R \‘\J .
® . * v - - .
’ creates défensilveness and * reduces defensivgneA- ,
. - hosgtility > . can intrigué,'ex?ite, ~ Y
ol ) even fascinate NI
., . \ . 1 - .. . . - -~
L4 / . M " . . - - L ' " .
urages the "compliance  ° . encourages positive . .
T mentality" and minimal \ investigation which is
, action ¥ ) . consistént with teachers'
. - -, own goals as educatorse .
. ‘ cot - T .
<% . il . . q s ’ hN
f redresses wrongs R cpens opportunities .
v ’ Bn's se A . ‘. .
o . appeals to.wonien's sense of. . -appeals to everyomne s i
outrage, td men's sense of . senge of self-deyelopment .¢ ~
altruism or guilt \ - o7 N . !
‘ . 3 * e - D
& N e » , ’ . ) -~ .
. . *  benefits mostly'women bene fits menlagd women ,
s . o A .equally- oo .
R . - . . . - . X R
cor R : ot L S e ,.rr N N . ‘e .‘ ° % . . PO
" 1f teachers understand bias, they will get ‘excited and involved, ' ¢
- . ‘e 3 ., . L P = 5 . $ 0o :
amd discrimination.will take care of itself, Tf’t given a -
"pure Title.IX approach!, they may-fight.every effort. Thyrefore,, ' -
leapfrogging over discriminatiodéép,deal direct]y with bias may ‘in
the long fun' by the most efféctiV&iway of complying with the law.
. ) - [ T ) )
Al“ ° 4 [ . i"ai‘% ! . . “F‘;. ,“ i k, .
o B N . . * s
. . U . L.
. . 5]k - ‘ o
I
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. RECO}[MENDAT'IO}{'S

Aruitoxt provided by ERic

A

Include Men. @ -

" Emphasize at everf poss1b1e occasion thdt although discrimination
works mostly against women, bias hurts men and women equally. (len
have ptid the same psychologlcaL price as women —— though men
bought more for the price they paid). Whenever possitle, illustrate
points with anecdotes about both sexes, or alternate. Everyone
will be amazed and delighted. ' !

©

~

"-for simple fairness

-

—most adninistrators are'men. If we éppeéi only to a
fnan's altru1sm or his guilt, we aren 't getting enough
of him., "To be effective, he must bé involved for his
own sake. .

L . oL . K] ' ) f£ "

-many worien reject the <'women's movement' because they
were xeared to fight other people's battles, never .
their own. Théir value system rejects anythlng which
sounds grabby.or ‘copplaining. Only ‘when. théy see
that reducing bias will help men can they open their

minds to how it helps women.
<

.. N .
In discussing how bias hurts men, emphaslze the real losses,
- men have suffered, such as being cut off from their children.
or fee11ng compelled to take the highest paying Job instead
of the most satlsfylng one, rather thant51mp1y saying that the
Superman image is unreallstlc

. .

-

- . LI
. . -

Start At The Beginning . .
Discussion of sex bias - where it comes from, how: to recognrze

.

*it, how pervasive it is, what it does" to people - should precede

any effsért to develop or recommend-specific prqctlcal strateg}es,
or to persuade 1nd1v1dua1s to begin to take any sort of actionm.
Remember that every member of your audlence is a person first and
a professional second, and_that the 1ssues you are discussing

hit close to: home in one way or another on a pegsonal level.

Pushlng spec1f1c/act1v1t1es in* an effort to keep it simple" before
mlsgLV1ngs are allayed may be percéived as '"coming on too strong.
In any %iven session, provide information first,.then allow time
for reaction, questlonsland anecdotes. Startrrg with dlscusslon
may reinforce”previously held stereotypes. ST

s
-

Suiﬁ Your Presentatlon To The Audience . ———

-‘¢!%1th an entire faculty, you will,Keep your discussion geQeral >
I1f you have a specific group, follow the general discussion with

. sdheth{hg related to4;he1r subject area. . E: -
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For Occupational Education, we found three themes useful:

a. 'the importance 8f lifecime planning for both .
\ girls and boys - ' . .
b. the importance of options for Bogh sexes
based on’ ability and informed personal interést
““c. the special heeds of disadvantaged girls
5." Be Open With Students’
Teachers may be, antazed to discover that stddents are often more
stereotyped.in their thinking than adults who have spent some
yéars in the real world. Students need a chance to talk diré&ctly

.

about stereotypes, to understand the' conflicting messages they ’ .
are getting, iQ_order to make conscious choices. Simply creating
an unbiaséd environment would not be enough, even if it were {
possible. - . ‘

e Yo

S

6. Stay Away'FromVQuotas .
On both a statewide and local basis, it is a good idea to
‘. collect enrollment figures at the beginning of the program, and
annually thereaffer, in order to measure progress. However, heavy
_ emphasis on numbers should be avoided, and it should "be stressed
¢that no student will be enrolled in a course in order to meet a
. * quota. : o o . ’

If pre-registration and counseling ﬁrocesses do a good job

of making it clear that all’ courses are open, inform all students , -

as to the advantages and disadyantages of each course, and give T o
+  students some oppoxtunity to oveércome their own stereotyped T

assumptions, quotas/will be unnecessary. o .
Remember: The,opposite of the-old coercidn is not a mnew
Gercion. The opposite of coercion is informed .

' iniormec

choice. . . ' .

AR
..

-

-

7. Never Laugh At Anyone, ot ’
Fears of integrated rest rooms, lost femininity, etc. are’
.real and should be answered seriously. ’ ’

5
P

8. Laugh As Much As Possible With Others, At Yourself )
Reducing -sex bias can be a lot of fun if you can grin,
spontanedusly with the 108th pergon who tells™you.they argn't
biased against sex. Mixing’dexes in vocational programs will
lead to some ludicrous moméhtsj but as long as the basic.commitment
to change is there, laugh and ‘gnjoy them. CowTe

L] ¥
. ¥
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RECOMMENDJ;TIONS , ‘ o bV .
: . Y.,
- ' Fi .
» ’ ~ J.
B. STRATEGIES AND AGTIVITIES FOR THE PROJECT STAFF &
¢ v N i : .
P . c- s
.1.” The project should be so located in the agency that the staff .
, ‘can both function and.be perceived as regular members of the agency,
with full access to.relevant meetings, memos, etc.' .
‘v
4
2. At the same time, agency executives must be willing to make
) it cléar that the aim of the project is to incorporate the .
elimination of sex bias into everyone's work, rot leaving it all
& up to the project staff. ’ )
. ' . R - T o, .
3. Analyze The System. Take a good look at how-ﬁbunﬁgg;tic lar
N state agency is organized, to discover the formal and informal
/ “access points, leverage points and dead ends. You will'stand the
A4 . . .
‘ best change of having a permanent impact if you use the system to
'/ reform the system. :
; - a.” Who are the individuals who will make something happen .
¢ - I N . g £ . ' B
. - or.keep it from happening, either because of their
- , formal position or their.informal influence?
) ‘ . 3 .
b. What are the access points built intd the delivery
’ ’ ‘system? In Norch C4rolina, we identified the following: . )
¢ S - * ‘ ) .
. - . (i) the legal-'requirements of fNtle IX, which are \
. - the main reason many people, especially admini-
- .o strators, are interested in sex bias.
’ o (ii) aacess to state staff (Curriéulum'SpequE;sts, Field
T . Support Specialists on Federal Requirements, Area
. - Directors of Vocational Education); who haye wide v -
e impact on local administrators and teachers.
3 -
v, R v o" o .
~ (111) access to'Local Directors of Vocational Education,
R . whg ‘direct the lo¢al programs$ and prep@r3 an annual
g T _ plan to meet federal requtirements- CT ;
-t - -
- * (iv) access to mapy regular meetings a¥ conferences,
such as regional FHA conferencés, the Occupational
L . Education Teachers' Summer ‘Conference, meetings ]
.. ©of North Carolina Association of Educators, the -
el School Boards Association; etc.®, . . "
- o : # ' o
(v) state certification regulations that teachers must
e o . acquire’'a certain number of ‘inservice educational
- *  ™experiences in order to renew their teaching iicenses.
. LY » V61, '
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(vi) advisory lists on instructional materials which
are mailed annually by the Materials Review
“and Evaluation-Center to all schqol_libraries.

(vii) agency print and media resources for develop1ng

cassette filmstrips, outs, tra1n1ng
materials, etc.

(viii) financial resources and tjie Department of
Public Instruction's reputation to attract
workshop participants.

.

- ’ (i) the general visibility of being a Project
o .o Director, which leads to opportunities-to
o . speak, write articles, or mgke radio and
\ television appearances to publicize the
e .-, program. ) -

} f f&: Recommendatdons Foy Working With State Staff ;
. . ?
£
a. Become familiar with the nature of each program area..
What is actually being taught? What are ithe specific
skill reQu1rements7 Are some teachers likely tq have
more work experience than formal -education? Do some

programs have more prestige. than- others? . -

b. Learn the work situation and organization of each
program area. Are ‘consultants organized by function
. or by geography? Do they -spend most of thHeir time
- on Field visits? ' Curriculum development’ How much
jurisdiction do they have in approving textbooks?
Local programs? Most ‘igportant: how blusy are they?

’ c. Start at the beginning. Provide enough intrdductory'
*  inservice for .the whole division. to insure that everyone
understandssthe goals of. the program; and begins to
e develop understanding and insight-<into the nature and
‘ problems of sex bias, as distinct from sex discrimination.

\ A Don't forget people need time to talk. & .
. oz |

\ + d. Work with the staff of each program area to develop
théir written.plan tailored to the needs ‘and opportunities
“in that particular subject area. S ) ;

N

> .. R
“ i > (See Section C) . -
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e. Note on Prepdring Planning Guides.* The job of helping
others prepare their own plans is tricky: you want them
to do their own thinking, yet you do not want to play
games or reinvent the wheel. .

- Handing people a list of recommended activities such as
those in sections C,D, and E may leave them overwhelmed or
resentful at all the things they 'should" do, or run the .
risk of their accepting it unquestioningly, never really
adapting it to their own needs and therefore never imple-
menting it. They may further percelve you as one who rams

-~ ) things down their throats.

The best planning guide is probably a-series of questions
which will assure that all major activities, are considered in
terms of .each planner s own reality. Eaah question can be
followed by alternative activities, with you exp1a1n1ng the

- main advantages and disadvantages 6f each.

/- - A pr1m1t1ve version of such a plannlng gulde is seen in
// ‘Appendlx F. The recormendations in/Sections C,D, and E are
; the answers we've found., We stand hph1nd them, but we're

¢ not sure that handing thém out unvarnlshed is the best way
e to use then.

| gy 8 ‘ . i O3 T :l v . l l“.)l-. 3 z "o & -
% 5. Rpéommendat1ons For Working With Logal Directors *
>
J ) . .
a. Provide introducto:zﬁinservice on sex bias before asking ]
. ‘?ﬂ\‘\ «¢ Local D1rectors to commit themselves to plans. At leasf onme,

perhaps two, se551ons are necessary In North Carolinay
_ ., Local Directors meet regularly in regional meetings, makin
’ ... inservice easy. Though you will probably not be able to
~ hecome familiar with each LEA' s'51tuat1on, remember that there
® are many conditions that may 1nf1§ence the response to your
.. program: local attitudes, leadership styles, unrelated local
crisés, and a.full spectrum of Individual attitudes and personal
- situations of .the Local Directors themselves.

,
b.’ Pilot Units. . The ea51est wvay to become familiar with typical

I local organizations is to establish volunteer pilot unlts, to
; - ‘ be.v1s1ted individually for developlng’local plans.
< c. Develop a planning gu1de based on your work w1th'o110t units.
. ecide whether your guide would be more Effecti@kwlfilt ig .
0 ( iply a list of leading questioms, or +f it should include -

N recommended,act1V1t1es. (See section D Of these TeCOmmendathHS)

i T s ¢ ol ,l-{'"‘ ‘ ?
d. First Year Plans.' Explain planning guide and recommended

act1V1t1es at Local Director meetings. Group Sessions should be

/{g sat1sfactory, if follow-up is prov1ded by Area Dtngctors to
s assure that Local Directors do camplete their sex bias _plans
F o B , . s
i ~on their own. . . Rl .
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e. Second Year _Plans. -The. second yEar, if at all possible,
plans should be discussed individuatly, as some Local
Directors will have done a good deal, others v1rtua11y

@ noth1ng

£. At all times be prepared to give LocalyDirectors all
the "support they ask for, in the for I letters, memos,
‘telephone calls, or personal visitg#to explain the project
uo their superintendents.
g. Make clear to the Local Directors what services. they can
" count on you for - local teacher workshops4 meetlng with o
pr1nc1pals, or whatever.

6.. Information And Awareness Services L

a. Short gnesentatidn. (faculty meetiings, mini-sessions at
conferences). We recommend 25-30 minutes to outline the
ph1losophy of the program, 1dent1fy the nature and impact
of sex bias, and tell a fey stor1es, followed, by 20 minutes
of questionms. Fo;ty—f1ve minutes is really a minimum to do
anything useful. . It is enough to define texrms, dispel
misconceptions, ‘and perhaps raise some interest, but will

" hardly motivate much change. = -- .

L. . .8

b.« Two-hodr workshops are long enough for 'a good 1ntroductory

session - time to go, into some detail, and to suggest some
poss1b1e activities for change.

c. . All day sessions allow' e for qaite a lot of substance,
for small group involvement in learning activities, and for
planning. To be really useful, , follow-up activities are .
important. o i

. “ c 3 ,

d. Information package which can be mailed, and which is
: . therefore independent of the project staff (crucial if
your state is large and your staff is small). We decided’
to make our own f11mstr1p,: but it might be possible to
buy -ope; or make up a combination of filmstrip and handouts,
or whatever. Such a presentation should include: the origins
and symptoms off sex bias, the unconscious pature of most
biased behav1or; and the effects of sex bias on both men and
.women. Our\filmstrip also touches on the need for lifetime
planning, gives some statistics on women workers, some average
. salaries typicilly male and female jobs, and discusses
- the advantages of mixing occupational programs, ‘with many

pictures of programs that are-already mixed._ “

. . ‘

-

*This filmérip, "I'm Glad I'm A She", I'm Glad I'm & He',*1s available on loan,

Unfortunately we are not set up to sell it, butiwe would be horored if
you would like to make your own copies and return the original to us.
‘( . . - .

. oo . .
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7.. Local Courses for Teacher Certificate Renewal Credit. ,One
‘theme has_run through these recommendations: the importance of
of giving teachers. an extended opportunity to understand the
imp}ications of sex bias. . '

. Although the information services abbve,dgg necessary, they
“are all too brief to provide percolation time. Also, they =«
are all too dependent on state.staff. A good program should -
be under local control, with local leaders. Therefore, the :
most waluable use of project staff time is likely to be in
* “training local leaders. - o

a.. Promoting the program. Some states may be able to be more
g directive than we in North Carolina can be. Our agency has
more a "service" than a "regulatory' function, and there is’

no way we can require any LEA to take part in the program.
Therefore, gnﬂbss you enjoy the luxury of ascommand ¢ .
performance, a solid priomotion is necessary: \

~ — 5

’. ek

P -

(i) Include statements of support from your chief state
~  school officer, Director of Vocatiomal Education, and .
anyone else whose endorsement will be valued. T
(ii) Emphasize that the course will provide "a program which
will give educational substance to Title IX efforts,.
. reducing any hostility to the new law on the part of _,
. s teachers,) and providing clear "evidence of the LEA's ’ o
’ desire to comply-with the spirit as well as the letter .
of.the law. ) B

’

! . C
(iii) Emphasize that the course wiIl(be locally controlled.
N ' (iv) Emphasize that the training is free, cgnt'ﬁgent only
. on a commitment to support the course inl}ublicity,

logistics, and financial resources. (It is important that /
you get this commitment as solid as possible, otherwise
you are setting trainees up for disappointment or'frustrgtion).
o - 3
- —— —¢y)—Pubtish a list of the topics to be covered, using down-to-
‘ earth catchy phrases that will make the course sound .
interesting.™ Thid is crucial, as most people will assume
you are offering a program purely on sex discrimination,
a topic which they arerlikely to regard as unpleasant.
AU A RO
(vi) Dirgect the invitation to the Local Superintendent$ Director.
of Staff Development, and the Director of Vocational
Edutation, as the individual vho actually makes such dgcisions

will yary from LEA to LEA. -, — , 7 .
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Who should receive the training? Nominees ‘should be any
one whom other teachers can relate comfortably. _

There .is no need for them:to have any previous knowledge of
sex bias. 1Indeed,
have a local reputat1on for being hipped on the subject.

~

s)
or

If your funding is categorical vocational funding, as ours:
your trainees will have to be vocationally funded teachers
guidance counselons. However, we also had academic teach

. dBntral office staff when the local agency wids willing to pay
their expenses. As far as we could ‘tell, the indiyidual's
,academic or vocational background made no difference in \/
their effectiveness. . '

How many? Because of financial f/;trgints, we accepted only -

one from each participating LEA. However, it was often hard

on our trainees td have no partner - two would be better if

you can afford it.

s oY

b

.

¢

there may be some d1sadvantages if they already

Vonprk +

. /
d. How long? 1In North Carol1na, teachers earn one cert1f1cate

renewal c¢redit for each ten contact hours.

We planued our

local course to be ten lessons of two hours each,

and worth

P e

e eelgh

e,

F.

two cxedits. The training session-therefore fit easily into
five days, with each morning or afternoon representing one

" lesson. As our trainees also had supplementary sessipns on

* special subjects, materrals, and methods, they received three
credits. . ‘e .

4 . e

Teaching Materials should be'as complete as possible. We
gave each presentation written out completely, plus eitheér
speaking notes, discussion questions, or activities. The
assumption should be made that the trainees know nothing about
sex bias, and they should be free from all necessity of having
to take subjedt mhatter notes. They should, however, be
encouraged to thke notes on methods of approach, ways to
answer taugh gfestions, etc.. If you have the resources to
provide them with multiple copies to be used with their
students, so much the better. |, . .

- "‘{“‘,.' 3
anducting The Training Institute_ . : :
Beyond substantive preparation, your biggest job.is to keep
your trainees loved and cared. for. Any week-long training
session is exhausting anyway - this one is -emotionally
exhéusting too. .

.

(i) Hold the institute in a place which is comfortable and
*provides’ some opportunity Zfor fecreation’, even though -

many trainees’ may work too\hard to spend much time in the
3

pool .

-
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(11) ‘Build in Opportunltles for lnfogmal fellowship between the
part1c1pants, rather than flmply hopirng for them under the
heading~'free time'". For us, it was a daily wine and cheese
party. 1In addltlon one evehing participants were assigned
to go out to dinner and to the movies, or watch television,
and report on sex stereotypes the next morning.

(111) Participants must be given an opportunlty to express individuallvy
sl Jhow they are feeling about ghe experience, which mayhe 'an .
o ‘ exhilarating, upsetting, or depre551ng one for them. Written.

letters from €ach participant worked well for us. With a
| larger staff, individual conferences might be possible,
B though-some people will express objections more easily on - ,
ip ) paper than face to face. ' - .
|

' (iv) Voifces of experience, if possible, the presence of folks who
have already taught such a course is enllghtenlng aid reassuring.

- They can share their experience, not only giving good advice
‘but-also offering living proof that it is p0551ble to discuss ~
lsex bias and survive.

. \
v

Fa)

() Helping The Tralnees Plan. -

Our trainees' greatest concern was uncertalnty as %o what
we expected of them, and how best to achieve the1r goals
‘However, when their written plans were completed they felt

- confident. .

\
The planni@Aass:.on should not be left till.the very end. - }
We had At Thursday afternoon, and gave the participants } |
"Thursdig night free-to complete their written plans. (We
required the written plans as a condition for receiving - . -
'credlt in lieu of a final exam). As we helped teachers plan,
we tried to emphasize they did not need to develop I8sson
plans (the Black Book provided those) but rather consider all
of the decisions they would have to make and contingencies .
\\\\ they would have to face in order to ‘establish a successful
-program. Because we knew each person would face a different
local 51tuat1on, we phrased our plannlng guide entirely in
o terms of questlons TSee Appendix F) Many areas are beyond ) .
our control, and -mo recommendations from us would be . .
approprlate. .Howeverny there were some areas where e could .
make recommendations. These are outlined in'section E.

»
‘ !

g. Support and follow up Ideally, each trainee should Me visited.
Those, who.are having dlfflculty can proflt from the support of
the state consultant in meetings with their local fministrators,

" and in_private disemssions 6f whatever problemsbor.worrles they -
may have. Visiting the ‘successful programs gives the state
’ consultant a wealth of ideas on how Lo solve problems in otfler ‘ .
places. If individual visits are impossible, letters and phone . ’
calls can be subst1tuted ifsthey are done on a. regular basis.

-

oA

-
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- i ] X

EI{ILC". 8 | ... 65




RECOMMENDATIONS ' .68 N

«

A“follow-up conference is strongly recommended. It shbuld -

take place around November or February, when trainees have

. ' had a_&&ance to g&t well into their courses, but there is
still time in the school year fo¥ those who have not started
to profit from their fellgws' experiehce. A fallow-up’ -

. conference should be a learning experience for the state \
staff, with reports from trainees being the basis for refining K
the program for the following year.

v

8. Other Activities: ’ \ e
\
~ a'. Public Information. If staff permits, an organized program
of reaching employers should be undertaken. If this is not
possible, every opportunity to speak to community groups,
school related groups, college clgsses, or do newspaper .
+ interviews and radio and televisiori appearances should be
— - taken. If the PrOJect Director enjoys writing, oppnztun1t1es
to publish articles in trade and educatlon magaz1nes abcut
the program can be sought out as this topic is a timely ome. -°
The resulting reprlnts cdp be used as conference materlals, 7
F . as well as public reldtions vehicles. : / \}f
£ ) .
b. WOfking,DirectLy With Students. A small staff worklng on the,’ ~
state level will spend most of its time’ with Qdmxnlstrators
and teachers, rather than directly with students. Any invitations
to work with students should be used as research opportunities
to get direct feedback on their attitudes towards the problems .
of sex stereotyping. Resulting data and anecdotes should be
fed back into the presentations used with adm1n1strators and
‘teachers.

) ! ¢
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.- C. «~SSATE PROGRAM AREA PLAN TO ELIMINATE -
- "SEX BIAS IN OCCUPATIONAL EQUCATION <
a . . - . " ~ »

8 ¢

.ai

~

The fdllgbing/syggested activities should be .implemented by the

-

chief consultant or director of each progrém area, with the help of
the sex bias project staff. The project staff should be involved as
resource people as much as possible, but the basic responsibility
Temains with the chief consultant. It is important that the plan
be prepared -individually for each program area, as the, various arees
‘have different needs and different opportunities. Generally, these

. wvariances will fall into the topics of recruiting members of the ~ .
minority sex, making them comfortable in their new environs, and ‘
working with members of the majority sex enabling them to move
comfortably into a more integrated world. Boys need help in
recognizimg that they can respect themselves™if they do a job that was
previously thought of as women's work, and boys in traditionally
male occqpaﬁiqns need help.in relating to the women who will be ,
joining them in the work force. °erls need tq,develop self-cbngﬁﬁence
to. enter professions previously seen as male, and to learn how to
relate-to men in a professional-manner. : -

e

for suggestions for convertigg

¢

b *, . A

NOTE: See Recommendation item B.b4.e.
:  this section-into a planning guide. .

A N : S~ ~ . l“ 69

Plans may‘foilow any format the staff'is comfortable with. . We

found .a thtee, column style to be simplest: ™
- e

) .
. n z Lo

2 ! .

)

- N
(A

o

/-

7 ) o
Strategies or activities Evaluation

Objectives
(intluding dates) (including person responsible)
. 2 _
' -~ Va ™

- . 4
3 ’ .
.

y . 7, £ -
Suggg;téd activities (Objectives may be developed- for each numbeg)ii

——

’ 1.

- ERiC

PAruntext provided oy enic s
3 N

. 3. Jnvolve
- ,/a plan,
T

Collect enrollment statistics, and repeat annually to measure |
progress. . K :

\

SN
° F . - - .
- ° N

2a. Provide staff information on redquirements of Title IX.

: S $ e N
b. Provide staff in—servige on the nature and effects of N 9//:£§\
sex bias, with time for discussiop. Make sure that everyone - .
uiderstands the distinction between discrimination and bias.

e . .

L

. 1
the entire staff of each program area in developing ,
mopitoring its implementation gnd- evaluating the
N 1] = s N
. L

) .
: ' . ’ .
‘Include the subject of sex Dias in all manageient toolg
such’ as

annual plans, school visit checklistgr etc.”

-

esults. P v
., .

c
2 0O . .
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"

< ‘ ~ .
' ’ . . . . \
5+ Revise all brochures or other staff-produced material to j
° ' . make clear .that all programs are open to both sexes. v -
Include piqpures'of males and females working together, P
if gossibygf ' . R Lo
¢« 6. 'Alter regommendgd shop or lab degigns to be sure there ’ )
- ~ are adequate facilities for both sexes - rest rooms, lockers,
sizes of equipment.:; o \
. - . : . \
) 7a:mAnalyze present teaching materials for sex stereotypes.’ ‘
. b. Prepare suggestions for positive ways of teaching from
the- present Books until unsteieotyp5§ ones are available. , RS
) . s . [ .
Y. Prepare short chgcklist of {tems to look for in reviewing !
\ L. new materials, ,send this to relevant publishers, share
. ° .. It with all publishers'/representatives who visit, Loe -

L, .
d.'As”materia1§ with positive and unstereotyped images of .
both sexes become available, note this fact on all~¥dvisory
lists, or prepare a recommended list specificéfiy for this
.’ purpose. > : . v ’

. *

4

8. Examine all course_titles for gender implicationg.and find
. [

positive substitutes. . .
N . N
-4 9.4 Examine ‘curricula for any needed changes or for appropniate
opportunities to help student$ learn about sex and work ‘ N
. ) stergotypes. Set in motion process for making such changes. i)
. . o . . . . . / i Pl
‘ 10. Develop list of; ploneering people in the trades from A
r ’ newspaper clippings and local, individuals, to functiom .
as rele models. ¢ e, ’

"11. Develop suggested 1lst of reasons why the subject area.

i . might be attractive to the pioneering sex. .
‘ : S - & , :

,

0 . .
12a. Develop list of possible objections that might be raised |
- . by administfators, teachers, parents, with suggestions °f¢
. . how to answpr the questions. ; ) .

: ~ . .
b. Develop list of actual -problémse that could.arise, with n
- ) -+ suggested methods for solving or coping with. them. :
S b . LIPS - . M . N ’.’
. ~ ' . L ) . .
A 13a.” Prepare basic presentation for teachers explaining the . A
; . nature of sex bias.,in soclety and in_the particular : ’ :
“ w °  subjeét area. - ' i R s s
* o b, JIncorporate’ this information into all contacts with

o -~ teachers and counselors - schobl visit chgcklists,

. o
. - . . £
NS /;1 . speclal workshops,’ regular faculty meetings, annual -
o < - conferenges, newsletters, classroom visits, media coverage. )
. ‘ S . o .

PN ~ -

~

\ v ; .
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‘o lahg*Work w1th zouth clubs to insure that clubs do not . themselves
g . discrimipate. -« . ‘
. — . . _ _ »
b. Work with youth to develop programs in which they assume a
. leadership role 1n,Lnform1ng themselyes’ about s jas, . L
— C informing the rest of.the school,_and work, to overfome it
~ by 1nform1ng.and encouraging younger studénts abou the? . g
*» subject area. , . . .
Y : T . . ‘ .
- c. .Help, youth to understand the dynamics of peer pressure, .
recognizing it is no better to be pressured to pioneer

. than to be pressure to conform to stereotypes.

-~ .

15a. Work with teacher education institutions to understand the
importance of incorporating an understanding of sex bias in
| their practices and curriculum. ' i B

v . - .

.

~ b. Encourage them to recru1t plopeer1ng students as future
* teachers. .

. k ) d
u‘,‘a * .\r ) . R . ) (
c. Make available all products of sex bias project for use : o .
R - . . - —_—

in teacher education classes. - '. : L/
N * . -
L
. 16. Develop = list of ploneerlng rnd1v1duals to be recommended .

- . _for teaching or state staff p031tlons v -

17a. Make sure advisory councils include both sexes.

B - = NV -
‘ - \ .
v b. Inform advisory council of staff efforts on sex biasy
enlist their aid.

- . » -

* . :

P .
. 18. Seek out oppogxtunittes for Euhlicitz in newsletters, trade s
o magEiines, nZ&Ebagjrs, radio or television. N
. - 19." Finally, prov1de periodic, opportun1t1es for staff to hear .
presentgtions and +discuss various asgects of sex bias

) for their owm. enJoyment with no immediate requlrement that
- . . these be translated into plans or activities. Examples. ‘; :
) almost any of the lessons in the summer training session, or -

. ' toplcs like "How Sex Bias Can Ruin Your Marriagé:" - v
- . - ) B .

ERIC * - .89 t >

o o e ~ ‘e
.




<

ERIC

RN A v et Provided by ERIC

REQOMVDATIONS .« . T

e JP \: . -
n‘ 7 * : / ‘ : ' < .
D. LOCAL PLAN TO ELIMINATE SEX BIAS IN- . *

° N OCCUPATIONAL EDUCATION. ”;/// .

2

‘ The local plans must be‘ﬁlanned and‘implemented by the local ,
director of Occupatlonal Educatlon, using stafe staff as resource 7~
people .. . . ,

.o y
- - . -

N - \
,NOTE:. See'Rec%mmendation itdm B.4.e, fof, suggestions for co%verting' '
this sectiqn into a planning guider .

. y

Plans may follow any format the staff is comfortable with. We
[ 4 .

found a three column style to be simplest:

- -

1 . .t

° ¥ o . * « e, e o
. Objective ° . Strat®gies or actiyities - Evaluation
(including dates) (including person responsible)
~ ¢ M-
S "

.

1. Analyze the system in your LEA. Who. are the individuals who
can helpl you most? What are the formal and informal™structures
that you could use- to have an impact? ) \ . )

2. Collect enrollment data by program in order to measure progress.
Collect number of classes' 100 percent one sex, and 90 percent
one sex. If numerical goals are desired, set them only in
reducing number of 100 percent or 90 percent classe3. Quotas
are to be avoided.

-

3. Hold staff orientation meeting to explaln teachers responsi-
=~ bilities and rights under Title IX, estabilsh the distinction
between d1scr1m1natlon and bias, get informal assessment of

attitudes. * v, ,

. -
o - ~ .

4, Establlsh comuitt to deal w1th onie-time compllance requ1rements
(examine course desc 1ptlons and, titles, course admission “a
requirements, graduatiion requ1reii2ps, facilities to serve both

. sexes equally, interdst or skill ifventories used in 5u14ance)

5. Plar teacher in-servige:

a. short sessions (1-2 hours).using f11mstr1p and ] , -
discussion - for .all teachers R . }

4 -
.

b. send LEA representative-to Summer Trdining Institute, -
then give strong support to renewal credit course.

hid :

- c. have teachers meet. together to prepare strategies), ’

using materiaks prepared by staté staff, or worklng Lo

. .+ independently. -They should J . iy
¢ -analyze present teachlng materfbls for sex stéreotype
Yo 7

\ P
s .75,
v
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/v

[ S A :

« d. .prepare suggestions for gositive'ways of teaching from
the present books until unstereotyped ones- are available.

2

e. seek out and recommend for purchase unstereo:zged
' ’ materials as -they became available.

.. £ <
examine all course titles and description$
implications and find p051t1ve substitutes. At\least
once per subJect area it should be clearly stale
the—program is open to both’ boys and girls, or "H
e'"’ should be used .. -

g. examine all curricula for any needed changes or for
* appropriate Opportun1t1es to help studéﬂts learn about s
work and sex sgereptypes. Settr in motion prpcess for

+ * making such changes. , . . ¢ -
- h. develop list of pionéering people-in all occupations*
— from newspéper clippings and local 1nd1v1duals i
.. iv develop suggested list of reasenms why éach Sn@;ect i
: ' area«mlght be attractive td the pioneering sex. "
[ 4
j. 'deuelop list of possible’ obJectlons that might be .
. raised by admlnlstqators, teachers, parents, with’
Suggestlons of how to answer the questions. .
= . - . S N
‘. - k. de5e10p list of actual problems.that coukg arise, with
"~ .suggested metheds for solving or coping with them.
~ & . - L - -
N ’ 4 . . .
1. prepare basic presentation for students explaining the
T . - @®nature of sex bias in soc1ety and in the particular
, subject area. ‘-
.. - ~. — Ve s ..). . . . .
m?/ discuss problems and advantages of students' attitudes,
_ make clear that any student who enrolls must do the ,
g work. . Q@ . ’
. n. discuss specific class activities, looking-out for,
. unconscious redegregation by e1thex}students or teacher
: (glrls fix bulletin board while boys unidad truck) -
" o. "invite teachers who have already had mixed classes to
oo share their experiences about student abilities,
: S discipline situations, etc.’, )
: . . o L ..

6. Involve Xbuth clubs and regular classes: .
] -
a., assure that youth clubs do not discriminate in membEtshlp
> .or rattivities: ’ . L. -

247 .
.

ot o e s ‘ ’ ’ _
0 o a
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| b, giyestudents opportunities to recognize and understand
. . sex bias in general, and its effect on both sexes., )
- ;¢! recognize that students of all ages need time to d1§cuss -t
~ +
sex;stereo;ypes openly: . . ,
(i) because'the world is sending very tonflicting -
. messages. . ’ ‘
N ,
- (i) becau;e thei needs and ‘interests vary'w1th -
physical and social development. s . ”
'd. teach students to recognize bias-in their textbooks.. ’
. ' l ] ' :\ R N -~ .
-e. find pioneering pictures for students to paste in
the flyleaf a% a reminder that the world is changing. 5
£. encourage discussion of changing work and family roles ,
for both sexes, with emphasis on the occupation being
studied. v, ‘ v
. - k S . ) AN ’ ] !
g. let students brainstorm for activities they «¢an undertake - N
, . to increase understanding of bias and reduce’stereotyping - e
i in the yhole school (examples:.janalyze présent school )
) practices, hold assembly ‘programs, 1d a Pioneer talent <
search, - sponsor a poster contest, orgdnize Pioneer Studentg .
of the Week programs, or any of the prereglstratlon T ™ e
‘activities suggested below). . .. ’
7. Establlsh as a gpal Occupat10na1 Explorat1on‘ciasses that move
. as many students as possible, academicMas well as vocational, -
_through all occupational clusters, with specific se551ons on
“"lifetime .planning, options for everyone and changrng work and - )
famlLy roles. ' . , e
. 8. Establish organized program to inform all prevocational students
of the pature of.all vocational”offerings, emphasizing advantages
of eagntoffering for both sexes. ) oo .
. - ./
a, make E¥311c announcements “and post rotices thag.both males .
and females are not only .allowed but welcomed in every o
course. . . L\\J -
) . ) -~ . : ¢ . .
. . . -t * . o - b o
b. examine-class assignment procedures for any formal informal s L
. . . tendencies to steer students into anyxclass—by sex. L e
»- €. ,identify ‘and use guidance materials, films, etc., that treat ,
< women and men nonsteréotypically, or (temporarlly) that focus . .
» on careers for women. - ! ’ ] ) .
d. design and print (especially if school has aphlcs program) ' . .
flyers or brochures for each subjéct area,’ show1ng girls :7 )
v . and 'boys working together. "y . . . ‘ -
» . P r e . , } A4 - - '-‘ . I‘
N * ‘ . , -
) . . .. -
i . . .’
ERIC * A A .
o ) o % .
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e. ihvite pioneering speakers from community to visit tlasSes
or assemblies.

hold career days that emphasize pioneering spéakers and
exhibits. ) .

vw;‘

" £,

g. give students oppogtunity to discuss changing work and
family roles, and ask questions about requirements and
advantages of each area. . -

-
.

-9.. Ieyolve Advisory Councils:’ - .

+ ~ a.’ insure that all Eouncils include members-of both sexes.
. ) Members .of the pioneering sex must be individuals .
* willing to speak for their own sex (i.e. men on BOE
. Committee should not simply’be male employers, women

should 'be interesged in the advancement of girls -

A no tokens!) . _ .
, : ° , »
b. enlist.the aid of councils to? == ’ .
. * e (i) speak to the community about your efforts. K
e ~ (ii) find speakers to inform students about'clanging
opportunities. . , ..
R e . ~ 3 e ’
B ") - B - ’ . . ) . N
¢« ©(iii) assure that cooperating industries do not
-~ discriminate. s, .
- N . A g "t ’
e N X .
(iy) assist with job plagememr. : .

* 10, ngéngthéh Job Placement procedurey:

-

<

-

“nférm all cooperating agencies and-employers not 4
only that it is illegal for public schools to cogperate F
"with any that discriminate, but that the schools are
involved in affirmative programs for both training
ahd employwent and need cooperating agencies' help
« in doing so. v ot

. ., . &

a.

éi%.\

¢

-
Frny

b, be prebaréd to give personal endorsements of your -

vl o pioneering students, and provide follow-up to help with »
. ] any difficulties they may encourter on.the job.
N4 ~ ‘ - Vo,

- c. remind tmployers that’ if a pioneering student or worker

. does®poorly, they shoyld not generalize that all Ruch
o , widl do poorly, any more than they;would generalize

o .- about traditional workers. ‘

>

4
-
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e

.

1y . 3

.
2

v -
. -

a,




T

-

»

oy v

.

"~ RECOMMENDATIONS

o

Take advantage of Cbmmunity and Public Relations:

11.
) 3° - . s . ., - L)
.a. - refember that all vocational students are photogenic
. and pioneering ones are irresistable’.. 'Pioneer'’
. ‘coverage will boost your whole programi. v ]
o b. invite features editor and photographar (the ''Yomen's O
. . ) Pige") ~to visit your, mixed c];,asses. Write aﬁcl’és .
- . Jyourself if necessaty. Lo
. c. contact TV and radid news -reporters, invite them to
) visit, or provide guests for and radio interview
shows. " .
'
dv pfbVide faculty or students, perhaps with slides,, as
: spéakers for civic, church, neighborhood and other
, organizations. S . :
) .
. e. set up displays in shopping centers or main street, R
’ ) featuring pioneering students. IS ‘
} B N j i o :
£." contact state or natiwgpal trade and ‘professional .
§ journals, offering shor™articles on some phase of
’ your program, with pictures. Such publications seek
T local stories to give :themselves credibility.
- - P, » & s
. ! A} 2
3 b -
' -“
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- ‘ E. SETTING UP-THE LOCAL INSERVICE COURSE .

__r%- R N . . A . ) . ' . N “ . »
. . ' . LY “
The “following act1v1t1es are to be carrled out by the person o
3
, locally respons1b1e for conduct1ng the sex blas 1nserV1ke program. .
P . Our suggested course qutline is in Appendix C. . .
- "Suggestions for conducting a training institute togqualify e
" local speople tq conduct such_ a codrse are formed in mmendation B.7. .
v : ) ’ i
. NOTE: See Recommendation item B. 4, e.. for suggest1ons for. converting . ‘.
this section 1nto a plannrng gu1de. (See also Appendlx E.)
. . 4 - . - -
o ¥lans may follow any format the staff is comfortable w1th We I
: found a three column style to be 51mp1es€ g LT ) o 7
< . ' et ’ K
A ObJectsyes ! Strateo1es or activities— Evaluation .
., (Including dates) (1nclud1ng person. respons1b1e) - :

D K
EEEIECIT . .

vy . [y
e, . 3 T ' -i” e 7 e

- Suggested activities (ObJect1ves may be developed fqr each number) -
1. "Decide what reading and study you need to prepare "
gi§ ‘ yourself,: afld develop a time 11ne for gettlng.lt done. o e
2. Analyze your schdol‘system. WHat k1nd of support do you' need? Who

must .approve your program? Who can help you? What other activities
are going on that you can‘playJidto? T ’

o

>

L] ’;

3. Survey your school system for existing resources. Print? Media?
- People with special expertise? " Pioneering’ students or workers?

O%e &

-~ ~ [

4. Prepare a budget, with items in order of importance. (Don't forget
your 5.“ salary; if your cotirse won 't -be held ‘on school time.)
- Survey sources of funding. Some possibilitdes: staff development .
funds, regular library acqu1s1tron funds, vocatipnal funds,*commun1ty
groups with a spec1al interést in sthools or in sexism.
A
'5. When to yvive the course? Courses can be given e1ther dur1ng teacher
-~ work days, before- school starts, or for two hour se551ons, one day
a week, -either in the afternoon or'evening during ke schod}—term. ~
The. advantage of extending the course over severall weeks s that it
gives teachers percolation time, for the new ideas to be mulled over,
and for teachgrs to notice things in their fam1r'Es and classrooms

that they had not seen before. : "
N L e y 5,

ERIC -, o -
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RECOMMENDATIONS ¢ - ©".80."

8.

9.

Length of course.” We strongly recommend at least twenty
_ contact hours, though many of our trainees did only ten 3

and some fewer: than that.’ However, those that limited

themselves' to ten hours felt that- they were just getting

started wher they had to stop. No one who had the full

twenty hours complained of anyone losing interest. One ___

allowed teachers an additional- ten hours of independent ~
_study, for‘a total of thirty hours.

How large should the class be? Although many courses

limited «wourse enrollment to twenty—five,'because,the /

instructor .felt more comfortable with a small number, -

some had as mahy as seventy at a time. We encourage

4é§fge enrol}ment, in order to reach as many people *as ~
possible. A large enrollment can be handled comfortably,
if each session starts with{a one hour presentation to
the entire group, and then breaks up into small .

‘disc sion gqbups.

Who shé%ldmtake the coupse? Ultimately, the goal is for

every teacher in the.LEA to incorporate an understanding

of sex bias into theirgzwork in the classroom. How to

accomplish this will dépend on the size of the system and ,—
the management style QE?the administration. N

How to organize it?. /
2. Our most dommon pattern was that the course was simply
open to anyone interested, repeated if interest warranted.
However, a more planned approach would be likely to be.
" more effective in reaching the entire LEA, except in a
small sygtem where everyone knows each other and word of
- mouth spreads fast. ' o

.

v . N .

. b. Some small systems gave the course to the entire staff
all at omce. ° S : -
<. The ripple effect. In middle ,siZed units, having one 6ty
two representatives from each school take the course with
‘the ‘commitment that they repeat the ﬁ?ogram\fn their home
school for their, entire faculty-as well. ’ o

\

- . 4 kA .

d. In large units, we would reconuierrd fepresentatives from

each school, compined with central office reprecentatives

f rom each subject areay again asking for a commitment
-~ that they work with their own group. ol .
- Caution: - the ripple effect .only' workk with, strong ]
- Zdministrative backing. 1f teachers were simply supposed

to "share" their mnew kdowledge thekégggraq will die“on. the
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49 ' purely voluntary program wil
will 1likely take it together

‘ e, Voluntary vs comp%?squ, Vo
Compulsory reaches more peop
- handled gracefully.

. local system, course members
- or it may be Véluntary. . If
_important that a thorough an
all teachers as t& what the
asked to sigh up. Our few p
either administrators of the
stand what was being offered

(i) Distribute the entire ¢

vine. If no strong administrative follow-up is provided, a

1 likely work better, as friends .
and form an.informal support group.
' /

’

luntary assures a happy class.
le, and we recommend it, if it is

.
*

£, Prémotigg~the program: Depending on the management style in the

may be required«fc take the course
it is voluntary, it is extremely
d imaginative job be done of “informing
course is really like before they are
rograms that failéd pdid so because - .
teachers themselves did not under-—

. - )

ourse outline,ywith a sentence or two

= " describing each session
_é ‘wheén and where it will

N
(¥i) Get strong written or v
-.tendent and Principals.
L RS

, along with.the information about
be held,

T 2

erbal endorsesments frgom your Superin-

> .

x

‘f? ;-_v;'_“ .77 . program, speaking or sh
C ' minutes, .thén having di

s T\ “(4v)” Take—=ll opportunities
NNt T . suppott \can be invaluab

3

(9 T ~7 .- “ .
.- - * ¢

- ) . T | - .
own enthusiasm show - 1t'S contagious. . e

*'..'(fii)i:Make'presehtationé at faculty meetings—= iggally a Qj.minhte

owing a filmstrip foréfbout 20 ;
scussion and questions. .
.

. v .

to $peik to community groups. Their §
le. - . )

* . !have_ never before taught fellow

5 approach.) . .OGF trainees were de
;"?.“fgtﬁdps: and ‘the extent to which

-~ regl'problems in. real people's 1

- 7~ tog.have‘all the answers, but sjus
_ff'zﬁi‘: ran themselves. . - . . 4

SR .

.in this: world. In leading this

meAn~a new affirmation of self,

= i1l tell you.sol.:o = .

-

.
o o
- - t . e *
e T a4
. - Faltat
5 ., AR
' e PR, VPP o SO
2 Q " - b
E lC " ’
-
T e :
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REREA T Sae . s
_gﬂaVej>uﬂ a :9gi't worry: Even if your area 1s conservative or you

teaghers, don't—worry. The subject

= _is-inherently interesting, and will carry itself evern if you start .
S _~ou€-with- strikes .against you (1ike. a heavy-handedly compulsory

lighted at‘the livéliness of their '
an understanding of sex bias solved
ives. They found they didn't have:
t lead the diséussion, and the classes

’ ¢
B

program, you will Have a direct impact

s v > . - . o .o, -
... One last thought:»it—iSAnot_given to many df us' to make a difference

on every gi;lgand every boy that your teachers- teach., For some it will

or a uhole new horizon. . Yogr‘teachery
kY .

"
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RECOMMENDATIONS

: The-program will succeed if it" goes forth in a spirit of

rr s T

ye-
~a ~

F. THE SPIRIT ORTHE NEW Pié';mms )

v

_ Digcrimimation are evils to“be routed out. Biases are
gestrictions which we are stroqg.%npugh to do without. A
program to eliminate discrimination is a program to redress , .
wrongs. A program to eliminafe bis@is a program to.create -
new ayenues for happiness. Most people are simply trying to
to be happy. They havé believed’ that the stereotypes would ~ - -

__\\“;//mere them sob . :
. . N ; ]
‘ Think of a young man who married a Bright a lively woman. °

He was delighted with her, nothing was foo good ®or her, and he
treated her like.a child. ‘Now, ten rs latérs he is angry
with her for acting like a child. His confusion and frustration
are evident on his face, One can only guess at her state of
mind. o .
~
A happier confusion shows on the face of a woman who fought
her family for the right to ggf back to the job she loved, and <
now finds that they are all happier. .-

The pain of the boy who is brainy instead of athletic-and
the girl who is organized instead of sexy, the self-doubt of )
a boy who_loves children or a girl who loves blueprints are 4 y
pains and self-doubts we.can avoid. They will best be avoided Y
by giving happy examples, not miserable ones. :

+ Let us- share the satisfaction of the husband who felt

threatened when his wife got a raise, and now shows newspaper P
clippings about her to his friends. Let us tell of the joy ; s
in the heart of a woman who was apprehensive when her husband oo

“took a job at a cut in pay, and now glows because the income
.from her job has freed him tp work at what Re lov%s best.

»’ -

-~

There is no room for vengeance or retribution in a successful
program to eliminate sex bias. Rather, we need the reaffirmation

. that men are still mén,'whatevqr work they do, that women are

still women, whether they wear coveralls or aprons. That people’

are happiest in families of some sort, and that families heed

t .disintegrate because of new work arrangements but may in, £ : .
fact be happier when the pressures of stereotypes are lifted.™~4nd

' that we can trust men and wogen: to be competent‘in all kinds of - B
new professions, if we urge them to take themselves seriously. -

3

détermination, trust, and laughter. .

}]
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THREE THEMES FOR LIRETIME PLANNING -- Oufline

-yeed

e . .
for lifetime planning’ .

;gir1s look to mothérﬁobd, agéd 25 or 5

-studeﬁts‘unawﬁre 90% of women work for supstantial

.

-boys look toccareers, aged 30's . T .‘
|
|

period,.even though own mothers work. *
|

Ztherefore girls don't prepare for meaningful work q@
-=boys overlook roles as joint homemaker, father,

L 3 . s -

- ¢reative talents . L T

"-adults more flexible than teenagers because of wider

’
.

expérience <’ : " .
‘ 4 . '~p

=Needs of d1sadvantaged girls and boys - ,. . R

-double bind of economically d1sad~antaged women
-not traIned in_skilled. trades”
-1ack of cultural skills for "{adylike" Jobs

. <

-administrators tend ‘to See

-"disadvantaged" students as male TN - |
- A |
- |

<"girls" as middle class

',J,

~therefore disadvantaiged girls overlooked 3
-economic definition of manhcod - - o
-Options for everyone - " ) C oy
\
-no.quotas, no.coercion ' . . 1
-need to open students' imaginations so true choice J
possible ' . )

i
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THREE THEMES FOR LIFETIME PLANNING ‘ é :

4 A3

°

As we work together to study sex bwas as it effects all aspec
of our-students' Tives, there are three themes that nay be worth
keeping in mind. These three themes. have emerged 1m ‘workina wjith~_ "'
occupational educators all over North Carolina,.and 1 believe you
will find they strike a respons1ve chord.with your whole school

*commund ty, . .-
ts

The first is-the need for lifetime planning. When teenagers
are asked to project thems&€lves into the future, to envision
themselves as adults, boys are likely to.see themselves in their
thirties, establtished in their careers. "Girls imagine thenm-
selves aged 23 or 4, as the mothers of young children. "This is
something you might 1ike to try with'your students. It would be
interesting to see if geographic, racial or economic differences
show up. Of course, they're both right. Boys most likely will
have jobs or careers, And most girls will be the mothers of
{?ugg children. But they are both only looking at half their

ves., ‘

Recently in McDowell Countywe worked with six groubs of ’
Dccupational students; We @sked them to guess what percentage of
American women worked Qutside their homes,fér a substantial period
of their lives. The ma)jority of guesses ae11 between 25 and 50%.
When I« told them the fast: 90%, they were astonished. We then

- asked them how many had mothers who worked. In 4 group", every hand
went up. In one class, one hand stayed down, in another, two hands.
For these children there is an impdrtant 'clash between perception
and reality. Not only do they have an unrealistic percep*1on of
their own futures, but they also have come to perce1ve their own |
mothers “as being unusual. Almost every one of them! )

Boys, ip looking only to their careers, are lteaving out their
own needs and futufes as human beings They are overlooking the

"fact that they wi{g be joint homemakers. Fewer and fewer working
women aredilling‘to regard their jobs as a self-indulgence that
they are pBrmitted to take only on the condition that they still
majntain total responsibility for house and family. A nurse in her
late fifties tells how infuriating she finds it to get home after a
full day on her feet to find her family stretched out in front of the
television and be greeted with "Hi, Mom, what's for d1nner7" When
asked why she puts up, with it, ,she: sm11es sadly "T'm the one who
spoiled them., It's too late for me. pon't argue with her, She
has to run, her own life. But she-is a.vanishing breed Men are
going to have to learn to cook. . )
e Furt§er, boys are overlooking their futures as fathers Yet

.an increasing number recognize that raising children 3s something
they want to be invoelved in. As one perceptive sod! said, "I "
want tTo know my children better than I cver knew my Dad."

And boys are overlookina theér recreational .and artistic neéds.

4gn1ess they are-athletic stars, y may miss out on lifetime '

Borts. And they are 41ke1y not Yo take up creative pursuits until

/ .. mid?]e life, about when their wives leave neej]epoint for a paying
job- w

-, - !
.

¥ .
LY , « ‘ * s . . -~y
. v N .
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The fact is that everyone tn this room, even those of us who
are untrustworthy because we are over thirty, is probably more
liberated thap the average high school student., This is hard ‘or
us to believe. We have a tendency to. believe in the youth cult, to
think that the .kids -have all the fideas, and that.-if-we jgst-doh‘t
fight too hard, we will have_donf.our bit. Just the opposite 1S
. the. case. A study done in Texas compared the attitudes of nign
school $tudents with adults® The young people proved to be far
more stereotyped and traditional in their thinking... For instance,
41% of the adults thought anyone <ould be an airline pilot, white -~
only 17% of the students did. One of the most i{nteresting items
showed cléarly that this is a question of perception, rather than
opinion. In answer to the question, "In my home, the husband/fathe
does none or shares fn the houseWdrk," 76% of the adults said
"none" while 95% of the students said "none". They are so \
—onvinced that daddies don't do housework that even when ghey ‘see
their own father change a diaper-or, carry out the garbage or fix)
breakfast it somehow deesn't count, )

' We must remember ‘that childrea have 2 vested interest in
keeping things simple. It is the business of childhood to learn .
society's rules, and if a rule is simple they like that because

“they can learn it quickly and get on to the next oneo Furthermgre,
as we'will see throughout this ®ourse, they have spént their lives
in schools that are very stéreotyped places. Therefore_we must
actively help them cope with the compiexities that are r , insteas
of clinging to the stereotypes that are_so comfortingly simnle.

. This means finding ways for them to start now planning fqr their
whole lives, not just motherhood for the girls and work for the
boys. . . . -

-~ ¢ ; - \’- .

Our first theme,.the need for lifetime planning, is important
for both boys and girls., The second deals only with girls: we
must focus on and respond to the needs 07 a qroup whichmay bde a
quarter or more of the school population, and which is drten <
entirely overlooked as a group: economicp]]ywdisadvantaqeaaair1s.

The economically and culturally disadvantaged woman 15 catight
in a double bind when she:looks' for a job. “She was never trained
in the skilled trades which pay.well, because that youldn't e -~
ladylike. But she can't get a ladyYike. job, becausq ‘she i '
ladylike. Even an underpaid filer clerk has to dress well,
enough manners and grammar to talk to the boss, agh so fort’
result is that she ends up scrubbing floors. B

Many of our,spec1a11y'?u ed programs for disadvdntggec %Ludih
are largely male. The oEYams that try tg=kglp such girls are /=
likely to focus, ‘on develowyng middle class gocial and homemahind :
skills, which may involve a serious cultural put.down. ~How m@ch
better if the girl could learn a trade where ;;;/pay go 1d sucb

that she could get .to Be middle class on hgr ow t tme

f

Fod many schogl administrators, this grody is invisible, If:*

_you ask them about the needs of disadvantaged studénts, they gnvidi
*'boys. If, snother conversation, you talk 3about proagrams ‘or
' "girls, they Ehink of. mid®e class girls. wefirst g;ﬁmbTed on tais
tendency in meet1ng-%1th adsuperintendent who was deciding whethe
~_his unft stould be one of the ten pilot\gnits for tﬁ*tew'%@ﬁer

&

?,‘ w\[
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Project. It was one of those 51tuat10ns where-_he peally i )

2o
wanted to thlqk well and fespond positively. to the’whole idea, i \(j
but, something about it bothered him. He was uncomfortable 2 '
every time we said somethlng about girls ir vocational c¢lasses. .
tie kept mentioning his academic students. (Of course, the line
between academic and vocat1oﬁ%l students should not be.so firmly °
drawn, but that's another tonversatgon ) .Finally, we stumbled *
~on the magic words. . "What about your dlsadvantaged girls?" kis
face cleared like the mornlng sun. "Oh, yes! Wewe always said.
the trouble with our vocational programs was that we had too .
‘little for the girls. That's why we started.oyr nursing program...
Now, ‘from what you're saying, we h plenty for the girls all |
along, we just didn't know it!"  Thls story means a dot to us.
It seems such a clear statement of what this effort is all

about, p ‘ ,

Although the schools are more conscious of.the needs of |
‘disadvantaged boys as evidenged by the enrollment in the ) .
disadvantaged funded program$, sex bias and the rigijd \\\ .
defiwition of manhood hurts bcystoo. According to U.S. Labor
. expert, Eli' Ginzberg, "only 40 percent of jobs in the United |
States pay enough to permit a man to support a family on his : |
income alone.? For the boy from a dlsadvantaged background . |
the chances &f his finding a job in that select 40 percent . ‘
are very small. Couple that with the "breadwinner" stereg- |
) type that so many of us have been conditioned to béileve and you
can ;ee<Why the divorce rate is so high, espécially in ve:y (3 |

: |
|
|
|

P

poor:: famllzes. ,
. o . ” .o : _
z The third theme that should run ‘through our work is the ‘ A
( portance of options for\everyone. We are not*promoting a
new c8ercion. Some folks have visions of; the guidance coun-
selor safing,. "Well, Susie, ‘Title IX is.Here-and we have to /
get ‘away from that, for if we are honest, we will admit that™ .
ere have always been Susies who wanteéd to take plumbing, v |
but who were firmly told not t% be smily and scheguled into |
home economics. What is needed is § way to give Susie such ' ’ ‘
a wide experience tHat she can come toggnow her§%lf and, N
make a valid choice.. As long as she can judge herself only
in, relationship té a stereotype, she has but eﬁe alternatlyes- .,
bllndly to fit in, or blindly to rebel. Both ate~a terrlble -
Waste of aLl the wonderful thlngs that are Susie. . ‘

. - . . ~ .

l"Sex ang focial C ange', ﬁVanderbok and Vengroff Department Soer L
of Roliti ial Sc1ence, Texas Tech Unlver51by,.l934 " Sl

<",
H
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education. %e hope that ‘the filmstrin, "T' FLAD T'' A cnel  wiw
"GLAD I'M, & !Fb§$5w111 act As a.catalvst, the starfEisma nlace for
©an effort that will prove to be hoth fascinatira and full nf
. opt.mistic 1mﬂ11cat10nq for the future of, ourttn"q and eiria. %
. 3&0 . ]
’ Ohichives 0f This Filmstrin. S S L
- ~ - . . . . . :—:v ,
1. To answer, the qenoral ouestionna:: ’ .o .'
L8 : ’ *
, .-What is sex biag? ]
+ & 'sPowr do ve recoqnize 1t° ) 3
N -What effect does it havé ov airle ard, anc’
' .0 . =Yhat can we dpo ahoyt it? ’ o .
Lo . C o ) * I
T 2, To stvmulate‘d;fcu°q1on S s
< : 30 To mot:vate educators for the Apv~lponmdnt n‘ 513 ] "
, ‘concre*v strategies for the reﬂuctﬁon -of 'LaJ in
R their- scHool qwqtnm, : . . N Loee
] . . . -
N - 4 - l N \ - *
- oo Qelationshin To Tigle TV. i o
. Title IY of the d072 Vdu#atxon Act nrnh114tq ﬂ1qrr~"1nﬂf30h
) bv sex. Thlq filmstr¥n dors ‘not deal directlw ittt mieln TN,
. althouah_ its use would be 1,b3n51"‘aﬂnr&ﬁr1ntn°nar“ n€ wour
- effort to comrlv with this lecaislatich. Title TX deal~tieh o
) Qiscrimfnation' the dvert actions which cap Lo nrpyen e on .
. couxt’ of law. Such actiors, 1anuita‘?n annr~nn~ in n \l 2 raKelall
, ar occurational .course- f’o":amnd onl* farione coy, fnr x'v‘f-n kel
° are a serious rroklem, Yut tlewv arc-anle tho binonf *“n ierRarea,
. . mnis Filmatrip deale cifs rie npderlvina affumﬂ*Vﬁ"’ Atauk mer
e ) ] w - ’ * . ¢ ~ . "
: ) s . . ks
m‘ ' ' . :

4
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R \
and women's natures and roles, WhichMee all share,

whldl sometimes seem to justifv sex diccrimination.
hject of this slide proconfatgon deal= vith matte

and
n\, a

ra n*

educat10na1 sutrsfance, rot qtmnlv with Jraal comnliance,

» . ,
nSuqaestcd Audiences. SN R T

educators ®

All nrofessional

o e . .

ot
L
Y 4

. PTAs and other interested’ communitv qrouns
' 0lder students,
(ramilv Life, Career Guidance, Social

- Suggested “orkshon Format.

- Va

. 1

v T *
prokablw hiah school level ard n{aarﬂ.
ctudies,

The runnina time of'

he Fllmqtrnb is 25

minutes,

In

“ »

’.

P

~tc.)

. .
. B

addition,

we stron

'v recommend that vou allow time for

discussion afterward,

at least twentv minutes,

nrefera-1+ -

longer.

Nne qood format for a two-hour ‘wortshon would he', .

. a ‘twentv minute discussion of the techricalities of Mitle 77,
followed bv the.filmstrin, followed bv aeneral discu=sinn,

-

Wwentv M}
~should hé

uteﬁ

or so at the end of,the ageneral di<cuc=in»

L

Te-

devoted to snecific stratealﬂé thrat trachers 'ould

like to see implemented in their schao

Narratio

The—fllmstrzn comeq with a- Laoed caqvotto.narratlon.

L] .
n, . .
.

.

)

.
-

l
L »

T

Ve -(\\)Ar ’

o+ if vou wish to read it vourqplves, for Ya nersonal anmread=, -

.

a tynescrint of the harratzon is oﬁcloqnﬁ

. 'Leadlnq tho Discussion. .-

‘
(4 e

- .

»

=

e

3

R

If you .are luckv, and vour grour uninh

rl1tnd vou +ill *ave

somp nearle exnress strong agre~ment 'vith tho ideas i tRin

filmstrir, and others with serious< rr=ervations. Non't f-el
' - voulpavplto provide a definitive answar for kverycuestinng,
raised.’ Tt is nrobablv.hetter to-let resrornses From 1Y,
.questions comn from other memhers of the dudience. 'reer-
, standing sox hias is less a matter of devnloring a sonrialjzed
expertise, than a mﬁttpr of dovolonlnn a rew wav 0f lroii-ca
- at aur owr lives, You have all ere.nocessarvy ravorafnrﬁﬂ’v
in the room wi-th vou!. Tt is important to remember that ~uen
the most extreme neqat:vo comment nrohahly holds a arain nf |
qenulne cfncarn that is shared Fv man» neo~le jin +the ronr,
It is far’ better to have these feelinas in‘orern discursiew,
. )'than t6 havesan audience vhlch noﬁr nplitelv and doer 41 A
* un:nvolvnd . .

.

-
-~

Aruntoxt provided by Eic:
H .




-
>’

oA

? v . . ¢

Possible Strateqgies For The'Tlimination 0%F ™ian Ir Veur !'-it,

7

‘

Fxaminatién ‘of school-nroduced materiale for the

e11m12§t10n of rtnrcotvnp& larquace or hlcturﬂf

-

Purchas¢ of non-hiased, sunnliﬁentar" rmaterialn ‘qg X
/// L lirrary and clascropnm us,. ’ h
NS ‘3. Develomment of thé akilities of hotr teachers andl. -

. : stydents to:recognize stareotvnes:in ‘traditional

texts.

Tt 'is not necnssarv to condemn the taxt~, o

slmnlv

to let

ineidentallv; the ohject is

~rtuderte

nnoqrams,

4

whick"’

PR ]

vill

: regoanize and discuss the qterﬂntvnnv.

The dnvplopment ofﬂqtronq,

l streses

both Hove and airls,

bi;tribution.\

-

a

~

unhiaséd career qujdance
lifetirte nlannina €or

N . X )
+The épvelonmcngde special units -of study of =ox 'iAas
. 1in such curricula.as Yome Fconomqu
and Lanquage Aﬁﬂqh.

“ocial Studirn,

N o .
. - *
}

It is our nloaqurp and Qrtvnlege to ma¥e this filmstrin _.-

avallable free.

However, as vn do not »ave one “or overse

unit 1n,tHe ‘state, ve,do have two recuests:

1) Pleasn mav e

an orqanlzed #f.fort to give the Filmatrin the widect “nfc“lﬂ

‘exnosure, in your unit.

hg a minimum,

nlaase arrana~ “ar all

t1d91v/w1thdut supnort of the entlrn écbool Fan*lv

Twn“wna

teachers' to seaesit, - If vou can extend i 1n€j'thn commu~ity,
. . so much the hetter. - Pecause sex hias rermeatfs’avers: acnoct- |
. . of bur lives, it is extremelv diféfjcy to cortat it nffoc-

v " /this filmstrir tq occunat1onal tnac“nrq,,ﬁogondarv rnacknvr
or anv other cathor" vill recduee its ~fFfectivenncgjrvon ‘nr

_Project if
use of, this fxlmstr1n

rou will make the effort to Vees ars rostend

7oTr

Fncrosad are =rveral. nva]ua*xnn é?nnf°.

JLlease Fill them out as ou go alona, and send one hact

everv month or so. You will hotice +hat our cuestinn-
rather suhjnctive Cex hias® is not a nuambvt1vo

. da,

Phaun;

to

irn

t'A

n*'

need to VYnow the' rearflonq of von - 'and vaur “nnﬂ‘n

\oeN reals ize

Wi;ﬁﬁ
.

.Ehis outsg an extrd turder on vou, 30 dliracse 1ot un **1"5~"qpt
Hnad of tlwo for makina thin oxtrn gsfort ., , .
¥ L
. i L 8
Finallv: Have fun! Aa vbn sharr annscdote’s ith fach arher,
vou wlIl nroha»lv-ﬁ1nd that studvine ~ex V iy 15 1 fasc ratiso
and creative QUthCt A4 far aces 3 Ee 143, and anr mumher
can .nlay! Y . )
. ' 4
. k. . .

A8

“»those who have seen it. 2) Lot us have it Bacv whap van have
. worked ‘it drv. - - ‘ ' *\ . ) *
- . K - . '
Al -
. '
s ) ﬂaidatipn. . 2 * . .
. C e . v S e
‘4 Tt will makre a Fiq diffefence to, the, success of t\o'"ow tiareere

y =
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"THM TTAD T'M A QT T CEAD I'y AT
Poturn To:
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.
Amanda 7.‘?mir“,\

P 4
. - . "l R . * .
Please Fill oiit Torm After Lach Showing $ind Peturn As The Taae Tills 1'n
tevioncers Project, Nenartmént of Pu~lic Tnstruction, Raleiqh,JMorth=Cafolina 27611, . . .
-— T - . <« . 4 Fy
-, - , A .3 . . . ’ . (.
4 . " ~ . . v o
NI - v e : RUSTMFSS ADDRTSS .
., - - ) “— . . .\ . . . :
CONTACT_PERSON RUSTNEGS PHOMNE / oo
N .l . ‘ ‘ . s ‘e N Y »
- . MFFTINGS @ ~ ) e ¢ : ) ’
‘Date | Time Numbeb Tvpe of Meeting fAmount- 6f - General Reaction? In the Niscussion )jd )
L attendingq (Flementarv, Time - for’- ' . Which Ideas Tl This Audience Doc1d'r=,~\
’Salunﬁary JPTA, Faculty, ‘Discussion t 'Eroduced a Strong To Take Anv 'Snecific”
. - s Or Occunational. ¢ . Favorable or.Un- Actions on Sex .Biasg - ¢ ¢
- FomnulsorvmTeachers, Ftc,) . favorakle Response? If so,. "hat?
“) ) - lv ¢ - —‘ - [ ' - : ' g *
- , é - N . S -,
, by t . . ,-‘ N [y .
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e . , .
NARRATION = I'M QLAD I'M A SHE! I*™M GLAD IT'M A HFY . v
o . . . oo, S o - * - . - &L , . .
‘ “ v s L) ‘ -
. Focus T . ;
. I'™ SLAD ..., P . X L
. ~/Produced Bv ... T :
. Snecial Cons... ’ ‘

‘

.. New Pioneers ~ ' Tt : o oot r
. M. C. NDépt,-Public Inst, . ' ) .
., . 8pecial- rhankq TOo «.. p o

5 (statue) Americans belleve in a constlfutlonal rlaht to f.reedom.
- 1',” v

. (notter) Freedom to be ourqelves, to do the, boq?fgg can at what-
ever jobs we choose. : .

.t -

" (girl) We think of childhood as. a time, of freedom. P SR

L (girl & hov) A t1mc of qhared adventura. _ ' ) " . Y.

- .
¢

! ,(troes) when a child grows JStraight as a tgtl tree...
c o L ‘e

b (flqh:nq) Free as a runnlnq stream. N ' Lt
L (girl in pink) ‘Yet the bus1ness of children is fo léarn the share
of the world. To help them we. nepd an underqtandlnq of frue frﬁndom.

. € . -
L (@irl in field) True fréedom needq self-knowledge and . self- -discip ine, #
for we cannot develon ourselveq i%;wa do not know ourqelveq. ‘

LIRS

L (slat house)' Whv qelf discinline? Wot "juqt bhecause", that fristrat-
inq nhrase of childhood, but from an understanding that human hteings

must be both productlve and conqtdnrate in order to respect themselves
and_each other.. - b ] . B S
(fcnce) BHow freée agye we'reallv? Are there some values that we’ teach ,
as xhgy were tauqght. to us, ."just bncause'° o ..o
.L.(group) Rducatons trw:;b ! lp each chlld develop as ahn 1ndi;?dual ¢
Toda?%, manv North Carolina ducatorq are heginning to-wondor if sex

b;aq mav denv hoth- bquQand qlrlq the'self- confldence to be qoru1nelv

.y

ifree,’ ’ . Co Co, ) .' .
! (909;¥ érler) 'The world is chanqlnq.f ﬁe'hava/opportunltggq uﬂheard
,"‘o‘ﬁl,a geneb’atlgn'}aqi: ‘ Py -j’ SR L SR - o .
‘flg tea céer)‘ We‘aro %ﬁarning ¢hat maqfcan be lOVqu teachers. i

DUlER .
X 'TM D IR Th§$ women are hanﬁ; anP\:uccogsﬁul... oo o, Fo.

- QpnlldO?er) in fleld thev would~nﬂver Rave conQJderpd x. fgw vears -
4 (} -
sAaao. ,Yet how manv - Hth schgol students today are reall this’ Frpn
'"ould a’ hov be' .embarrasised to armit that “e wants to he a nurse “or

© teach' Pxnderqarten’ Would a~a1x1 Fbel free to enter a machlne qhqn’

7“ I?-nbt Mhb nmh’ - . _ . . .o Lo
Y . s ‘x‘ . . o N
b 3 (‘o " ? 0"1 ‘," ) ‘o * * o ' -
v S . . -
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' ' . . -

.(S%%"bias) Sex hias - what is.it?> . - : » .
. S

(Forester) Tt's the underlving network of aqqumptnone which =avs )
-that men_and women dre different and should re different, not onlv

.. physicaljv, but with different taeteq, dYfferent talents, different
+Y, personalities and doing different work. *And that children who do not

J

fit the ekﬁected pattern should be helped to fit, for their jown good,
(nome .Ec.,) °‘Sex bias growaout of historical assumntions.which mav '
have been useful in the past, but wh:ch manv educators are now hegin-

nlna to question, R .

'

(carpenters) It-is no one's fault. Both men and women have hiaseéj7
Both are jurt by. them. i -

’ v

‘ ’ -~
s 3 .

(sewing), Eliminating sex_ bias means seeinq neonle( as n'niu:)sls

rather thah as averages.

(masons) -For instance,-if Ja particular 1ob can be done hv eightv
nercent .of men and odlv thirtv mercent of women, those women should
still have their chance. Furthermore, the men who are unsuited for
it should not be made'to feel 1nadenuate. : !

(halre;e;;ers) Nne nrominent ;erth ngglidéan'suﬁs up the advantaaes

", of reduciAqg.sex blas,tth way: ’"Wlder~herlzons for Women - lgnaer -

lives “for men.," . LA .
_— A . : ' - :
(babies) How does it work? Sex hias beqins at birth when’a habv -
is wrhapped in ¥ink or blue., This color codifa is important for manv

" adults as a cue for how to treat the Babv, firl hahies get Yissed,
BAy babies. qet tickled or- pupched , . :

-4 e 4

(hov ‘and girl) "As children grow gmlder, ‘parents give sons and
dauqhter different tovs, different clothes and teach thém different

\'aameq. ey even .learn different vocahularies, o - K

' q. ‘

. (two glrls) GGirls are. taught to he peonle-orientedf.. boys. to be ;";
‘machine oriented. Both these orzentatione are g ifithev Fit the .

nersonallty%of the indrvidual . . b

_x . |

(radlo) But a’bov who i’s taught t stifle His emotlons, or hls '
interest ;n human beings, is: ust %amagod as’. a q&fl who JS tauaht .
that 1t 1s unladylike ‘+to he interpete in machrnery. Cel .

y
}

7
D v

(three women? Is this ¥ind of Unhrinainq necesqarwgfor cblddrnn to’ “;
‘~develoo a stronq sex identity? Ar will theyv learn moré from strona”
- role models?: - mothers and ﬁathnre wha enjov heing female ang male,
reqardless Qf the/work ﬁhey do, or their n/ersona]fitv traits,. - o -

[N

(claqeroom)r As teachers gtart searchina for bias.in their own. schoo-a,3°
_they find some surnrises. Many-schools are more qterentyned ~than t¥e .
out51defworﬂd. For. instancp, in ¥indercarten, aro all the blocks anéd
fire engines in one corner of 'the room? Are all the dqlls and te S
sets in andther corner? Tven.if no:one tnlls the children whﬁre %% -
nlav, Whatsdn vou think they W11%‘do° e o !

? . t ‘ L - AR LS

-
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. . -




/ " RGP Y N ' g
.~ ¢

.. (bov and airl) what would hannen if & bov nlaved with dolls?

. (girls) or qlrls plaved with trucks’

o}

. (baqnball) ¥inderqarten teaclkers’ are well aware that bqys h;ve
difficulty sitting still and vnavina attontlon, vhereas girls resnoné’
auicklv to this environment, Eould it be partlv hecause bovs have
been sent outdoors to run, climb.trees and nlav baseball, while - .
airls have heen kept indoars with'dolls and coloring hooksaw q!l

. (sad boy) 1Is it all right for a bov to ‘cry? It mav be that sorle -
women crv too much. Could it also he that some men crv too little?
that can a teacher do if thay hear someone belng “called a sissv?

v ' - - CoL T :

). (kids touch-bhall) What do wg¢ mean bhv the word Mtomhov"? Why is a .

alrliwho likes to run and pl ay out- -of- doors con91dered acting lite

3 2 hov? Wouldn't girls act thaq wav?

. out of it" and start acting like "11tt1e 1adnes"° Whv is a oirl's
annearance so verv 1mnortant° f . .
.. (bogk) Let!' s,examlne our textboolks. What values are theveteachin
along with the "three Rs"?. As the cover of this hook shows, qirls
are often simnlv absent. One 1972 studv demonstrated{that in most
story hooks there are from. 2~-6 stories about boys for verv one
about a airl, ) . s . .
. (g1r1 and bov) Girls are usually shown plaving quietly” indoers. 1f
they are actlve, thev frequentlv qget'.in trouble’ so* that their older
hrothers can” get them out of it. -

%

accentabhle, Plrls learn to nut thefmselwes down, saving thlnaq 11‘e,
"You knqw howsstupid I am," or "I'm just a- girl, but T knnwhenoua“
not to do that." Girls. rareﬁy rut bhovs down. In fag¢t, thev are
moré likelv to bolster male egos with nralsE,llke, "Oh, Ravmond
bov" are so mPoh stronger, “than q1r1e. % . : ) Y :
{ " T '
. hil on Horse) Sone - nuhL@qhers are trvfnq to’ changé, as- in this

\\\(bov and rope) Fvenfworqe, hOStlllgv towdrds glrls is often . o

- "that the- Brltléh are comlnq‘" So- far, however, even in tHe$e mew
boots, . thére is’still a heavv ratio of tradlblonallv malo domlnatmk
storles. ”“ ‘ .t .

vs, OJ the other hand, .\avp a verv dlfFerpnt 1maqp
courageous ,nfohlem aolvers. “This 51x-veqffold
oth an angrv ‘mother bear and a hornet!s’ﬁest.

. . (bov iﬁ'treé)'
They' Jare "shown .
hov can handlé

’ -

. (Hurqlarq) s are adventurgous and often save neqnle from daﬁaer.

+ (mirrors),» Do narents hone.that their t;;gbu‘_guqﬁters will "arow

cturp of 9vb11 Luddington, whg rode td warn New York State farmers |

‘b". Id .

.

' ‘TF thev th to trouble themQﬁlveq, thov face the dahaeruand over—’-w
_ -come th@)r fdar.’ These -images are nreqpnted a¥ pd%ltlvo, but thev
. mav nlace a [heavy hurden on qomo bovq who thlnP thnv have to.live )
n to ‘the "¢ qerman“ amaqe. - , A Cue 1,' N
‘ . N . . Lo < S
- \’ ‘ ~ ¥ . m"o L




;;_Gdavdreams) What do our .textbooks give girls to look forwarﬂ to?
*. Nhe stndv showed that by the fourth grade, girls'! images of thclx
v Eutunes are llmlted to four...teacher, nurse,$ecretarv or motrnr.

1

. -(ﬂbther &whahv) The role of mother is nredomlnant/' Indped“ 1t 19

ﬂrpqentnd as" a girl's ideal and:onlv qoalf*'“ R

- .

,-'(mothcr & dauqhter) Yet, the true imnortance and

ue of mother- -
hood is m1ssnnc from. our ch11drnn'° books. ' e

r

. (buns) HotHers ndVer seem to hold a joh outsidé t‘é>home. Thay are
usual}v_in the }itchen preparing food or cleanino uQ. CSometimes thev
are warm and lovina, but more often,: thev are =H0wn as Fusev unnleas-

ant nags who are terrlflnd of dirt, buqs,..L~ . J{ o - o

b ~

(nlq) or anv other varletv of anlmé?pth yt . tuelr chlldren mas draa in,

ten with ‘the aid “Qf dad onlv to Dpv ther ruin’the func

- ie .

. ,(man) Men havé@ a‘far‘wlﬁer rancc of. occ ations .and herﬂonalltloq
Thev are seen as vital, important neonle wortlnq outs1de the hono in
a wold bustllnq with act1v1ty, ‘ a L - p) ;”,.:~, :

. (man in chair}. but who, as soon .as they enter tho‘houqe, take off
their shoes and nick un the newsnaner. How reallthc 1% thxq »n -
termsnoF toa*v s world’ _ $~’ . LT 3; . h_.. M(' ,yw"

\‘ . - . *

. (man & sink)+ Today's realitles- MOthers. who wory out9Mdo thd i -

so% called 1dea1 nlcture. - . K e LT T, o

.~

.. (sad, hov) Mot all chlldren abeorb theqe 3ues, but manv do.~lTh
—*_fgct when their own lives don''t fit therfg qoq' oMo ehnlﬁ en ‘tend
to_blame the selves or their fami lJOSr ff r:eal.~1mofrwn,1c~:~="L on't ao
to work, perhaps mv mommv 1s bad or sn”€ lovp me.._;’ -

rcHase -

. (bPooks) What can-we do about bléved textbenﬁ—a Vlfst, >
nd dllow

qunp11mentarv materials bo balance..our, prgsent*offgrlnqs
for 9nbc1al skudv,. _Second~wé. should vrite o~ nuhllsher

. book commrfteeé stressing our neged far mater1a1€ and basl texts«
that “shot men:-and. womST in ecuitableas xoLés”§ PRI \\;,- f

'“‘“.—’—y:—'—— ‘% o ! ) ’\_f LAY . LT

.- (class) Thlrﬂ and most importantJ dlscuss qtereotvnes dmge £ly with *-

ch1ldren. _.-Nne, hird ﬁrade,teacher renorted to ‘her” astonishmoent that™
her chlldren!s reiuctancp to read evanofa ed aftor ‘she~ allowh
to‘comnaro tHe stereotvbe an thelr—stokn_s Ulth thelr own‘more varlod

A
-~ - - \‘— -

Izve N

;\ s P ~*i A B 3 -
e e K - P o : - .l -8 -
. K - L e ., - /’,4_ z R

X*Wan~rhanggs..iﬁfl what ﬁapnené>@= chiidrpn qrow “order ahd Hhart’ i‘?,

. pxa_bnlnq the. wprld outside, th01r tmmidzage faleles9 Firet what
“ahopt -the. vords’theb hcarhé’Wh‘t s uvn rlmontal picture FF wou hear,
Y B ,ﬁIQCOVGIPd f1rcyﬁ Qr—that "rariw man devolnned téolq for farm-
\ thu g : - W . . ’

sJhome - fathers who work inside thp que -are m1531nq from th1s . S

and tnxt« ' &
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gntlro carrlson°

. . A . e _
- ¥

("wWoman Changes...") qunn051nc that all vour lafp vou'd bheen hearinag = .

about "Homankind", or "The World of Women?" ‘Would vou have a differ-
ent imnression about the relative importance of men and women? Tech-
nically, of @ourse, "¥an" does refer to hoth men and wome®, HoWever,
children are literal minded a word ‘images are stronaer than “orammar
rules, Just ask a man how he feels when teachers are .alvavs referred

to as "she".  Would, it be hetter verhans to sav‘ﬁpeople",-o? "humanite"?

. ¢ / . ~ ~ : . 3
(list) Malke list of famous Americans. How manv are men? How manv
are women? N ~

. » . . ‘ P . .
(wvomart on horse) Daniel Boone was on that list. Have you ever heard
of Anne BRailev, the West VqutnL scout who once saved him and his

»

(Ida B.) feorge Washinaton Carver and Martin Luther ¥ing were listed.
How much do we kpow dhout Ida B, VYells, a founder of ‘the NAACP? 1In
the mhined indexes of eight nonular so¢ial studies Ehxts, there : (
are, over eleven hundred men lisged and nnlv thirtv-three wvomen, Is
it true that so few women did anvthing worth mentioning? .

(“‘m!‘Curle & husband) Bwen when a woman such as Madame Curie is
1qcluded her achievements .mav be lessened,hv the emqqestlon that she
was merelv A partner to a more 1mportant man.. What can we do? . Social
tddies tecachers’are’ findina that students enjov researchlnn the -
omen we never heard of, and both bovs and girls are eager tb discuss
hanging roles. ¢ , ‘e 1 o
(woﬁan teacher) As teachers hecome aware of the attitudes imnlicit
in the textbooks thev use dailv, .female teachers esneciallv are -dis-
maved. - Proud of beina women, leading harpv fulfilled lives as worl-~
ina wives and mothers, the last thing thev want to do is or01ect
negative jimages of airls. Yet as thev unn invard to examine thelr

“own nractices and attltudoq, thev find ~ at the smallest 1nc1dcnt mav

accidentallv reinforce’ the stereotvnOQ. . ‘

(hov and nrojector) Perhans thev ask the‘&ovq,to cérrv hook s or, wor‘
the movie orojectors and ask the qirls. to. ringscooties to the class' Lo
rarty. Couldn't girlsg carry things or run, the nrojectors, too° Ant

. bovs who like to eat cookies might he alad to thake them! 7. . .

e
o 2

1
.

|

e -“c L]
{car) Manv téachets wlll unknowlnqla undﬂégut a gir}'s PFFort tj

take herself seriouslv... For instarce,.sunndse a girl takes an
ernloratLon course in mechanics and her teacher, savs; "Mow vaqu'll
dnderstand-when vou howv frlepd talvs about hie ecar," Vhat is that
teacheT! aqeum1na° And what is the’'qirl really learnina? Or manv a
tdacher will sav to a ho¥ who hasimadn a mistale, "Go hack and do it »
acain until vou get it right." To airl with the s&me. failure: )
"l'are, honev, let me heln ¥ou.® ™e hov loarns self-rreliance: Thr o,
airl learns to lean on others, - 2, S ’




100.

[l . i : ’

o 2

_(tennis net) Ret's examine our whvsical education-rand athletic

| _oroqrams, ~ Fow much monev is sment on qirls' gvm eauirment?
..Uniforms? Transnortatidn? Which teams hold bhake sales when the |
., Toney runs short? .

. - © . . v

(tuq of War) Are qirls’learnina determinatibh in the Face of 'Aafeat?
(hléh jumn) = Are they develonlnq the skills that would earn them _an
/gthletlc scholarship? Or... ; . § , . -
N . oM ‘ -
(cheer leaders) aré Ehey\mos v cheerinq for bovs? ] .
(hov on qtenq) And how much damage mav he done to a hov who is made )
to feel 1naﬁeaudto because he's elther not talented or not %ntereqtnd...,

LA
"
\' d .

. ~

(foothal; team) -in athlet;cs” T : . S
(gereentrv): Finallv, let! s "look at,occunational programs. ' ;

" (sewinq) Are thev real}v onén to everyone’ ' o . '\\,
(tve dv1nq) Bqu\en]ov marlnq clothes as wel} as qgirls. _f‘ ; .

(elegtronic 'repair) -And qlriq could earn .hiah salaries in. tH
skilled trades. But even if the classes are ofﬁ1c1allv onen, manv
qtudents do not feel fre& to make untradltlonal ch01ces. - 7

a - 4 v

- tgirl & leaves) What is the rrAsult of a lifetime of steredtvning?®
_ Fconomicallv dlsadvantaqed glrlq are cauaht in a double bhind... »
steered away frqp the skilléed trades ecause these are unladvliye,
andy harred from ladvlike jobs b2pause qf ‘cultural disadvantaqes.

Indeed, welfa wofkerq tell us that manv recinients want to worl,
*hut are unahl to hecauge thev lacP t!chnlcal or, social skills, _,

(airl & "’") Academlcallv talented qlrlq suffer also. qt}dles
“show that althouqh girls qet beeter ‘grades. in.high school than bhovs,
they | are less li¥ely to belleve that they cam do colleqe wort.. Thew
, mav actuallv be afraid to succecd - Thev may nretond ‘thay are less
intelligent 'than thev reallw, afe, Manv choose careerq that:don t
reallv /challenge thém, Why 1¢ tﬁlq7' o *'§=- .

- (tcnnis*plaverﬁ Are thev afrald Qf ip%lnq their fem1n1n1ty vhen she -
‘won the tennis.match! Perhan éhcgoﬁs;mav relnforce femlnlnltv :

7. > '.'('.. . \, .

" aaln‘ul emnlovment”) Povs _mav fnehwﬁhat tHbv ard-‘caugbt ’n a wor‘
tran...valuéd more for the s:ze of thair navchgcks tham for themseclver
as individuals. Andmthev mav .develon hothlJtN agaipst women if thev
nerceive women as "having things naqvﬁ, while men shoulder all. the

rnenon51bf11tv 1n a difficult world ~;. o L )
-t " l T s / etj
(runners) Some mav even feel that ro matter what race thnv run, tRev P
st come in first in order £o nrove, thoir‘manhoqd e,
. .
” ¥ N * , R L
s T - ;-’ ’ i . - . .“'*—L» v o -
. s A “
t 4 . : 2 ° - .
’ e ‘-I e ‘l A - ¢ .
. . - : _.\
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(groun)
{tvo dQQPs)

™Mat ve would like
» the same.

,

(woman counselor)

What can we do?

and students,
"frelinas. about.sex hias...how we bave felt

) [ 3
First, tall\ +.hogh adults...
» ° L4
- -
*e ca

share with _each other our own
pressiured or limited. -
What we would lile to reon stav

to sée, chanpéa
(4 ' : !

L4 >

qchool cbunselors’ conce¥ned about sex bhias ‘ool

that llfptlme nlannlna for evervonr m

beérme a major goal’, -

rresentlv, bovs focus on their ca¥cers

overlooking their roles as

father and jolnt homemaker. -

~

>

Ausbhand,

l

+ (male counselor) Girls léolV to tﬂc vears of eanlv marfiacp and’vco\
themselves as the mothers of voung children, overlookinu their roles i
as.vage earmners, Thev are unaware' thaf 9 out'of .10 Mmerican women- .
WOrk ‘outside the home for a good'meri of.their lives, that marriedw
women average 25 vears. o ‘ : - .
[ ’ i
L (career file) rirls need to hes elped to see that work cah \e a
harnv, fulfillinc addltaon %o their mMarniage, rather.thah seedna it
in terms of divorce or some ot di asztr. Indeed, manv wothen
renort relating better.to husbajg and children when® they £$nd, ful-
filling work of their own, _. . L )
) - Al ] b .
L (chart) Counselors can heln students Fudge Jo¥s in term
jobs' true rewards and the qtudont 'S .QwWn trqamlntereqts,
hv tradition:

»

rms,0f thone )
ther &lhau ’

L faurserv’ school) Is he leks
children? 1In fact many counse
stronaer Xn»thelr masculinity a
aualities as an inherent parmgg,
t

. }’

L " (printer) Is she 1ess oﬁ,aNJom n hecauqﬁ—she is ,a nprintet? \\\\
. . -~

a man becauSe he works with voina" J[
s fedl that hovs and girls wlllyk
their femininitv if thev see
themselves and not denendent onl qqmv
the rlqht ‘tov or nlannlnq for thQ%“\\‘

o{g!
Lroving
Some North C&tolina .

5; 'g;‘/. )J

<
’ -~

(car standing) And MNorth Carollna occun ' educaggpsiarg showlnq B .
national leaderthn by openlnquhowr roqramq to evervone, ) .

. - >

outside factor like playing w
riakt joh. .

(gvm)  Alreadv some “positive results, are emprqlnq.
schools inteqrated thelr gvm claqqos sevena& voar< aJge.

rd

. '

'~ R .
(carpenters) mWP gudcntq are enthuqlsitle. <o I ‘/47 ” .

Wt

- .

_(foresters) T\b facultv¥even more so. ~

<
.

’ y
(mortar) All over the state neonle  are qav1nq morale has "imntoved
"The hovs are behaving hétter, the !ovq are wor”lnq hardexr and...

. '%‘
——————— )
< 4@3 .

(mechanics) - the qirls are makina nrettv aood néchanicsl

(lab)

.
. .
. .

-

»

.
. >

Bovs aré entering Health Nccuoations...

94

. i




( T [ .

. . . N . » . .

Nu ) ' \ :

N ) * - ) N ‘.

. .?ﬁhitinq tahble) and in many placeQ, boys in Home Fcanomics: are n
1 er even unusual.,

> N -

.  {(cluyp members)* .Nccurational Youth Clubs are working

make®sure that all their cla'ssmates understand what

as to offer and helning to make evervone €eel welc

terri WV s
rr}tgrv ]

ogether *o
erv csurse

e in unfamiligf(/

-

‘ (livin& room). ‘ Perhansg t valid con%érn of‘educatorﬁ,_who -
doubht ;he wisdom educing sex hias, is the fear th it mav in

SOomMe waw DI

e instabilitv in the future lives of their qtudentq,

nerhans even the breakdown of the tradltlonal famllv.

Tfamllv on sofa) }owever,

. indicates that human beings are hanniest in fam;lles.
the details of’its orqanlratnon

is not likelv to disamnpear. But

mav have to change to adant to a changing ;prbd

Th

-
.

[basketball)

muqérhelo vqénn

A
reliant 1nd1v1deals who can meet

neonle develor into ,stronaq,
‘the new challkenages, qrasn

sevetral thouqand vearq of exnerience

Famllv

self-
the new ¢,

1

onnortunatleq, and in their turn raise a new generation whn can’ .
hanndily and flex1blv meet whatever surprises mav wait in, £.21s
~contury' ., } - vA

e
-~

’\ (bov I am a Ung man. Let me show my manliness nét bv ta‘iqht;’i‘na ~
or bv ‘teing touahy, . ]
) 7 . .
. (lauqHEqF) but by Being a real nerson with a.full
emotions. : : ) . -

. (smilery If I¥m happv, let me laugh.

>

. «(weener) If I'm sad, /Lon 't shamo me for my tears. car crv,

!

too,

(qirl) Don't limit my horiz

* 9

I am a voung woman,

(three qirls)

Don't make me tYv to fit the averaqgds, vhen T'r an

individual.

".

4

.

. (wood pile) Don't nity me if T'm not heautiful.
v7ith mv “1ife than stand and bBe beautiful. -« .

¥ . .

i (two girls) Help me be free!l!

I\must do more
1
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4 L]
. A CRAIG PHILLIPS o T Superintendent uf '{Iuhlxc EJnstrurtmn May 5, ]976
SUp(RlNTENPENT . . . . . B . .
. - ‘Raletgh 27602 .
, . \
RS T . . " . — ) ' ’
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-~ 710: \Gﬁperintendent ' L ’
: . Inservice Coordihnator 1 ‘
| . 0ccupatf0na1 Education Director or -Rlannér
FROM: A. Craig Phillips— . | ‘, ° ' . . -
3k % . SR

SUBJECT: New Pioneers Summer Inst1tute II, To Train Instructors For Loca] Inservice
Course On Sex Bias In Public Educat1qn

o \ - - . -
-
N <

We are p]eased to 1ﬁtorm you that we will be able. to repeat 1ast year's h1gh1y
successful New Pioneers Institute on sex bias in pub]]c education. This program
w111 qualify one' person from your unit to teach a certificate renewal credit
Jcourse to your teachers. The .experience of those who took part last year was so
positive (see enclosed follow-up report) that we cgn récommend this program to *

you without reservation. It-will help you give educational subsiance and depth

to your Title IX comp11ance effortsy giving teachers the opportunity to understand

the importance of reducing sex bias for all of their children. It.will enable you

to shift past requirements of legal compliance into the substantive .areas that so

many of us are finding exciting and optimistic: The course will' cover bias against
men as well as women, occupational and social steredtypes, textbooks, ath1et1cs,

and thestudents own quture A copy of the course outline is attached. ,We believe
you cdn be.as§qred that your teachers will be part1c1pat1ng in a st1mu1at1ng, creat1ve
and pos1t1ve experience . . . : >

-

‘when: Jurie 21-25, 1976 0 N o
Place: The H11ton Inn, Bur11ngton Nbrth Car011na IR

App]icat1nn Dead11ne Fr1day,=May 21, 1976 '; - - .

-

Eligiblé LEAs: Any unit which a) did not take ‘part last year and b) is prepared
C B . to make a commitment to give full support to the 1oca1 course.
Reimburseﬁ%ﬁt: Re1mbursement of traved and expenses for a 11m1ted’number of

“ vocat1ona]1y fanded teachers, or certifjed guidance counselors

1s ava11éb1e ‘ .. . ' .

Y\ If the” Toca],unit wishes to nominate someone who is neither .
vocationally funded nor a guidance counselor, we can still actept
these part1c1pahts, if the local unit will meet their _expenses.  °

’

Y -~

1)
‘.

E 97 S

.
K * ‘ »
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.Expenses are refuéﬁed at 15 cents per mile ?rom,their schoo! to'd"
Burlington and $23 per day subsistence al]owance. Registration
fees are refundable. - - ¥ ~° N . :

. - . . % > % ( 4
The Summer Institute is a gne-week course for which three certificate
. renewal credits may be awarded to our nominee.. As participants are -
being trained to teach an.entire cdurse, no eredit will be récommended
if any se;sion is missed. . - e 2 .

Renewa] Credit;

The course which barticipahts will be preparéd to offer on the local
level will be designed as a twenty-hour'course, worth two certificate
rentwal Credits. It is suitable for all teachers. . .S

,Who You Should Nongyée:.

+ . relate well to others.

/.. Pledse add any special needs jor advantages you may have.

% :. .. .,i s 4o & . ¥ . Y ’ : v . : ‘. '\ o . A
We're looking forkard to sharing Lhis excifing experignce with your representative.
‘ - e v " - . k -3 ', .:';

M N

. .
L.
. . -

. - G e
. s
- B
-
T . “ .

&

¥

Nominees need have ho prgviou§ experience in the field 6f -
sex bias in education}y they need only be profes;iona % who

As the enclosed follow-up report indicates, th ‘e are a 7
variety of approaches, and you will wapt to.t Tor yéur
progr$gtf; fit your needs. The two

to of the course on an individual
as long as -there is interest; or to use
effect," training represen
repeat the material for their fellow

reaching alk teachers relatively qui

Er}ié time must still
w Pioneers staff to .
ike to see the, course-

/

. While we redlize that your plans a
_be tentative, it would help the:

fave some idea of how you would
- proceed in your unit.

Please_indicate the approach /you flan’to take, how-you -
. .plan td publicize the program, what resources will -be

. avaflablie, whether you-wil}.offér-the Course -through

- yoursthool system Or .thrgugh @ community college, as
well as your ndminee's backgrgund and qualificatdons..”

-

fa
-

»
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r NEW PIONEERS‘SUMMER LNSX&JUTE
FOLLON UP REPORT ON LOCAL COURSES‘(N SEX BIAS IN EDUCATION e
! , e L Apr11 1975 :
. o ,' ’)"",/ v >
In June 1975, the’ New ioneers Preqram conducted a tra1n1ng institute for -
representatives from fort/es1x 1oga1'un!ts, qualifying them to teach eert1ft

PR

renewal courses on sex pias ih educatzon in their Tlocal units. In Ma ch } ] ;
we held-a Follow-up C ference so, that participants could share;expe sy and
so that theINew Pion ers: staff cdu1d ref1ne the approach fothhe f926 Summer ,
nst1tute o BRIl i B O '
L / / ‘ . ,"/,‘ - (./ f-._ ; ; s 5
Who Tdak Part7 Forty151x LEAs i ;;/54: - ;_flf ;aﬁ '
& . " founty Units: Avery, Buncombes C dWe14~'£olumbus, are, Dav1dson, Duplin,
Edgecombe Winston<Salem/Forsyth, Ga tdﬁ .Granville, Halifax,
‘ o - Iredell, Lenoir; Martin, McDowel]Z Chapd: tte/Mecklenburg,
. Montgomery,/Moore, New’ Hanover 9 an e13 1chmond Sampson,
. ,' . Surry Hake wash1pgt0n watauga U néi M11kes Wilson

City'Ungts Asheboro Ashe 111e, Eden, Elm,/Fa1‘mﬂg\# Greensboro, Greenv11fe,

)ﬂickory,hK ston, Lumberton, Maxton h N}lkesboro Red ('
~Springs,AShgl by, Ta b , Weldon [ i 3%,
L PSR R .»sfzf
. ‘The Teachére. Forf’ were vocat1ona11y fundedfor u1dance and represented
, a,’dtt all areas of- vocational eduy athbn Six"more had their .

5k . /xpenses paid by their Tlocal dmts~ Ihéy included elementary
/ teachers - Tibrarians, and central, pffige people. What a,ﬂ§
/" these teachers Had in common’Was a,,bufstanding ability
- relate to others. It was c]%ar t KF,]OCal units had cd?efu]]y
chosen their representatives! there 'Was a general fee11ng at

K

Y ) : '»'“’ - ’f,'
t
,ﬂu.mgon«entrate all efforts 1n August work daysd’ Dnly “two un1ts fo}]owed this
7 aproach. ' %,,
-P,/ out a memo in September making counse ava11ab1é Eo anyone who is 1nterested
fon & firstccome, first-served basis. Typ ical df’t is" approach was HaTifax
County. They had an enrollment of about twentyjfvve, and participants were
50 enthusiastic that they plan to hold the.courge again. *;.This was the
commonest pattern, and cai work well infa, smali’ Umt whenq everyone knows
each-other. .One drawback: the danger4df. a loy] e@rollmenﬁ, if. teachers
f are not.well-informed as to the content ofrthe 8burse 7
-Using teacher work days.for general information about the,cpurse to be g1ven
* during the fall. .In most ufiits, a period Uf oneﬂqr twé hours was used to

show teachers the filmstrip and inform the abbut SubJect'matter of the

. ~ four two-hour sessions on, sex bias'in educat1on.r Then those who wished to
N cont1pue took an additional. twelve hqurs, giving! Ithem’ ;3; renewal credits.
" This, gave all teachers basic information; and lowed,s e to specialize.
_|-Somegunits.did not get started in time to make use qf ™ August work days.
<t They achieved.a~similar effect by having Ehe ﬂntnoducf@ry filmstrip shown .
c,o R in faculﬁy meetings, as a prev1ew of comi

ﬁ}gned up for the course. . <

*

v . " "
LA R S 99 .

course, ' Then they. .signed up 1nd1v1dua11y weldon Cityy al] teachers hadx"

. the conference that this wasjan u usua1 group }j ‘ -*

K



Wednesday . ~ a

~da
-

p.m. IV, ,.what Does Bias Looﬁ Like? - The H1dden Curr1cu1um«
. -Thzngs Your' BesJ Friend D1dn t Te]] You Becayse They
" Didn't NotiCe Them Either;
-Kingergarten Toys, School Ciubs, Teacher Behavior
i ~Athletics And Physical Education , 0 -
. Dinner -”On Your Own L e o DU
Evenmg.- fgov‘(es And® - Piclg Your Own. ]
a"ﬁ' VII. Student's Cu]ture -'PsychologiCaT Impact Of Stereotypes“
-Popular Songs, Maga21nes, Dat1ng Patterns ' '
-After Years Of Stereotyping, How Free Can Our Studgnts
Really Be? How Can We He]p‘Them7 R
"z
Lunch - On Your Own o0 -
p.m. VIII. Strategies - o B
. . -Involving.Teachers o
-Involving Students ~ g
; 7Community Relations T
.‘/fi - .
Dinner '~ The Hilton Inn AR
' M.
Evening. - Free Time For Planning, .
a.m.- IX. The Double Standard‘é How ft Causes Trouble
) -Social Expectat1ons . Y T j7
-Sex Edugation - Does It He1p7 Y
-CounselTng The Unwed Mother And The Unwed Father 7/’
~ Lunch - The H11ton Inn L '
p.m. X. Two CuTtures - why Meh And Women Respond D1fferen y Ta
dgntical Situations, Thereby Confusing Everybod . What
“To Do Abput It? - " o
, Plans Add ‘Strategies - Final Cep1es Due ‘ / >
Wrap Up And Eva]uat1on S - /)
R . * * ° /
/ 4:30 Adjournment ' A
F2 - ..

~

.110.

Dinner - The Hilton-Inn s ]
Evening: FjjmfﬁestnvaT SN . v -

-

m. 'V Nhat Does Bias Looé Like? - Textbooks And Langyaoe

'.) e \ 4 [
-Bias In Basal Readers, Math Grammar‘ Socia] Stud1es
Texts \)Everyw ere!
-Does "He And She" Really Mstter? . N

—How Do Ne Recogn1ze Bias And what Do We Do. About It?

~ '

Lunch = The H11ton Inn |

.10

A



The ﬁ?i{on‘lnn,‘Bunlington, North Qaroliﬁa 27215
© O\ June 21-25, 1976 , L.
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. A summey institute sponso;éd by the New Pidneers Program to train instructors
.- for locat ingervice courses on the implications of sex bias in-public-education. :
' . ) ! - - ) \\ .
General Format'For Each Session:
' 1 Basic Presentation
* 9. General Discussion -
3. Materials And Resources
4. Development Of Strategies

» —

Each subject area will include the implications of sex bias for both men and
women, and recognize cultural, ethnic.and economic variations in patterns of

stgreotypﬁng. g i ¢ -
{ 1

a.m. 8:30-10:00 + Registration -

Monday £ : _ v ) . .
10:00 - Opening Meeting (warning: "we are ¢ompulsively prompt!)

1. The Elimination Of Sex Bias =- Why?

1o "M GLﬁD T'M A SHE! 1'M%LAD I'M A HE!" Filmstrip

Lunch: On/Your'Own (bring your bathing suit)

p.m.. II. Male And Female . )
. - e . N .
What Ls The Relatiouspip Between Biological Differences
Md Sotial, Reles For:Men And Women? . .
-How Do WHe Develop Strong Identities As M3les And Females? |
-F%*ily Roles - Changing And Unchanging g

i

)

a Hquitaﬁ‘gy Hour : oo
Dinngr:;rqi]ton Inn - The Relationship Between Raciaf Stereo-
n " U lltypes And Sex Stereotypes: Implications For Teacher -

{iEducation - Speakdr: Or. Elizabeth Koontz - .. -

a.m.* L. ;q;;:ias Hurts Men- - Or, Men Are People Too!’
o 'n_iE\Men Strangers In Their Own Homes? ’ y
! Are 'Ulcers And Heart Attacks The Birthright Of Men?
- o ;.%doms womip fave That Are Denied To Men <
ir L o
. Lunch -| OngYour Own . .
Iv. fﬁg Wiork - Women's Work *
ke Themes For Lifetime Planning
WiHould Women Be Interested In "Men's Work"?

%@ou]d\Men Be Interested In""Women's Work"?,
5 ~ ! .

A

o
’:
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B ‘ A)PLICATION FORM
s _ "I'M GLAD I'gj% SHE! I'M GLAD 1M A HE!" ‘ ‘

L [

K o A
pioneers Institute 41, For Instructors Of Inserv1ce Courses On Sex Bias In Public Education
A o - g 2 S B
ONTACT ‘PERSON * - ' ‘ 3

SINESS TELEPHONE NUMBER -

JSINESS ADDRESS ____ S S

e wish to offer an 1nserv1ce course on sex bias in pubéAc educat1on in the fa]] ot~
976, and are prepared to g1ve the full support of our €entral Office to making this
ourse a success. - e / \

/- L N , . - AN E

ATE . '

. A

Super1ntendent . Inservice Coordina&or N . Local-Director
- Occugational Educatieny

| We app]ied last year and were- turned down for‘lack of space Please give us priority
th1s year .. S o / « .

e wish to nominate the following to be trained as an 1nstructor for our local course on
ex bias.in publ1c education: . . . : . - .

f\ ME‘.‘ <
CHOOL
$ o . - .
OSITIQQJHELD/S BJECTS PRESENTLY TEACHING

HOOL ADDRESS o : e

LEPHONE (NUMBER ° , L

OME 'ADDRESS’
ELEPHONE.NUMBER _ ~ .
kMBURSEMENT (cHECK o) ‘ | U

o . .

Our nom1nee Js . vocat1ona]1y funded, ____a cert1f1ed -gujdance counselor.
. We request that their expenses. be re1mbursed by the New Pioneers Summer
Institute II : .

>

Our nominee .is neither vocat1ona]]y funded, nor a cert jad counse]or

~ and the1r expenses wWill be met locally. T g

'GANIZATIONAL PLANS (USE BACK OF PAGE O0R ADDITIOVAL SHEET * SEE OR. PhILLIPS‘ ”€75 AlD
"ATTACHED' FOLLOW- UP REPORT FOR IDEAS) . ‘

C 102

R - LTS * - -
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. T , W13 © . hppendix D.
» AY . i ’ g . . i o . ) * .. .
- . . l’ ¢ ' ~ -
7 . .
' EXCERPTS - "COMMINTS FROM. PARTICIPANTS .
T NEW PIONEERS SUMMER INSTITUTE
‘ JUNE 16-20,-1975 ‘ -

. THE ROYAL VILLA' - RALEIGH, NORTH CARBLENA ' LT
« . R4 .‘ *

\
3
”~

. * ’
f v - R ’ - r
- L] L4l

" "At _the outset, I was most appréhcnsive.: I now feel equippbd to
'set out on a venture that I feel will be most cghallenging and

.+ rewarding! 1I'il necd more preparation, but I'm ready!!" '

e T, . - - ) . _ .

"overall impression - very good, well done, very practical... /

. worthwhile professionally and personally as a persen and father."

"I feel much-better orepared for. teaching a course on seX bias

than I did onm Monday. I have been rade "actively aware of a

number ‘of my own personal segx-biased opinions that'I did not

even know I had!t" . . ' . . £

fBeiné Black, I knew we haé'lofs Sf bias we had to break through,’
~but I didn't know that the white female had that many."

-these with personal. expericices from the grcup, and lét cach

N . ¥ o ¢ . . - .
"My one aim will be to-produce as many facts as possible, discuss \d}.
individual draw their own cdnclusion’s."”

’ A
N

M ¢

" I can:redllyiapéreciate my husband and men more. llen and

women can feel freer to become - .it is just a matter of awarcness
pointed out with'a positive attitude." . . .

"The one thing that has impressed me:so much was atmosphere . )
throughout this workshoo. Everyone (almost)~has felt so free. . ‘
to cxpress their dpinions. The instructors have been so- "&own-

N

*

tO:"Gar ﬁh'| . " ' [ T, , < - - .

y coe e . - ~
'"The subject goes so deep that I feel that it Has "something
for everyone"." : - e

"Best overall qonferernce I havé/éttcndcd - including facilities,
meals, promptness, gualifications of staff. Ispecially appréciated
the notebook and handouts." ) - , ¢ . .Y

. . -

"I am,definitelf one of <those who wonders abowt having been ‘in the
darX -for so many.years - accepting and taking‘so ruch for granted.”
"... as_ny mother has always said, "Your best is the ndet you can.ug;
do", and I have been challenged to rcach-for that-here this week." , «~°

—
¢

e+ "T feel that I will be a better wifg,-mother,‘granquther and
teacher because of thd~ awarcness of this area, as it plays an
important part in determining thé future as well as the present

in. all human development." °~ =~ 7 . . . .

.«




* - ’ ) , o . ) ‘.11,‘4. ! @ . -; . , . - -
"I am excited about g&ing'back and hclbiﬁgétﬁ open new worlds
. to.fellow teachers, and hopefully, to my "ohﬁSo*@gry" narrow= .

" minded students: (8th graders) who are'trx}n@‘so'desperatégy to
" s M :

fit into socigty's man and woman role. . !

@
-

- T : (2 .- .

"I have two daudhters, and quite naturally, ™*ivant every oppor-
tunity for them but I want them to accept r§Soon§ibility with the’
. oprortunity.” T ST . ’-f : )

"1 am more prepared for. future positions that may beédme,available,
whéch'before;i would not have even thought 'of considering.”. .

"For me ﬁgfsonally, I think I can live with myself more comfortably."
- - ‘ I3

A .

. ] .

wt ‘was-one of those who was ‘given thé "you will attend the course,
won't you?" line before coming. I .fully-expected’ tq be bored o
Sstiff.... To my delight, it has been marvelous! !y only negative
. feclings at this point-are ones of physical and 'mental-exhaustion.
It's like being in the middle of a week of packoacking - -,s0 ‘'
k£ired you can. hardly take another step, but knowing that therne are
.+ so many beautiful overlooks, wild flowers ‘and icy streams ahead

that you can't wait to get to the next onel” ) . .
. . - . . - . ]
"For ‘me personally, I think I can live with myself more corifortably.”

< . L4 .

=~ .

~ "wl feel stronger as-a ybman as in my place professionally, as’ a
mothér and wife." ‘ oo R _ . 2

k4

"I‘fggl'that'when I retuxn to my unit and begin to make pfepar- -
ations to.conduct the Se Bias .In-Service Course, I will receive .
full cooperatfon from my ladministration and superinténdent..."

¢

"I'm sure we'l] -get good backing at home.” : S oo

/"I am lookiﬁ% forward go?”his,ppportunity of sharing.” - 7 éﬁ
. . e . + . A - . -
"pirst conference I havejgwer attended that. really prepared for
all situations - hitting§Ehe smooth and rough spots - very
. professionally run - shotféd much concern’ for individuals d%tending.”

R L . tH o o . Y -
&g .
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¥ PLANNING GUTDE FOR.- \Ew PIONEERS I\ISTIT'UIE TRAINEES . :

- - There are.two types of plans tq ‘be cons13ered plannlng for the ) *
*\\ trdiner and planning for the teacher. Some af you will both be .
trainers-and teachers. Some of you w111 be tra1n1ng trainérs.® - . . .
-* In any case, everyone who takes thHis cougse should eventually g R
prepare a plan for themselves as a -teacher. i/ . R S
<o . : - e D T ’ ) .
B __General Plaaning Techniques.. -, Each plan should have three componeénts:

? -
R .

.

- . \
) 1. A list of objecbives with target dates '* ' " e T , .o
) R .. SR ;

- 2. a llsp/of strategles on act1v1t1es by which you w1f}’meet those
. objectives.’ 4
\

. ' 3 . JRO

3.. For each obJect1ve one or more methods of evaluation, whxch . won

wil} answer, the quest1on, How do you' know whether you’ met your -

objective or.not7 Is anythlng different now because of' your -

activities? L . - . ¢ \ .o -

, L L :
Most people use a three—column fonmat, though you may use hny///rmat
‘ " ¢ with wh1ch you are comfortable.l. . R SN

. ’
» . N

Planning for Trainers. What has Eexhappen between today and the ) .
. first -day of your cburse, to make sure that you are in the best )

v L)

possible shape fo;_;_sutcessful exper1ence’ Your plén should be L
____a road map—Which will gu1de you from here to there, and keep you.out, .
of the d1tch T P -
: -~ 4 M P 4 . [
' Questions: , . < PR e v

*e

1. What further readlng or studying or other activities do you . ; g

heed to do to _prepare yourself? Wher and how will you do»1t’\

Ny
R .

2. What sort of organ1zat10na1 and moral suppqrt do you needdf

——— - - accomplish your goaLs’ {lho needs fo be informéd? Who can " T .
he]_p youQ B . ~ . ) . a, .‘ . i .
. 3. Nhat resources already exist in you? LEA i People’ Materiéls?» T, ’
* . v “ o .
4. What sort t of f1nanc1a1 support will you need? Where will you get . "

- ie? How many SOurces of financial’ support can you think of’
. ‘ ,
5. What aQ' the logistiCb 3f setting up your courée? Where will .
_you hoeld it? tow will-you decide when, to told it? Hot will yout

get the materlals you neéd? Will you use guest speakers? .

e
L

. - . . . .
w B . ) : Al . - - ‘
ERIC B . - N

P v . .
- . \ . . . . N &




AL » :\\ 116 ) . . ‘
. . A
. " L .
Ty .
. N . , ,
oL Y . ‘ A - .
© 6. How sil] your course be organized? Will 1t be for 1nd1v1duals° ot
T, e ~0r for trainers? If trainers, will they represent s¢hools? -
o, SubJeqt areas" Will you include any students or’ parents? -
. 7 How .will you, publicize your course’ Remember, this is the most
., cruc1a1 part of all. This is’ where you will make or break the .
’ success of" yoyr project. HoWw will ydu be sure teachers really
' ~_ understand what. you have to offer? . . ; .
\ - . , . b . .
. N . .
. Planning for Teachers. C o L0 .
- « 0 . . r N : - . ’ -,
\ ¢ °
) 1. What further activities wi¥l you undertake to continues your 't
. increasing understanding of and awareness of sex bias? ..
1 4
. t - k]
2. Whom will you be working with? Administrators? Fellow teachers? ’ .
. Students? Parents? Community organizations? ) -

' . . - .

3. Do you naed organizational or mbral support +for-any of the

act1v1t1es you would like to carry out? .
. \ . - [ '
I I3 . . I3
v 4. Do youlneed financial support for any of these activities?
! . 5. What changes will you make in'your.day to day acfivities 7nd .
. . behavior? ° "o -

N 0 i
-£ b .‘ .~ .
. - * .
6. How will you work with your basal texts’ >upp¥ementary‘mater1a1s? :

‘Materialg made in ,your classtoom? - .- b

* .. * . .o ©y
*7. Can you influenge what texts‘are bought in the future?- .

L v 2 r

. 8. Wiil you make any curr1cu1um changes’ Add any mini-courses or
spec1a1 units? L ' .

~ . v N N N a .

9. What klnd of class projects, field -trips, guest speake;s, etc., .. .
would be helpful? . -

ot

(X3

€

- e

10. What projects ¢4n,your studené;\ undertake so that. they take the .
responslbllLty for their own learming?-

[N

’,

JERIC .
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